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Abstract 

This study is concerned with instructional communication in teaching English as 

foreign langauge in Indonesian higher education class. It focused on elaborating lecturers’ 

perceptions on students’ participation in the class. This research used qualitative research 

method with descriptive design. It was conducted at the campus of state and private universities 

in South Sulawesi. Six lecturers from two different universities were explored to find out their 

perception toward the use of instructional communication in teaching English as foreign 

language. Data were collected during academic semester through observation and in-depth 

interview. The findings of students’ participation were elaborated into form of students’ 

participation and factors affecting students’ participation in English languge teaching. The 

form of students’ participation consisted of preparation, contribution to discussion, group skill, 

communication skill, and attendance. The students’ participation was affected some factors 

such as lecturers’ instructional strategies, personal characteristics, multicultural students, and 

scoring motivation. These results asserted that EFL lecturers awared of their role to engage the 

students participation actively in the classroom.  

 

Keywords: Instructional, communication, participation, English foreign language teaching 

 

Introduction 

Communication has many forms and functions. The communication used by the teacher 

and lecturer in the class is called instructional communication. Instructional communication is 

advanced study. It involves a model of instruction and outcomes of each phase, students’ needs, 

ways of meeting students’ needs, students’ test anxiety, students’ classroom anxiety, student’s 

learning styles, classroom management, instructional strategies, students’ misbehaviour, 

teacher misbehaviour, student self-concept, instructional learning systems, and teacher burnout 

(Richmond, McCroskey, & McCroskey, 2009).  

This study is based on a series of studies dealing with instructional communication. 

There are several recent researches that provide insight into the instructional communication 

discipline. Preiss and Wheeless (2014) and Richmond and Frymier (2010) review the 

development of the instructional communication discipline. They pay attention to the Source-
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Channel-Message-Receiver model of communication that influenced much of the instructional 

communication research. Mottet and Beebe (2009) introduce rhetorical and relational 

perspectives to the study of instructional communication and review the methods instructional 

communication researchers employ. Their study focuses on teacher communication behaviour. 

Nussbaum and Friedrich (2005) explain the study of instructional communication differs from 

the study of developmental communication. Waldeck, Kearney, and Plax (2001) offer a content 

analysis of the research conducted by instructional communication researchers. They identify 

eleven theories associated with instructional and developmental communication research, and 

six categories of instructional communication (student communication, teacher 

communication, mass-media effects on children, pedagogical methods/technology use, 

classroom management, and teacher-student interactions).  

In line with those studies, instructional communication study should be continued and 

developed by the scholars. It is because, the successful of language learning depends on many 

aspects; one of them is communication. Mahmud (2017) states communication has a crucial 

function in English language teaching because failure in communication will result in 

unsuccessful process. As the communicator in the class, the lecturer has the responsibilities to 

teach, guide, motivate, facilitate and mould learners to become useful and competent persons.  

In addition, Learners, on the other hand should absorb, seek and apply skill and knowledge 

shared in the classroom or other learning activities.  

From the first investigation, many complaints on students’ participation in the 

classroom. In one hand, some of them pay attention to the lecturer by taking note, giving 

opinion, asking question, responding question, and completing the task given effectively. In 

short, the students actively participate in the classroom activities.  On the other hand, the 

students are silent, noisy, cheating, chatting, whispering, playing with their smart phone, 

coming late, sleepy, and participating passively in the class. Similarly, Kaplan, Gheen, & 

Midgley (2002) found students were  as teasing, talking out of turn, getting out of one’s seat, 

disrespecting others—and more seriously but less frequently—violence and vandalism, has 

been acknowledged recently as a growing problem in schools—indeed as one of the most 

serious concerns of teachers and parents (Bean, 1998; Elam, Rose, & Gallup, 1996). In line 

with this finding, Abdullah, Bakar, and Mahbob (2011) students still do not actively participate 

and become passive in the classroom despite encouragements and use of various teaching 

methods by the lectures to stimulate active participation from the students. From these facts, it 

can be stated that there are two types of students in the class namely active and passive students. 

This categorization is made on the basis of students’ participations toward the activities given 
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by the lecturer. The lecturers can minimize passive participation and engage active 

participation by communicating the activities clearly and effectively. Lee (2014) studied about 

the teachers’ perception found that teachers had difficulties in implementing the 

communicative ways of teaching. 

