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Abstract 
The objective of this research were to find out:1) the students’ motivation in learning English,2) the students’ learning strategy is mostly applied in learning English,3) the students’ English achievement,4) the correlation between students’ motivation and English achievement,5) the correlation between students’ learning strategies and English achievement. This study employed correlation research. The technique of taking sample was random sampling. The population of this research was 336 students of the second year students of SMA Negeri 12 Makassar which belong to nine classes. The sample of this research was 84 students. The research data were collected using questionnaires and test. The data were analyzed by using Likert scale and descriptive statistics through SPSS 17.0 version. The research result showed that the second year students of SMA 12 Makassar in academic year 2013/2014 have high motivation in learning English. This was proven by mean score of motivation 146.71. It was classified into high motivation categories ranges from 136 – 167 score. The students applied meta-cognitive strategy in learning with mean score  68.25.  The students gain poor category in English achievement. This was proven by mean score of test 50.4 gain poor category  in achievement categories ranges from 36-55 score .The correlation between motivation and English achievement there was  correlation with r = 0.22 classified into low category range from 0.200-0.400. The correlation between learning strategy and English achievement was positive and significant with r = 0.39 classified into low category range from 0.200-0.400.

Key words: Motivation, Learning Strategies and Students’ Achievement.
Introduction 


Motivation has been widely accepted by both teachers and researchers as one of the key factors that influence the rate and success of second/foreign language (L2) learning. Haryanto (2002) stated  that  the most important factor in mastering the English language apparently is motivation. Other factors do exist, among them are intellectuals, the learning facilities, the role of the family and others. However, these factors do not seem to be the key, although their respective roles cannot simply be ignored. Gardner also stated (1972) that although language aptitude accounts for a considerable proportion of individual variability in language learning achievement, motivational factors can override the aptitude affect. 


There are two kinds of motivation than can influence the learners, namely integrative motivation and instrumental motivation. Gardner and Lambert (in Haryanto: 1998) identified integrative motivation as an interest in foreign languages, a desire to interact with native speakers of the target language culture, and positive attitudes toward these people and their culture. In contrast, instrumental motivation indicated a desire to study the target language in order to achieve a pragmatic objective, such as to improve an individual’s future employment opportunities.


Qin Xiaoqing (2002) stated that motivation is a very important factor which determines the success or failure in second language learning, for motivation can directly influence the frequency of using learning strategies, will power of learning, goal setting, and the persistence in learning.


Learning strategy is another’s factor that can make students improves their English ability. In learning process, many students still have difficulties to learn. They find difficulties to speak, to write and understand words and sentences. They also study hard because they want to get good score but sometimes they get low scores in their English subject. Besides studying hard, they also need a good strategy in learning. The students have to know, understand and try to learn method that suitable for them to be more effectively.


The students, who can identify their learning strategy, will get easy, enjoy receiving their lesson. In Oxford (1990: 8) stated that the learning strategies are specific action to make learner easier, faster, enjoyable, more self confidents, and more effective to new situation. O’malley and Chamot in Haryanto (1998) also stated that learning strategy is idea that used by the learner to understand, to learn, and to save information.  


Kemp in Dahlan (2011) explains that learning strategy is a learning activity to do by teachers and students so that learning objectives can be achieved effectively and efficiently. Oxford (1990) stated that learning strategies are steps taken by student to enhance their own learning. Strategies are especially important for language learning because they are tools for active, self-directed involvement, which is essential for developing communicative competence. When the student has high motivation and good learning strategy in learning English, they will feel interested in and enjoy learning English. It will increase the student English learning achievement. In fact, the students who do not have high motivation and good strategy in learning English, they will be lazy and get difficulty to learn English and they also consider that learning English subject is a boring lesson.


English language skill achievement is divided into two parts of language functions, namely oral and written communication. In this case listening and speaking are oral languages; reading and writing are written language. The learners are expected to be able to be able to listen, speak, read and write in that language (Widdowson 1985).

