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Abstract
The objectives of this research were: (1) To find out whether or not the Team-Based Learning approach enriches the students’ vocabulary. (2) To find out whether or not the students are interested in studying English by using Team-Based Learning approach. This research employed quasi-experimental design. The population and sample of this research was the first graders of Computer and Network Department of SMKN 2 Jeneponto in school year 2013/2014. The sample of this research was consisting of 38 students. This research used purposive sampling technique. The research data were collected by using two kinds of instruments namely: English vocabulary test for the students’ vocabulary enriching and questionnaire for the students’ interest. Data on the students’ vocabulary enriching were analyzed by using SPSS 20, and data on the students’ interest were analyzed by using Likert Scale. 
The result of the research were: (1) The used of Team-Based Learning approach in teaching vocabulary enriching the students vocabulary as there is difference vocabulary mean score of the experimental group in posttest was significantly higher than the control group (73.15 > 41.67). (2) The students’ level of interest in Team-Based Learning approach was categorized very high interest. It can be concluded that that (1) the used of Team-Based Learning method was more effective to enrich students’ vocabulary first graders of Computer and Network Department of SMKN 2 Jeneponto (2) the students have very high interest in learning English through Team-Based Learning. 
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1. Introduction
Nowadays, English is very important. English is taught and learn from Elementary to the University, of course, English exist as an important subject. English as a foreign language involves four skills, such as listening, speaking, reading and writing. These four language skills are developed from language components such as vocabulary, structure, spelling and pronunciation. 
Vocabulary is one of the most important things and it should be given more priority and attention than the other skills, because the knowledge of vocabulary is a key to understand those skills. Students or others cannot convey their ideas in written and spoken form without having a sufficient number of vocabulary. 
The teachers’ role in applying interesting teaching methods is one of the important factors in creating a good atmosphere in the classroom activities. They should know how to develop the students interesting during the classroom and how to design material so that learning vocabulary will not become such as boring and monotonous thing.
In fact, with the vast growing of technology followed by increasing demand for workforce, Vocational School (SMK) graduates are expected to be qualified either in their particular disciplines, especially English. The government’s program, in this respect the Department of National Education has conducted many important programs for Vocational School, so the graduates of Vocational School have been provide working skills and capabilities in their respective fields; Smart means the graduates of Vocational School are being smart not only intellectually, but also in spiritual, emotional, social and kinesthetic terms, Competitive means the graduates of Vocational School graduates being competitive in spirit, a desire to be an agent of change, so they can win the tight competition both locally and globally (Dikmenjur, 2013:4) 
One of the techniques that can be adopted is Team Based Learning (TBL) as a part of communicative approach. Team Based Learning was developed in the 1970’s by Dr. Larry K. Michaelsen, a Professor of Management at the University of Oklahoma, who wanted to change the passive learning in his lectures into active learning by testing and assigning students to teams. The same or more material can be covered in TBL as in traditional lecture format. The most important element in Team-Based Learning are Team-Based Learning, Student Preparation, Readiness Assessment and Group Activities are the elements of Team-Based Learning and are equally important. 
In addition, Larry K (2004) stated: Team Based Learning is a small learning group method where individual work is done outside the class and team work is completed in class. The four principles of TBL are (1) properly formed and managed groups, (2) student accountability, (3) team assignments that promote learning, group interaction and team development, and (4) frequent and immediate feedback to students. The rationale for using TBL is that it is a good interactive alternative to passive lectures, requires no extra facilities or faculty, develops interpersonal skills and assists “at risk” students. Implementation of TBL involves planning before the class, forming groups in the 1st class and reminding the students of the learning objectives, content application and team work near the end of the class.
Furthermore, Tom Hutchinson and Alan Waters (1987) stated that the language learning will reach the point whenever the learners get their needs. The assumption underlying this approach is that the clear relevance of the English course to their needs would improve the learners’ motivation and thereby make learning better and faster. 
The teaching vocabulary of computer and network department has important role in succeed of teaching and learning. English for Computer and Networking is also branch of English for Scientific and Technology (EST) which is a branch of English for Specific Purpose (ESP). 
Based on the explanation above, the researcher is interested in focusing the research The Effectiveness of Team-Based Learning (TBL) to enrich the Vocabulary for First Graders of Computer and Network Department of SMK Negeri 2 Jeneponto.
2. Literature Review
2.1 Definition of Team Based Learning
Michaelsen (2004) said that a team-based learning is an approach for teaching in the classroom. The tremendous power of team-based learning is derived from a single factor: the high level of cohesiveness that can be developed within student learning groups. In other words, the effectiveness of team-based learning as an instructional strategy is based on the fact that it nurtures the development of high levels of group cohesiveness which, in turn, results in a wide variety of other positive outcomes. It clearly takes a transformation process to evolve a small group into a powerful, cohesive learning team.
In addition, From Michaelsen, L., Watson, W. and Black, R. (1989) explain the difference between a team and group. Group has two or more people who interact on a common activity and Individual commitment to group is casual, temporary or permanent while Team has two or more people who interact on a common activity, individual commitment to the welfare of the group, high level of trust among members of team and 98% of teams will outperform the best member on learning-related tasks.