Furthermore, the interview data shows there are some factors influence students’ 

participation in the classroom, such as materials, self-esteem, technology, culture, activities, 

teaching method and strategy. The result of observation checklist shows that the lecturer 

applied various strategies to keep students participating actively in classroom, such as the 

teacher is not only as speaker but also as moderator and facilitator.  Other studies concerning 

with strategies used in the classroom are Mahmud (2017) who applied classroom presentation 

as a teaching strategy to build good interaction between teachers and students and among 

students in the class, and Daddi (2016) who utilized strategies of checking attendance, seating 

arrangement, teaching-learning activity, correction, and assessment in language learning. In 

addition, Tsoi (2013) offered organizational interaction as strategy to make classroom 

interaction and classroom talk more authentic. Engaging students’ participation could be done 

by call on students by name, as for elaboration, praise students for their contribution (Nunn, 

Brandt & Deveci, 2016). Keeping students participate actively in the classroom is depending 

on the instructional communication strategies used by the lecturers. It indcates lecturers and 

students have the same expectation in language learning process in terms of strategies used by 

the lecturers and active participation form the students. 

Dealing with those facts above, finding out instructional communication in terms of the 

form and factors affecting students’ participation is imperative because teaching is as a 

communication process and participation is a form of communication and it serves a purpose. 

Engaging students to participate in classroom activities is the lecturers’ task. By knowing the 

form and factors affecting students’ participation, the lecturers can apply appropriate strategies 

to gain students’ participation in teaching and learning process.   

 

Method  

This research used qualitative research method with descriptive design. This research 

was conducted in natural setting. The researchers collected the data in the field where 

participants experience the issue or problem under this study. It provided thick description of 

the research focus. The main purpose of this study is to explore lecturers’ perception on 

students’ participation in English language teaching. After exploring the perception, the data 
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were elaborated and presented in the form of students’ participation and factors that affect 

students’ participation EFLT classroom. 

 

Participants  

This study was conducted at the campus of state and private universities in South 

Sulawesi. There were two campuses involved in this research, namely State University of 

Makassar and Muhammadiyah University of Makassar. These universities used similar 

curriculum. However, materials, teaching strategies and methods might be different for the 

reason that they employ different lecturers from various backgrounds. The participants 

consisted of six non-native English lecturers. They were selected based on gender, age, and 

teaching experience.  

 

Procedures of Collecting Data 

In collecting data, the researchers conducted observation and interview. The researchers 

employed nonparticipant observation or external observation in which they did not involve in 

the situation being observed. All classroom activities during the class were noted. After 

conducting observation for five meetings, the researchers interviewed all lecturers to gain data 

about instructional communication strategies applied by lecturers to engage students’ 

participations. Type of the interview was semi-structured interview in which some questions 

were prepared before interviewing and some additional questions were asked on the spot. The 

interview sessions were organized during class time and office hour time and all of the respons 

were recorded by using handy camera. 

 

Data Analysis 

To analyze the data, the researchers applied the six steps of Creswell (2014). The data 

were analyzed in a linear hierarchical approach building from the bottom to the top. The raw 

data were organized and prepared for analysis. This involves transcribing interviews typing up 

field notes, sorting and arranging the data into different types depending on the sources of 

information. The researchers provided a general sense of the information and an opportunity 

to reflect on its overall meaning. The researcher wrote notes in margins of transcripts or 

observational field notes, or start recording general thoughts about the data at this stage. Start 

coding all of the data. The researchers organized the data by bracketing chunks and writing a 

word representing a category in the margins. It involved taking text data or pictures gathered 

during data collection, segmenting sentences (or paragraphs) or images into categories, and 
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labelling those categories with a term, often a term based in the actual language of the 

participant.  Use the coding process to generate a description of the setting or people as well as 

categories or themes for analysis. Description involved a detailed rendering of information 

about people, places, or events in a setting. Researchers generated codes for this description. 

Then, the researchers used the coding as well for generating a small number of themes. 