By looking at the phenomena above, the researcher have intention to do a research on motivation, learning strategies and English learning achievement. Therefore, the researcher would like to present the research entitled “The Correlation between Motivation and English Achievement and between and Learning Strategies English Achievement at the Second Year Students of SMA 12 Makassar”. Based on the issues identified, the researcher formulates research questions as follows: 
1. How is the students’ motivation in learning English at SMA I2 Makassar? 

2. What learning strategy is mostly applied in learning English by the second year students of SMA I2 Makassar? 

3. What is the English achievement of the second year students’ of SMA I2 Makassar? 

4. Is there any correlation between the motivation and English achievement of the second year students of SMA 12 Makassar? 

5. Is there any correlation between the learning strategies and English achievement of second year students of SMA 12 Makassar

Motivation 

The term motivation is derived from the Latin movere (to move). The idea of movement is reflected in such commonsense ideas about motivation as something that gets people going and keeps people moving. Manser (1995) stated that motivation is desire or willingness to do something; enthusiasm. "Motivation" is therefore indeed a complicated term to define and many scholars have tried to provide a definition. Just as Galloway et al. (1998) claimed it would be uninteresting if motivation were a straightforward concept,  Ellis (1985) also stated, there has been no agreement on definitions of motivation and it has been used as a general term, which includes a number of possible concepts. Littlewood (1996) expressed the complexity of motivation, which includes many components like the individual's drive, need for achievement and success, curiosity, desire for stimulation and new experience.

Ausubel (1968) identified some main needs which help construct learner motivation:

1) The need for stimulation, the need to be stimulated by the environment, by other    people or by ideas, thoughts and feelings; 

2) The need for knowledge, which is defined as the need for achievement (Good and Brophy, 1990), the   need to    process   and    internalize   the results of exploration, manipulation, activity, and stimulation, to resolve contradiction, to search for solutions to problems and for self-consistent systems of knowledge; 

3) Finally, the need for ego enhancement, for the self to be known and to be accepted and approved by others.

b.  Types of Motivation



Theorists and researchers have stressed that it is important to recognize the construction of motivation. Although students may be equally motivated, the source of their motivation may be different and of course, their success in learning will also be different. Garner and Lamber devided motivation into two kinds of motivatons. They are integrative motivation and instrumental motivation.   

1) Instrumental  motivation


Instrumental  motivation happens when external factors make the person do something and comes from an external source encouraging or fostering an 
individual to succeed. As viewed by Harmer (1991), instrumental motivation is the result of any number of outside factors. In this type of motivation, learners may 
make efforts to learn a L2 for some functional reasons - to pass an examination, to 
get a better job, or to get a place at university. For example, people learn English to get better jobs with high salaries in foreign companies. Some students or teachers learn English to get scholarships for their higher study abroad. Therefore, in L2 achievement, extrinsic motivation plays a vital part since the individual desires to learn a L2 because of some pressure or reward from the social environment. Vallerand (1997) put it that Instrumental motivation involves performing a behavior as a means to an end, that is, to receive some rewards such as good grades or avoid punishment. 

2). Integrative Motivation


In Harmer’s (2002) perception, for most researchers and methodologists, integrative motivation derived from within the individual is especially important for encouraging students’ success in L2 learning. In this type of motivation, the activity itself, not the reward, students’ interests to learn the language or making 
themselves better attracts them in the language learning. In addition, as viewed by Vallerand (1997), students are intrinsically motivated in a particular activity when wishing to experience the pleasure and satisfaction of their curiosity from the activity. 

Learning strategy
Oxford (1990: 1) learning strategies are steps taken by students to enhance their own language. Strategies are especially important for language learning because they are tools for active, self directed involvement, which is essential for developing communicative competence. Appropriate language learning strategies result in improved proficiency and greater self-confidence.   All appropriate language learning strategies are oriented toward the broad goal of communicative competence. Learning strategies help learners participate actively in such authentic communication. Such strategies operate in both general and specific ways to encourage the development of communicative competence. 