2.2  The Implementation of Team-Based Learning
Brame (2012) stated that the implementing of Team-Based Learning by using the following five steps:
a. Permanent and instructor-assigned groups, Students are organized strategically into diverse teams of 5-7 students that work together throughout the class.  Before each unit or module of the course, students prepare by reading prior to class.
b. In the first class of the module, students participate in a “Readiness Assurance Process,” or RAP. Specifically, students complete a test individually (the “Individual Readiness Assurance Test,” or iRAT); and then complete the test with their group members (the “group Readiness Assurance Test,” or gRAT). Both the individual scores and the group scores contribute to the students’ grades. The tests are typically multiple choice, and students often complete the group test using a “scratch-off” sheet and score themselves, reducing grading time and promoting student discussion of correct answers.
c. After the students complete the group test, the instructor encourages teams to appeal questions that they got incorrect. The appeals process encourages students to review the material, evaluate their understanding, and defend the choice they made.
d. To conclude the Readiness Assurance Process, the instructor gives a mini-lecture that focuses on concepts with which students struggled the most. Importantly, this work serves as preparation for the in-class application activities that complete the module. These application activities require the teams to make a specific choice about a significant problem.
e. Importantly, all teams work on the same problem and report their decisions simultaneously. This structure requires teams to articulate their thinking, and gives teams an opportunity to evaluate their own reasoning when confronted with different decisions that other teams may make. Peer evaluation is an important part of team-based learning; it is essential for keeping students accountable to their teammates.
[image: ]
Figure. 2.1 Team-Based Learning (TBL) Process

2.3  Definition of Vocabulary
Language is the primary vehicle of though, expression, and communication and vocabulary is the basic unit of language. If language is consider as a body, vocabulary will provide the vital organs and the flesh (Harmer in Alimuddin, 2013:20). Vocabulary can be defined as the words we produce in speaking, the words we listen, and the words we write and also read on a text. Vocabulary may be more than a single word but express a single idea. In order to make our understanding more clearly about what actually the vocabulary is, let’s look at definitions states by some experts below:
a. Hornby (1974) in the oxford Advanced Learners Dictionary of current English issues that vocabulary is book containing a list of words, list of words used in a book, etc., use with the definition or translation.
b. Oxford learner’s Thesaurus online, (2013) defines vocabulary as all the words that a person knows or uses; all the words in a particular language; the words that people use when they are talking about a particular subject. 
c. Harmer, (in Alimuddin 2013: 20) stated that vocabulary is the vital organ and flesh to the language. It is the thing that language activity can hardly do without vocabulary.
d. Broardly in Junaid (2007: 13) defined, vocabulary is knowledge of words and word meaning. However, vocabulary is more complex than this definition suggest. First, words come in two forms: oral and print. Oral vocabulary includes those words that we recognize and use in listening and speaking. Print vocabulary includes those words that we recognize and use in reading and writing. Second, word knowledge also comes in two forms, receptive and productive. Receptive vocabulary includes words that we use when we hear or see them. Productive vocabulary includes words that we use when we speak or write. Receptive vocabulary is typically larger that productive vocabulary, and may include many words to which we assign some meaning, even if we don’t know their full definitions and connotations—or ever use them ourselves as we speak and write (Kamil & Hiebert, in Alimuddin: 2013:14).
According to the definitions above, the researcher conclude that the vocabulary is the part of making sentences orally or written. Without vocabulary, someone cannot use the language as a tool of communication. So, we need much vocabulary to make the people understand what we will use in communication.