Advance how the description and themes will be represented in the qualitative narrative. The 

researcher used a narrative passage to convey the findings of the analysis. This might be a 

discussion that mentions a chronology of events, the detailed discussion of several themes 

(complete with subthemes, specific illustrations, multiple perspectives from individuals, and 

quotations) or a discussion with interconnecting themes. In making an interpretation of the 

findings, the researchera related and compare the findings with information gleaned from the 

literature or theories, form interpretations that call for action agendas for reform and change. 

The researchers also discussed the literature at the end of the study. In interpretation, it also 

involves Discourse Analysis approach collaboratively to present the data in extract form. 

 

Results  

This particular result asserted that EFL lecturers were aware of thier role to engage the 

student participate actively in the classroom. When looking thoroughly at the data for this 

research objective, it is found that the lecturers gave similarity perception toward students’ 

participation in the classroom. Form the findings, it indicated that students’ participation can 

be seen from two aspects namely form of students participation and factors affecting students’ 

participation. 

 

Form of Students Participation  

The result of students participation form was collected by using observation and 

interview. Then, the data was analyzed in accordance with the theory of Dancer and 

Kamvounias (2005) and Bartley, Dimenäs and Hallnäs (2010). Dancer and Kamvounias (2005) 

consider student participation is an active engagement process which can be sorted into five 

categories: preparation, contribution to discussion, group skills, communication skills, and 

attendance. Bartley, Dimenäs and Hallnäs (2010) believe that the key words for student 

participation are negotiation, dialogue, cooperation and personal responsibility. From the data, 

students participation are categorized in the following form: 
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Preparation  

 

Extract 1 

“...so the studnets need more times to read and need to add their prior knowledge in case of 

they can understand about...” 

In extract 1, the lecturer gave time to the students before asking them to present their 

topic in front the class. From lecturer’s consideration, the course subject is quite difficult for 

the students and they have no prior knowldge about it. It is expected that by giving time to the 

students, they can understand the materials and explore issues in depth from a variety of 

viewpoints. Therefore, the sudents can discuss with their freinds and find some related sources 

from book or internet. 

 

Extract 2 

“..everything needs preparation, so I gave them time because I want them to prepare theirself, 

it’s really impossible to give the students task or presentation without prepartion.” 

In extract 2, the lecturer emphazised that giving time to the students is important. Usually, 

the lecturers explain the material first, then give some minutes to think before asking the 

students to present thier idea. Sometimes, the lecturer also give one week to the students to 

make preparation, therefore the students can show well presentation or answer the tasks 

correctly. It is because, the students are still lack of knowledge of the topic. By giving time, 

the students can explore the references of the topic given. 

 

Extract 3 

“..there is no chance to open a book in grave. Preparation can influence students’ ability...” 

In extract 3, it indicates that for the students needs time to give comprehensive answer 

from the instructions given by the lecturers. The students cannot present the task directly. It is 

because they lack of vocabulary, less confidance, and they have no idea of the topic. Giving 

time means the students have chance to prepare well their prsentation, either individual or 

group in the classroom. It is shown by bringing thier concept that have been written in a paper. 

 

Extract 4 

”...by students preparation lecturer can find out how well the students learn the materials and 

their autonomous learning is.” 
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In extract 4, the lecturer explained preparation based on contexts called in the context of 

deciding the students’ need, evaluating and learning process. In the context of deciding the 

students need, lecturer does not need to lead them to preparation, so lecturer can identify whst 

the students need in learning naturally. In the context of evaluation the students need 

preparation because their preparation can influence their ability to answer questions or to 

achieve good result in their evaluation, besides by students preparation lecturer can find out 

how well the students learn the materials and their autonmous learning is. 

 

Extract 5 

“...before the students take participation in the classroom, I give them time to prepare what 

they’re going to present in the class, I give them twenty minutes or twenty five minutes to 

prepare...” 

In extract 5, the lecturer states it is important to give time to the students before they take 

participation in the classroom. It is because the students need time to develop their ideas and 

the lecturer have to encourage them to understand about the topic or the materials. They 

students also need to discuss with thier gorup or pair. Sometimes, the lectuere gives one week 

to work the task at thier home for preparing their group presentation. 

 

Contribution to Discussion 

 

Extract 6 

“...to explain or discuss something in quite complicated for them because the materials for 

them is new...” 