Oxford (1990: 17) drew learning strategies into two major divisions. They are direct and indirect learning strategy in which each of them has three parts. Furthermore, she mentioned that direct strategy is just like the performer in a stage while indirect strategy is the director of the play. Both performer and director have essential role to reach a successful performance. Performers (direct strategies) are the main actors that directly involved to the target language while the directors (indirect strategies) are indirectly involved to the target language (Husain, 2011: 43), but they are important for general management in learning target language.


The classification of strategies are divided into two major classes: direct and indirect Oxford (1990:14). The two classes are subdivided into sic group. Direct class are memory strategies, cognitive strategies, compensation strategies. And indirect class are metacognitive strategies, affective strategies, and social strategies
Learning Achievement

According Slameto in Dahlan (2011) stated that learning is a process of one's efforts to acquire a new behavior changes as a whole, as a result of his own experience in interaction with their environment. In simple terms of understanding learning as propounded by the above opinion, can take an understanding of the nature of learning activity is a change that occurs within the individual. Meanwhile, according Nurkencana in Dahlan (2011) suggests that learning achievement is the result had been achieved or acquired form of the subject child. It added that learning achievement is the result of which resulted in changes within the individual as a result of activity in learning.


Sardiman (2012: 20) states that learning is an activity that has purpose to make a charge of behavior, attitude, habitual, knowledge, skill ect as result of individual experience with the environment. Rane (2010) stated that learning achievement is the change that is happened in students self after follow a learning process. Learning result is a response that given by students. Learning result that is found is not only knowledge but also students’ behavior. Child in Aminah (2013:30) stated that learning achievement is knowledge mastery or skill that is developed by subject and it is used to be shown by mark (grade) that is given by a teacher. We can say that achievement is one of parameter that is used to measure level of the students. If the students show good learning achievement, it means that the learning process is success. But when the students show bad achievement, it means that the learning process has failed. 
Research Method

This study was conducted to identify the correlation between students’ motivation and learning strategies toward students’ English achievement. The method of this research was correlational design. . It was a descriptive quantitative research which wanted to describe the correlation between motivation, learning strategies toward English achievement.  

The population of the research was the second year students of SMA 12 Makassar in academic year 2013-2014. There were nine classes which consisted of six IPA classes and 3 IPS classes. The number of the population was 336 students. This research applied simple random sampling. Random sampling was to    provide equal opportunity for every member to be selected as the sample. This technique was used by lottery. The number of sample in this research refers to Gay theory which suggests 20% of the population to become the sample. It was also supported by Arikunto (2006: 104) who stated that if the total population in the research is less than 100 it is be better to take all of them. Furthermore, if the number of the subject is larger, it can be taken between 10% -15% or 20% -25% or more. The researcher took the sample 25 % of population. 336 x 25/100 = 84 students. The sample of the research was 84 students. 

Findings 
1. Students’ Motivation in Learning English  

This subsections deals with students’ motivation in learning English of the second year students of SMA I2 Makassar. 
Table 4.1 Mean Score of Students’ Motivation

	Mean 
	Median 
	Mode / modus 
	Standard Deviation 

	146.71
	146.00
	159.00
	18.1



Table 4.1 shows that mean score of the students’ motivation is 146.71, median of the students’ is 146.00, mode of the students’ is 159.00 and standard deviation of the students’ is 18.1. The researcher interpreted that most of the second students of SMA 12 Makassar have high motivation. The students mean is 146.71 ranges 136 – 167. It means that it is in high motivation category. 
Table 4.2 The Students’ Motivation in Learning English
	Score
	Category
	Frequency
	Percent
	Valid Percent

	168 – 200
	Very High Motivation 
	8
	9.5
	9.5

	136 – 167
	High Motivation 
	53
	63. 1
	63. 1

	104 –135 
	Moderate 
	21
	25.0
	25.0

	72 – 103
	      Low Motivation 
	2
	2.4
	2.4

	40 – 72 
	Very Low Motivation  
	0
	0
	0

	Total
	84
	100.0
	100.0


Table 4.2 shows that from 84 students, there are 8 students (9.5 %) gain very high motivation category  in learning English, there are 53 students (63.1%) gain high motivation category in learning English, there are 21 students (25.0 %)  gain moderate category in learning English and  there are 2 students (2.4%) gain low motivation category in learning English. There is no student who got very low category motivation in learning English. (See appendix 6 ). The table is represented in the following bar chart. 