2.4 Types of vocabulary  
Harmer in Alimuddin (2013) points out two kinds of vocabulary namely active vocabulary and passive vocabulary. Active vocabulary refers to which has been learned by the students and they are expected to be able to used it. And passive vocabulary refers to words which the students will recognize when they meet them but will not probably be able to use or produce them. Page and Thomas in Erni (2008:10) divided vocabulary into four types as follows:
1) Oral vocabulary, consist of words actively used in speech. They are the words that can readily to the tongue of one’s conversation. The more often a person utters words the more readily it will come to this tongue.
2) Listening vocabulary is stock of words to which one responds and understood in the speaking of other.
3) Writing vocabulary is the words that readily to one finger vocabulary.
4) Reading vocabulary is the words that one responds in writing other.
All types of vocabulary are needed to increase the pupils’ fundamental skills require in any language.
2.5  The problem faced by the students in learning English vocabulary
Generally, the students have many problems in studying English, related of the learning of vocabulary as a fundamental element of studying English. Akram (2003) states that some problem faced are as follows:
a. Motivation. Highly motivated students will learn easier and memorize words longer than one who has low motivation. It is obvious that motivation is a considerable factor in learning a target language. For experience tells that some vocabulary items are easily to learn and to memorize for a long period of time while others leave the brain quickly although they have tried to remember them.
b. The provision of good textbook or language materials. The students need to read various topics for vocabulary expansion. It is obviously not enough to read just one or two passage in class. What they need to enlarge their vocabulary building is to practice reading as much as possible outside classroom.
c. The syllabus and time table. There is no place for the teaching of vocabulary in the English syllabus and consequently, no particular time allocate for vocabulary through other aspect of the English language. Vocabulary cannot be well taught without a special time-allocation given. Therefore, the best solution to this problem is to allocate time for teaching vocabulary. 
d. Methods of instruction. It is obvious that methodology is a considerable factor in teaching vocabulary. How well vocabulary is learned depends a great deal on the techniques employed by the teacher.

2.6 Definition of  ESP (English for Specific Purposes)
English for Specific Purposes (ESP) is a learner-centered approach to teaching English as an additional language (Hutchinson and Waters, 1991:11), which focuses on developing communicative competence in a specific discipline such as academics, accounting, agrology, business, Information and Technology (IT), teaching, and engineering.  From ESP, it should be remind that Special English is different from General English in terms of preference of some grammatical structures to others, stylistic characteristics, and field-specific vocabulary, has nevertheless inherited the patterns of word formation, syntactic and discourse organization from the larger system of language. 
Dudley-Evans, T. & St. John, M.J. (1998) in Valeria, 2010: 49, offer a modified definition and express their revised view on the essence of ESP from two perspectives: absolute characteristics and variable characteristics. According to them the absolute characteristics are: 
a. ESP meets the learner’s specific needs;
b. ESP makes use of the underlying methodology and activities of the disciplines it serves; 
c. ESP is centered on the language (grammar, lexis, and register), skills, discourse, and genres appropriate for these activities 
They consider as variable characteristics the following: 
1) ESP may be related or designed for specific disciplines; 
2) ESP may use, in specific teaching situations, a different methodology; 
3) ESP is likely to be designed for adult learners; 
4) ESP is generally designed for intermediate and advanced learners. 
Dudley-Evans and St. John (1998) in Valeria (2010:49) have removed the absolute characteristic that “ESP is in contrast with General English” and added more variable characteristics. They assert that ESP is not necessarily related to a specific discipline. Furthermore, ESP is likely to be used with adult learners although it could be used with young adults in a secondary school setting. The range of ESP has been extended and become more flexible in the modified 
From the definition, we can see that ESP can but is not necessarily concerned with a specific discipline, nor does it have to be aimed at a certain age group or ability range. ESP should be seen simple as an 'approach' to teaching, or what Dudley-Evans describes as an 'attitude of mind'. This is a similar conclusion to that made by Hutchinson et al. (1987:19) who state, "ESP is an approach to language teaching in which all decisions as to content and method are based on the learner's reason for learning".
3. Methodology
This research is a quantitative study applied quasi-experimental design. Two groups were experimental group and control group. It is to find out the vocabulary of the first graders of Computer and Network Department of SMKN 2 Jeneponto. Both of groups was given pretest and posttest. The pretest was administrated to find out the students’ prior knowledge whereas the posttest used to find out the students’ achievement after receiving treatment through teaching vocabulary using Team-Based Learning in experiment group by the researcher and teaching vocabulary through conventional technique in control group by other teacher.
3.1 Subjects
The population of the research was the first graders of SMKN 2 Jeneponto in the 2013/2014 academic year. In SMKN 2 Jeneponto consist of five classes, such as: Computer and Network Department consist of 36 students, Electrical Department consist of 40 students, Fashion Department consist of 35 students, and two classes of Agricultural Department consist of 79 students. The total numbers of population is 190 students. 
The sample was selected by using purposive sampling technique. The researcher’s reason using purposive sampling technique in selecting sample is that the school because 1) the class of Computer and Network Department are heterogeneous, 2) the motivation and attitude in learning English is better than other class. The researcher selected 36 students from class of Computer and Network Department. 
The researcher selected 18 students for odd number of attendance list and 18 students for even number of attendance list. Group A was taken as experimental group consist of 18 students and group B was taken as control group consist of 18 students.  The researcher took only one class as an object of the research, where as an experimental class, consist of 18 students and as a control group 18 students they were Computer and Network Department at SMKN 2 Jeneponto consists of 36 students.
3.2 Data collection Procedures
In collecting the data the researcher through the following procedure:
a. Before presenting materials, the students was given the pretest to find out the students’ prior vocabulary achievement. This pretest done both experiment and control group in order to get data on students’ prior knowledge. In this test, the researcher gave the students test about naming of the picture of part of computer, making sentence using “Language Focus”, fill the blank, True or False and multiple choice. The tests were about 30 items. The pretest was given to two classes, experimental group and control group. 
b. The next step is treatment on the experimental group and control group. Firstly, the researcher determine which of the two groups such as an experimental group and control group. The experimental group tread by using Team-Based Learning as a technique of learning process while the control group followed the Non-TBL way. The students was given treatment by the application of Team-Based Learning in their English vocabulary class. In the treatment the teacher prepare some pieces of paper of the material. 