In extract 6, the lecturer perceived that discussion can be used in EFLT class for 

discussing difficult or complicated materials. The lecturer believed that the students will be 

esier to understand the subjects because the students can dicuss the special terms that related 

to the group topic .In EFLT class, for certain subjects, the students are divided into some groups 

and they get different topic to discuss, and then each group presented in front of the class. The 

lecturer considered only the difficult subjects need group discussion. During the discussion, 

the students who are as audience give some related questions to the group presenters.  

 

Extract 7 

“...another thing that I emphasized even the students work in pair or in group when they present 

the assignment I told them that I always evaluate their participation individually...” 
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 In extract 7, the lecturer exphasized that the students’ participation in group discussion 

is evaluated individually. The score given based on thier contribution of group presentation in 

terms of  presenting the topics and answering the questions from the floor. The lecturer 

expected the discussion is not hanled or dominated by one students. Even the students work in 

group, their score is invidually. By knowing the rule, the students are active to give contribution 

in discussion. The lecturer did not also focus on students’ participation in presenting the 

materials but also consider the students’ competence during the class discussion. 

 

Extract 8 

“...they show their participations by presenting their paper, answering questions coming from 

their friends, giving questions to the group presenting paper, and expressing their views on the 

issue discussed.” 

In extract 8, the lecturer engourages students’ participation by doing group presentation. 

The students can give thier contributuon in discussion by presenting paper based on the issue 

given, answering the questions that are coming from thier friends, giving guestions to the 

presenters, and the students also expressed their views on the issue discussed. Additionally, the 

lecturer also encourage students’ participation by making the discussion enjoyful, as the 

following statement. 

  

Extract 9 

“ They participate because I try to make the discussion enjoyful, and each material or issue 

discussed I try to correlate it to their life experience, and of course I give them opportunity to 

prepare their selves before the discussion...” 

In extract 9, the lecturer added the students participate because he made the discussion 

enjoyful, and each material or issue discussed he try to correlate it to students life experience, 

and gave the students opportunity to prepare theirselves before the discussion. The students 

were asked to read the materials and find out some problems they still do not understand about 

the materials relating to their experiences in their life. For motivating them in the discussion 

he gave them scores for those who are active during their presenting their paper, answering 

questions, giving questions or idea. 
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Group Skill 

 

Extract 10 

“...they as members of group can build good cooperation among them, they can place their 

roles effectively..” 

 In extract 10, the students have good skill to cooperate with group members. Each 

member has role in thier group as moderator and presenter for diffrent sub topics. The students 

shared ideas and showed their responsibility in discussion. They took turn in responding the 

questions from the other groups and giving additional comment. 

 

Extract 11 

“...you have to make it clear what are the job for each speaker in the group, if those are clear, 

so the outcome of why do you want to put students in group will also be achieved..” 

 In extract 11, the job for the members of the group must be clear. It is important to keep 

the students work together. By knowing the job, the group task can be completed effectively. 

It is because each students search the sources individually, later on they bring the sources in 

group to discuss. 

 

Extract 12 

“...they can share their ideas to others and respect differences in their group...” 

In extract 12, students skill in group show by sharing thier ideas to the members of the 

group and all of thier friends in the classroom. They have to respect the differences idea in their 

group discussion. The lecturer lets all the students to speak and deliver their idea of group topic. 

 

Extract 13 

“...actually the students skill in group when they’re presenting the discussion, I mean based on 

the topic given to their group..actually actively participated...” 

In extract 13, the lecturer states that the student group skill is shown in presenting 

discussion in front of the class. They are actively participated in that discussion. It is because 

before group prsentation, the lecturer pushed the students to study hard about the materials, 

and devided the students in to some groups. Then, the lecturer also explained the job description 

for the members of group.  
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Communication Skill 

 

Extract 14 

“...because most of the students here are students actively delibirated to some events some 

competition so this one indication indicated that their communication skill is quite good...” 

In extract 14 above indicates the students’ communication skill is quite good. The 

lecturer informed that most of the students are actively delibirated in some events and 

competition. It means that the students have expereiences and esier to communicated thier ideas 

in the class. Involving into some events support the students communication skill. 

 

Extract 15 

“Students are regarded to have good communication skill when they can build good 

interpersonal communication among thier group..” 