2. Students’ Learning Strategy which is mostly applied in Learning English 

a. The following finding shows the frequency of students’ learning strategies 
Table 4.9 Mean Score of Students’ Learning Strategies
	
	Memory Strategy 
	Cognitive strategy 
	Comp. strategy 
	Meta-cog strategy 
	Affective strategy 
	Social strategy 

	Mean 
	54.04
	57.07
	56. 19
	68.25
	61.07
	65.63

	Median 
	54.44
	58.57
	56.67
	72.22
	60.00
	66.67

	Mode/ modus 
	66.67
	71.43
	60.00
	73.33
	60.00
	43.33a

	Std. deviation 
	12.63
	12.97
	14.80
	17.28
	15.94
	16.90



Table 4.3 shows that mean score of memory strategy is 54.04, the median score of memory strategy is 54.44, the mode score of memory strategy is 66.67, the standard deviation of memory strategy is 12.63. 

The mean of cognitive strategy is 57.07, the median of cognitive strategy is 58.57, the mode of cognitive strategy is 71.43 and the standard deviation of cognitive strategy is 12.97


The mean score of compensation strategy is 56.19, the median score of compensation is 56.67, the mode score of compensation strategy is 60.00 and standard deviation of the compensation strategy is 14.80


The mean score of  meta-cognitive  strategy is 68.25, the median score of meta-cognitive is 72.22, the mode score of compensation strategy is 73.33 and standard deviation of the compensation strategy is  17.28


The mean score of  affective   strategy is 61.07, the median score of  affective  is 60.00, the mode score of affective strategy is 60.00 and standard deviation of affective strategy is  15.94.


The mean score of social   strategy is 65.63, the median score of social strategy   is 66.67, the mode score of social strategy is 43.33 and standard deviation of social strategy is 16.90.

3. The Students’ English Achievement

This subsection deals with the analysis of the students’ English achievement of the second year students of SMA12 Makassar.

Table 4.10 Mean Score of Students’ English Achievement
	Mean
	Median 
	Mode/ Modus
	Standard deviation 

	50.40
	48.96
	43.75
	12.9


Table 4.10 shows that mean  score of the students English achievement is 50.40 in learning  English , median of the students English achievement is  48.96 in learning English, mode of the students’ English achievement is 43.75 in learning English and standard deviation of the students’  English achievement is  12.9 in learning English.  It can be interpreted that most of the second year students of Makassar gain poor category range from 3.6 – 5.5 (see appendix 6)  
Table 4.11 lThe Students’ English Ac,hievement
	Score
	Category
	Frequency
	Percentage
	Valid Percent

	96 – 100
	Excellent
	0
	0
	0

	86 – 95
	Very Good
	0
	0
	0

	76 – 85
	Good
	2
	2.4
	2.4

	66 – 75
	Fairly Good
	10
	11.9
	11.9

	56 – 65
	Fair
	17
	20.2
	20.2

	36 – 55
	Poor
	43
	51.2
	51.2

	00 – 35
	Very Poor
	12
	14.3
	14.3

	Total
	84
	100.0
	100.0


Table 4.11 shows the students’ English achievement that out of 84 students, there are 2 student (2.4 %) gain good category in learning English, there are 10 students (11.9%) gain fairly good category in learning English, there are17 students (20.2%) gain fair category in learning English, there are 43 students (51.2%) gain poor category in learning English, and there are 12 students (14.3%) gain very poor category in learning English.  There is no student who gain excellent and very good category in learning English. The table is represented in the following bar chart. 

4. The Correlation between  Motivation and English Achievement

 This subsection deals with the analysis of correlation between motivation and English achievement of the second year students of SMA 12 Makassar. 
Table 4.12 The Correlation between Students’ Motivations and English     
Achievement 

	

	
	
	Students Achievement
	Motivation

	Students Achievement
	Pearson Correlation
	1
	.22*

	
	Sig. (2-tailed)
	
	.42

	
	N
	84
	84

	Motivation
	Pearson Correlation
	.22*
	1

	
	Sig. (2-tailed)
	.42
	

	
	N
	84
	84

	*. Correlation is significant at the 0.5 level (2-tailed).
	