3.3 Method of Analysis
The data collecting in line with instrument and analyzed quantitatively. 
a. Scoring the students’ answer of pretest and posttest, with formula:



b. Tabulating the score of the students test both experimental group and control group.
c. Classifying the score of the students
d. Analyze the students’ learning vocabulary the researcher analyzed and described the data measures and calculating the means score, standard deviation, and the t-test between vocabulary test of the experimental and control group by using SPSS 20.0 version (Gay, 2006:378)
4. Result and Discussion
4.1 [bookmark: _GoBack]The students’ English vocabulary using Team-Based Learning
Table 1. Description statistic of students’ enriching English Vocabulary
	Kinds of Test
	Experimental Group
	Control Group

	
	N
	Mean
	SD
	N
	Mean
	SD

	Pre-test
	18
	35.92
	20.59
	18
	31.48
	18.44

	Post-test
	18
	73.14
	20.21
	18
	41.66
	18.89



Based on the table above shows that the mean scores of experimental group was different from control group after treatment. The mean score of pretest of experimental group was 35.92 which were categorized as poor and while means score of students pretest of control group was 31.48. It was categorize poor. It means that score of both group was relatively the same. It is just a little higher in range of 4.44 points. Both experimental and control group had the same or relatively the same baseline knowledge in vocabulary before the treatment.
The mean score of posttest of experimental group was 73.14 which were categorized as good and while means score of students’ posttest of control group was 41.67. It was categorize average. It is indicated that the mean score of students’ experimental group was higher than the control group. It increases 31.47 points. Besides, in experimental group before and after the research (pretest and posttest) has a high improvement of achievement from mean 35.92 (poor) to 73.14 (good). In control group had a little improvement of achievement from 31.48 (poor) to 41.67 (average). It showed that the treatment with Team-Based Learning gave significant enriching the English vocabulary for the students.


As a result, the researcher applied independent samples test to confirm the hypothesis.
	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	Pre test
	Equal variances assumed
	.868
	.358
	-.682
	34
	.500
	-4.4428
	6.5167
	-17.6863
	8.8007

	
	Equal variances not assumed
	
	
	-.682
	33.593
	.500
	-4.4428
	6.5167
	-17.6922
	8.8066



Beside mean score, this research explored test of significance (t-test) to measure whether or not is a significant different between the results of the students’ mean score in pretest and posttest reached by experimental and control group. T-test was analyzed by using inferential analysis. The level of significance is (ɑ) = 0.05 and degree of freedom (df) = 36 got by using formula N1+N2. The number of students of both group 36. T-test value is illustrates in following the table:
The T-Test of the Students’ Vocabulary on Pretest and Posttest
	Variables
	Probability Value
	(ɑ)
	Remarks

	Pretest
	0.500
	0.05
	Not significantly Different

	Posttest
	0.000
	0.05
	Significantly Different



Based on table above, the researcher found that the P-value of pretest (0.500) was bigger that the level significance 0.05 (0.500>0.05). It means that the students’ score of both experimental and control group was significantly different. It indicated that both of experimental and control group had the same ability before treatment. Furthermore, the P-value of posttest (0.000) was lower that the level significance 0.05 (0.000<0.05). It means that alternative hypothesis (H1) is accepted and of course the null hypothesis (H0) is rejected. It means that the score of experimental group was bigger than control group after the treatment. It can be concluded that teaching by Team-Based Learning enriching the students’ English vocabulary.

5. Conclusion
Based on the research findings and discussions in the previous chapter, the researcher comes to the following conclusions that using TBL is effective to enriching vocabulary for the first graders of computer and networking department of SMKN 2 Jeneponto. It was indicated by the results of the students’ posttest of experimental group about 73.14 while control group only 41.67. Moreover, the mean score of experimental group was higher than a control group. The students were interested in learning vocabulary by using TBL. It was proved by the mean score of the students’ score using Likert-Scale. It was indicated by the fact that most students (15 students or 83.3%) felt into very high interest and high interest category (3 students or 16.7%). They enjoyed the class and were also enthusiastic in attending the class during the research.
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