In extract 15, the lecturer explained good communication skill refers to interpersonal 

communication. The students can share their idea to others,  respect differences in their group. 

They should not also intrrupt their friends when they are speaking, avoid miscimmunication 

during presenting the material. Even though,  they do not agree with others but they can express 

their disagreemant nicely. If they express their thoughts they try to do it with words that are 

easily understandble or the points of their thoughts are clear. Those kinds of communication 

skills that required to be implemented in the classroom. 

 

Attendance  

 

Extract 16 

“We have to understand that in speaking and I belive also the others topics or course, every 

topics in every meeting correlete each other...” 

Extract 16 indicates that attendance is also considered as form of students’ partiipation 

in classroom. It is because lesson topic for each meeting is correlated with the other meetings. 

The students should attend in the classroom for each meeting. Attendance is also one of the 

criteria for getting final score. The students are forbidden to take final test if the students’ 

attendance lack of 70%. It is one of the content in lecture contratct in the first meeting. 
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Extract 17 

“How do the students show their participation in the teaching learning if they often miss the 

class”  

Extract 17 shows that students participation can be seen from their attendance in the 

classroom. by attending the class the students know the tpoic discussed, thus they can ditermine 

their participation such as giving questions, aswering the questions, and help their friends to 

understand the topic deeply. The students also can give additional information to the lecturer 

about that topic. It means that, attendace is one of the forms of students’ participation in the 

classroom. 

   

Factors Affecting Students’ Participation 

There are some factors that affect students’ participation in the classroom. They are as 

follows: 

Instructional Strategies 

Teaching and learning strategies used in the classroom is called instructional strategies. 

From the interwiew data, all of the lecturers percieved strategies used by the lecturers are the 

main factor that affect the students’ participation. Some related extracts of this issues are as 

follows: 

 

Extract 18 

“ ...generally they are always anthusiastic, interested, and active, but there are still students 

passive and usually I know them because they have other problems, so my perception we should 

always look for strategy that could more improve students’ participation.” 

The extract above indicated that the lecturer should find out instrutional strategy to 

improve students’ participation in the classroom. Even though, most of the students are active, 

anthusiastic and interested in the course, but passive students are still found in the classroom. 

It means that, the lecturer should always update the strategy and look for other strategeis that 

could involved all the students to participate actively.  

 

Extract 19 

“ ...depend on teaching method in the classroom, if the teacher active, the students also are 

active..” 
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The extract emphasizes that teaching method affects the students’ participation in the 

classroom. To create active or passive students, they depend on teaching method used by the 

lecturer in the classroom. It can be stated that active students are formed by the acitve lecturer.  

 

Extract 20 

“ passive or active student is the ending of effort sequences that conducted by the lecturer, it 

is not the effort by students” 

Based on extract, the lecturer should have sequences effort to involve students 

participate actively. Making the students active is not the effort by the students, they are object 

of the learning. Thus, passive or active students are the ending of sequences effort by the 

lecturers in the classroom. The sequences effort refers to instructional strategies, the ways of 

lecturers to instruct learning activity to the students. 

 

Extract 21 

“...before coming to the class or the, i mean that the previous meeting that i told to them, okay 

next week we have discussion class or we have this topic, so please read the material to get try 

or knowledge about the material that we are going to discuss...” 

Extract 21 shows that the lecturer gave clear instructional to students. The students have 

to read the material before coming into the class. The students can get knowledge and know 

the topic for the next meeting. They are informed at the previous meeting, thus the students can 

make well preparation at thier home. 

 

Personal Characteristics 

Some of the students did not participate actively in the classroom because they were 

shy, lack of confidance, lack of knowledge of the materials, and lack of preparation. 

 

Extract 22 

“...some of the students also shy to speak, they don’t want to rise the hand to answer the 

question..eee... give the idea, but when I point to one of the students, they can answer.. repsond 

the questions correctly 

In extract, it shows one of personal characters affect students’ participation is feeling 

shy to speak. It is occured because that student regard himself/herself has bad English like 

grammar and pronunciation. They feel shy to be laughed by thier classmate. When the lecturer 

pointed to the student, he/she can repsond the question or intruction given correctly.  
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Extract 23 

“ When I ask to one of my students, why do you just keep silent in the class, she said I’m shy...I 

have bad pronunciation...I think some of them are still lack of confidance..”  