	**. Correlation is significant at the 0.1 level (2tailed)
	
	



Table 4.12shows the result of the correlation analysis between motivation and English achievement of the second year students of SMA 12 Makassar is 0.22. It can be interpreted through person correlation table that students gain low interpretation. The table range from 0.200 – 0.400. Based the statistical analysis, the researcher conclude that there is significant correlation between motivation and English achievement but the correlation is low. It can be seen in score significant 0.4 which is smaller than α = 0.5.  The sign (*) in the table showed positive correlation between motivation and English achievement.
5. The Correlation between Learning Strategies and English Achievement  
Table 4.13.  The Correlation between Students’ Learning Strategies and


 English Achievement 

	

	
	
	Students Achievement
	Learning Strategy

	Students Achievement
	Pearson Correlation
	1
	.39**

	
	Sig. (2-tailed)
	
	.00

	
	N
	84
	84

	Learning Strategy
	Pearson Correlation
	.39**
	1

	
	Sig. (2-tailed)
	.00
	

	
	N
	84
	84

	*. Correlation is significant at the 0.5 level (2-tailed).
	
	

	**. Correlation is significant at the 0.1 level(2tailed).
	
	


Based on table 4.13 shows the result of the correlation analysis between learning strategies and English achievement of the second year students of SMA 12 Makassar is 0.39. It can be interpreted through person standard correlation table that students score gain low interpretation of the table range from 0.200 – 0.400. Based on the statistical analysis, the researcher concludes that there is significant correlation between learning strategies and English achievement but the correlation is low. It can be seen in score significant is 0.0 (see table coefficient sig) which is smaller that   α = 0.5. The sign (**) in the table showed positive correlation between learning strategies and English achievement.  
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Questionnaires

a. Motivation types 

	1. Saya belajar bahasa inggris kare saya suka bahasa inggris

2. saya belajar bahasa inggris supaya saya bisa berkomunikasi dengan penutur aslinya

3. saya belajar bahsa inggris karena saya ingin meningkatkan pengetahuan dan kemampuan bahasa inggris saya

4. saya belajar bahsa inggris agar saya bisa bertutur bahasa inggris seperti penutur aslinya  

5. saya belajar bahasa inggris karena saya ingin berkomunikasi dengan teman dan guru 

6. saya dalam bahasa inggrisbelajar bahasa inggris penting untuk membantu saya dalam memahami lagu-lagu yang berbahasa inggris.

7. saya belajar bahsa inggris untuk memudahkan saya dalam memahami bacaan- bacaan yang berbahasa inggris

8. saya belajar bahasa inggris untuk memfasilitasi saya dalam berkomunikasi dengan masyarakat internasional 

9.  saya belajar bahasa inggris untuk mendapakan pengalaman berinteraksi dengan penutur asli bahasa inggris 

10. Belajar bahasa inggris merupakan karakter saya

11. Saya mulai belajar bahasa Inggris untuk memenuhi harapan orang tua 

12. sayaMemperoleh keterampilan bahasa Inggris yang baik adalah awal untuk kesuksesan seseorang dalam hidup

13. belajar bahasa inggris penting untuk melanjutkan sekolah di luar negeri.