Extract 23 above indicates that another factor affecting students’ participation in tbe 

classroom is lack of confidance. The thought of thier feeling like bad pronunciation make the 

student afarid to do mistake and laughed by their friends. Keeping silent in the class does not 

mean they are do not know or understand about the materials but they still time to practice their 

confidance to use good English. 

 

Multicultural Students  

University classroom consists of multicultural students who come from different 

regions, ethnic, and language. They need much time to adaptate with new situation and to know 

each other in the classroom. It is happenend only for freshmen students as the following extract: 

 

Extract 24 

“...usually the students don’t want to participate in the classroom because they are shy with 

thier friends, eee...I mean they are still first semester and don’t know each other.” 

From 24 extract above, the students did want to participate because they did not know 

each other. Feeling shy is the main reason for them to keep silent in the classroom. Even though, 

some of them are from the same regency and using same local language, but it does not mean 

they know each other. Thus, most of the lecturers gave an opportunity for the students to 

introduce thier self in the first meeting. The similar result in terms of multicultural factors is 

given by another lecturer as follows: 

 

Extract 25 

“..they come from various regencies and don’t know their friends characters, so..they just keep 

silent in the class and will answer the questions when the lecturer pointed to the student.” 

Based on extract 25 above, multicultural factors affect students’ participation becaouse 

the students are come from various regencies or hometown. The students are only answer or 

respond the questions because the lecturer pointed to him/her. Actually, the new students are 

in the same class but they have different characters. It means that, they need time to know each 

other to make friends. by knowing the characters, they are getting to closer and communicate. 

They also break their shyness to be active in the class. 
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Motivation of Scoring  

Extract 26 

“...the first that external factors that when I told them okay when you are participate in the 

classroom, you get a score...” 

In extract 26, the lecturer said that external factor could affect students’ participation in 

the classroom. Scoring system is regarded as external factor by the lecturer. Only the 

participated students get the score. By motivating students with scoring, they will prepare to 

be active in the class. 

 

Extract 27 

“..I said to them that I am going get score from you if you participate, is that to gain the score 

is the first one...” 

In extract 27, another lecturer gave the same perception on scoring system. The lecturer 

motivated the students by saying scoring is only given to the active students. In this case, the 

students must be active if they want to pass from the course.  

 

Extract 28 

 “ At the beginning I tell the student, they have to be active..if they are active they get two 

benefits, the first is they can pratice their skill and the second they get score..” 

In extract 28, the lecturer told students at beginning in her class all of students have to 

be active. It is deliverd at lecture contract at the first meeting. The students must keep in thier 

mind that active is as one of pass indicators of the course. They will get two benefits when they 

participate actively. First, they can practice their skill and the second is they get score from 

thier participation.  

 

Discussions 

 When looking thoroughly at the data for this research objective, it is found that the 

lecturers gave similarity perception toward students’ participation in the classroom. Form the 

findings, it indicates that students’ participation can be seen from two aspects namely form of 

students’ participation and factors affecting students’ participation. 

The first form of students’ participation is categorized into preparation form. 

Preparation is required by the students before performing their task or activity in the classroom. 

It is supported by Diwanji et.al (2018) states that being prepared in advance helps students to 

grasp the concepts taught during classroom sessions. Usually, the lecturer instructs lesson 
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activity at previous meeting, thus the students can do well preparation before coming into the 

classroom. The lecturer gave time to the students before asking them to present their topic in 

front the class. From lecturer’s consideration, the course subject is quite difficult for the 

students and they have no prior knowledge about it. The students can discuss with their friends 

and find some related sources from ‘book or internet. This result is in line with Alizadeh, 

Parmelee, Overman, and  (2019) that experience has shown the quality of learning from the 

engaged learning classroom is highly dependent on the preparation. Therefore, it is expected 

that by giving time to the students, they can understand the materials and explore issues in 

depth from a variety of viewpoints. In addition, the lecturer should emphasize that giving time 

to the students is important. Inviting students directly to perform the presentation is ineffective. 