14. saya belajar bahasa inggris agar bisa bersaing dengan orang lain untuk memperoleh pekerjaan kelak

15. Dengan kemampuan bahasa inggris saya bisa berkehidupan cukup sesuai dengan harapan orang tua saya

16. saya belajar bahasa inggris untuk mendapatkan score tertinggi di kelas  

17. saya senang belajar bahasa inggris karena saya suka cara mengajar guru bahasa inggris saya

18. Saya belajar bahasa inggris agar saya bisa lulus dalam ujian nasional

19. saya  belajar bahasa inggris agar saya  bias mengoprasikan perangkat lunak multimedia  

20. Saya belajar bahasa inggris agar saya bisa memahami film yang berbahasa inggris

21. Saya tidak suka bahasa inggris, saya belajar  bahasa inggris hanya karena tuntutan di sekolah

22. Saya tidak tertarik untuk berkomunikasi dengan penutur asli 

23. Bahasa inggris tidak membantu saya dalam meningkatkan prestasi saya

24. saya tidak suka bertutur menggunakan bahasa inggris

25. Saya tidak suka menggunakan bahasa inggris untuk berkomunikasi dengan gura dan teman-teman saya

26. Bahasa inggris tidak membantu saya dalam memahami lagu-lagu yang berhasa inggris

27. Bahasa inggris tidak membantu saya dalam memahami bacaan-bacaan yang berbahasa inggris

28. Belajar bahasa inggris tidak memfasilitasi saya dalam berkinteraksi dengan penutur asli.

29. saya belajar bahasa inggris tidak mendapatkan pengalaman berinteraksi dengan penutur asli

30. Belajar bahasa inggris bukanlah karakter saya

31. Saya belajar bahasa inggris bukan karena dorongan dari orang tua

32. Memiliki keterampilan dalam berbahasa inggris bukanlah awal dalam meraih kesuksesan

33. Belajar bahasa inggris tidak begitu penting jika ingin melanjutkan sekolah di luar negeri

34. Saya belajar bahasa inggris bukan untuk bersaing dalam mendapatkan pekerjaan

35. Bahasa inggris tidak menjamin  saya mendapatkan kehidupan yang layak

36. Saya belajar bahasa inggris bukan lah semata-mata untuk mendapatkan score yang tinggi

37. Saya  tidak suka bahasa inggris karena saya tidak suka cara mengajar guru bahasa inggris saya

38. Saya belajar bahasa inggris bukan Karena saya ingin lulus ujian nasional

39. Saya belajar bahasa inggris bukan agar saya bisa mengoprasikan perakat lunak multi media

40. Saya belajar bahasa inggris bukan untuk memahami film/ nyanyian yang berbahasa inggris.


	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


b. Learning strategies Types  

	No
	Pernyataan Bagian A ( Memory strategy ) 

	1
	Saya memikirkan hubungan antara apa yang telah saya ketahui dengan hal-hal baru yang saya pelajari dalam bahasa Inggris

	2
	Saya menggunakan kata-kata baru bahasa Inggris dalam kalimat sehingga saya bisa mengingatnya

	3
	Saya menghubungkan suara dari sebuah kata bahasa Inggris baru dan sebuah gambar dari kata tersebut untuk membantu  saya mengingat kata itu. 

	4
	Saya mengingat kata-kata bahasa Inggris baru dengan menggunakan sebuah bayangan situasi dimana kata itu mungkin dipakai

	5
	Saya menggunakan irama untuk menmgingat kata-kata baru bahasa Inggris

	6
	Saya mempergunakan kartu flash untuk mengingat kata-kata baru bahasa Inggris

	7
	Saya secara fisik memperagakan kata-kata baru dalam bahasa Inggris

	8
	Saya sering mengulangi kembali pelajaran bahasa Inggris

	9
	Saya mengingat kata-kata atau frase-frase bahasa Inggris baru dengan mengingat tempatnya di halaman buku, di papan tulis, atau dalam sebuah tanda jalan.


	No
	Pernyataan Bagian B ( Cognitive strtategy )

	10
	Saya mengucapkan dan menulis kata-kata bahasa Inggris baru berulang-ulang.

	11
	Saya berusaha untuk berbicara seperti penutur asli bahasa Inggris

	12
	Saya mempraktekkan bunyi bahasa Inggris

	13
	Saya menggunakan kata-kata bahasa Inggris dengan berbagai cara

	14
	Saya memulai percakapan dalam bahasa Inggris

	15
	Saya menonton tayangan TV atau film berbahasa Inggris

	16
	Saya membaca bacaan bahasa inggris untuk mengisi waktu luang

	17
	Saya menulis catatan, pesan, surat atau laporan dalam bahasa inggris

	18
	Saya membaca bacaan berbahasa Inggris, saya membaca sekilas cepat lebih dulu, kemudian mengulanginya dengan seksama

	19
	Saya mencari kata-kata bahasa Indonesia(bahasa Daerah) yang serupa kedalam bahasa Inggris

	20
	Saya berusaha menemukan pola kalimat dalam bahasa Inggris

	21
	Saya mencari arti suatu kata bahasa Inggris dengan memilahnya kedalam bagian-bagian yang bisa saya pahami

	22
	Saya berusaha untuk tidak menterjemahkan kata demi kata

	23
	Sayta membuat ringkasan atas informasi yang saya dengan dalam bahasa Inggris


	No
	Pernyataan Bagian C ( Compensation strategy )

	24
	Saya mengira-ngira untuk bisa memahami kata-kata yang tidak saya ketahui sebelumnya

	25
	Saya menggunakan bahasa isyarat ketika saya tidak dapat mengutarakan sebuah kata dalam bahasa Inggris.

	26
	Saya menciptakan kata-kata baru apabila saya tidak tahu kata yang tepat dalam bahasa Inggris

	27
	Saya membaca bacaan bahasa Inggris tanpa melihat kamus

	28
	Saya berusaha menerka apa yang akan  dikatakan selanjutnya oleh orang lain dalam bahasa Inggris

	29
	Jika saya tidak tahu suatu kata dalam bahasa Inggris saya menggunakan kata atau frase yang artinya sama


	No
	Pernyataan Bagian D (Meta-cognitive strategy ) 

	30
	Saya berusaha untuk mendapatkan sebanyak mungkin cara untuk menggunakan  bahasa Inggris

	31
	Saya memperhatikan kesalahan saya dan menggunakan informasi itu untuk memperbaikinya

	32
	Saya memperhatikan ketika ada orang yang berbicara bahasa Inggris

	33
	Saya mencoba mencari cara untuk bisa menjadi pembelajar bahasa Inggris yang lebih baik

	34
	Saya menyusun jadwal kegiatan saya sehingga saya mempunyai waktu yang cukup untuk belajar bahasa Inghgris

	35
	Saya mencari orang lain yang bisa saya ajak berbicara dalam bahasa Inggris

	36
	Saya mencari kesempatan sebanyak-banyaknya untuk membaca dalam bahasa Inggris

	37
	Saya mempunyai tujuan yang jelas untuk meningkatkan kemampuan berbahasa inggris

	38
	Saya memikirkan tentang kemajuan saya dalam belajar bahasa Inggris


	No
	Pernyataan Bagian E ( Affective Strategy ) 

	39
	Saya berusaha untuk santai saat saya takut menggunakan bahasa Inggris

	40
	Saya memberanikan diri untuk berbicar dalam bahasa Inggris walauupun saya takut membuat kesalahan

	41
	Saya memuji saya sendiri saat pekerjaan dalam bahasa Inggris saya bagus

	42
	Saya memperhatikan apakah saya cemas atau gugup saat saya sedang menggunakan bahasa Inggris

	43
	Saya menuliskan perasaan saya dalam buku harian belajar bahasa Inggris

	44
	Saya mengungkapkan kepada orang lain  tentang bagaimana perasaan saya saat belajar bahasa Inggris


	No
	Pernyataan Bagian F ( Social Strategy ) 

	45
	Jika saya tidak mengerti pembicaraan seseorang dalam berbahasa Inggris, saya meminta orang tersebut untuk mengurangi kecepatan bicaranya atau mengulanginya lagi

	46
	Saya meminta pembicara bahasa Inggris untuk mengoreksi saya ketika berbicara dalam bahasa Inggris

	47
	Saya mempraktekan bahasa Inggris dengan teman-teman

	48
	Saya meminta bantuan kepada orang lain yang lebih mahir berbahasa Inggris

	49
	Saya mengajukan pertanyaan-pertanyaan dalam bahasa Inggris

	50
	Saya berusaha mempelajari budaya bahasa Inggris
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