By doing preparation, it gives time to the students in preparing their comprehensive answer 

from the instructions given by the lecturers. The students cannot present the task directly. It is 

because they lack of vocabulary, less confidence, and they have no idea of the topic. Giving 

time means the students have chance to prepare well their presentation, either individual or 

group in the classroom. By doing well preparation, the students can be actively participate in 

the class interaction. It is in line with Heyman and Sailor (2011) who describe class 

participation as a form of active learning in which students publicly discuss the material. The 

same case in Indonesian EFL class, most of the lecturers attempt to apply active learning in the 

claaroom. The EFL students proved their preparation by bringing their concept that have been 

written in a paper.  

Additionaly, the lecturer also explained preparation should base on contexts in terms of 

the context of deciding students’ need, evaluating, and learning process. In the context of 

deciding the students need, lecturer does not need to lead them to preparation, so lecturer can 

identify what the students need in learning naturally. In the context of evaluation, the students 

need preparation because their preparation can influence their ability to answer questions or to 

achieve good result in their evaluation. Besides, by students’ preparation lecturer can find out 

how well the students learn the materials and their autonomous learning is. The reveal of their 

prepartion are reflected in the classroom discussion or presentation. In observation data, it 

indicated that the students are active such as rise hand to ask question and give answer. This 

result is in line with Vandrick (2000) claims that most teachers give idea of participation on 

requiring students to speak in class, answer questions, make comments and join in discussions. 

Dealing with preparation, the lecturer states it is important to give time to the students before 

they take participation in the classroom. It is because the students need time to develop their 

ideas and the lecturers have to encourage them to understand about the topic or the materials.  



 
 

33 
 

The second form of student’ participation is categorized into discussion form. 

Discussion is one of the students’ activities in the classroom. All of participants in this research 

applied discussion as strategy to provide active learning. It is in line with Dallimore and Platt 

(2004) that state classroom discussion is one of the most frequently used and often embraced 

pedagogical strategies. It is one way of lecturers’ strategies to enhance participation during 

teaching and learning process occurred.  The students’ participation can be seen in class 

discussion. The students are not only sitting in the group, but they have to give contribution in 

discussion.  

The lecturer encourages students’ participation by grouping to involve the students 

participate actively in the classroom The students can give their contribution in discussion by 

presenting paper based on the issue given, answering the questions that are coming from their 

friends, giving questions to the presenters, and the students also expressed their views on the 

issue discussed. It is important to create intersting dicussion because it could encourages 

students participation and interaction. Likewise, Boyle and Nicol (2003) state teaching method 

that promote interaction and discussion are known to benefit learning. It means that, discussion 

can be applied as an effective way to promote students participation. 

Encouraging students to participate actively is the lecturers’ task. The students were 

asked to read the materials and find out some problems they still do not understand about the 

materials relating to their experiences in their life. Similarly, Pols and Hoogstyens (2016) in 

thier analysis show how participant structure and process thier experience, for example 

collecting, relating, and reviewing individual moments and actively interpreting them. It 

indicates sharing the idea based on experience is helpful for students in discussion. For 

motivating students in the discussion, scores were given to them who are active during their 

presenting their paper, answering questions, giving questions or idea. 

The third form of students’ participation is categorized into group skill. The students 

shared ideas and showed their responsibility in discussion. They took turn in responding the 

questions from the other groups and giving additional comment as Danser & Kamvounias 

(2005) and Ramsden & Moses (1992) state that the teacher may include class participation in 

their courses as an important teaching strategy because students actively involved in small 

group discussions are more likely to understand course material than if it were presented to 

them while they were simply sitting in a classroom. 

Grouping the students is common way applied by the lecturer in higer education. The 

lecturer needs to arrange students seating during the class. Seating arrangement is considered 

to be a factor to engage students actively participate in class activities. They could collaborate 
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and finish the task effectively.  Mittelmeier, Rienties, Tempelaar, and Whitelock (2018) 

supported this claim that grouping is one way to encourage collboration between diverse peers. 

Students can be arranged in U-shaped, circular, and semi-circular position. These arrangements 

are more conducive to student participation in which students can see each other and 

communicate with each other. Counting participation as part of a student’s grade, earning extra 

credit and allowing students to be a part of the participation grading process are helpful in 

increasing students participation (Fassinger, 2000; Boniecki & Moore, 2003; Zaremba & Dunn, 

2004). These findings support lecturer’s strategy which is the EFL students’ in Muhammadiyah 

University and State University of Makassar are work in group to complete the instruction 

given by the lecturers. 

The fourth form of students’ participation is communication skill. The form of students’ 

participation is viewed from communication skill form. They can show their ability to 

communicate effectively in classroom interaction. The findings indicate that the students’ 

communication skill is quite good. The lecturer informed that most of the students are actively 

deliberated in some events and competition. It means that the students who have experiences 

will be easier to communicate their ideas in the class. This result is supported by Satriani, 

Emilia & Gunawan 92013) who conducted research about contextual approach and found there 

is relation between new information to life experiences or prior knowledge that students bring 

to the classroom. Teachers are able to overcome this obstacle and help students construct new 

knowledge with hand-on experiences that occur inside the classroom.  Incorporting students’ 

idea with life experience could support their communication skill.  

The last form of students’ participation is categorized in attendance form. Attending the 

course every meeting is also students’ effort to be participated in the classroom. The interview 

result revealed that attendance is also considered as form of students’ participation in 

classroom. It is because lesson topic for each meeting is correlated with the other meetings. 

The students should attend in the classroom for each meeting. If the students absent for one 

meeting, it means that they missed the materials and score at that meeting. For example, in one 

case, the absent students were asked in the next meeting about the previous lesson, but he 

cannot answer the questions and did not do the assignment given. It means that the students’ 

participation is lack. Attendance is also one of the criteria for getting final score. The students 

are forbidden to take final test if the students’ attendance lack of 70%. It is one of the items 

agreed in lecture contract in the first meeting.  

In addition, by attending the class the students know the topic discussed, thus they can 

determine their participation such as giving questions, answering the questions, and help their 
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friends to understand the topic deeply. The students also can give additional information to the 

lecturer about that topic. For example in Lecturer 1 class, the lecturer always begins the class 

by giving quiz, the quiz materials have been given last meeting. It indicates, if the students 

were absent at that time, she/he will be difficult to answer the quiz questions given. Another 

example, Lecturer B, before presenting the materials, he reviewed the last materials by pointing 

to some students. The students must be ready for this situation. It means that, attendance is one 

of the forms of students’ participation in the classroom as well as Rissanen (2018) absenteeism 

can have detrimental effect on grades and social integration of the student in the univesity 

community.  

Dealing with the form of students’ participation, factors that affecting their participation 

were also investigated. It is important to know those factors and formulate some strategies to 

engage actively participation in the classroom. Students’ participation are affected by four 

factors, they are instructional strategies used the lecturers, lack of confidance, multicultural 

students, and motivation of scoring. These result are similar to Mittelmeier et.al (2018) who 

found students’ participation comes from teachers, students, and classroom. They also 

demonstrate that teachers should pay adequate attention to their teaching techniques to increase 

students’ involment in teaching. The claim supports this study because it focuses on 

invstigating teaching strategies used by the lectures in terms of instructional communication 

strategies to engage students’ actively participation in the classroom. From the interview data, 

instructional strategies are the first factor affecting students’ participation. Instructional 

strategies are strategies used by the lecturer to help students become independent, and strategic 

learners.  

Additionally, the lecturer emphasizes that teaching method affects the students’ 

participation in the classroom. To create active or passive students, they depend on teaching 

method used by the lecturer in the classroom. It can be stated that active students are formed 

by the active lecture. Making the students active is not the effort by the students, they are object 

of the learning. Thus, passive or active students are the ending of sequences effort by the 

lecturers in the classroom. The sequences effort refers to instructional strategies, the ways of 

lecturers to instruct learning activity to the students. Al-Ahmad & Al-Jarrah (2015) gave 

corrective feedback as a effort to encourage students participation in the classroom. 

Another factor affecting students’ participation in the classroom is lack of confidence. 

The thought of their feeling like bad pronunciation make the student afraid to do mistake and 

laughed by their friends. Keeping silent in the class does not mean they are do not know or 

understand about the materials but they still have time to practice their confidence to use good 
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English as Matsuda and Gobel (2003) demonstrated that self-confidence in speaking English, 

gender and proficiency played an important role in classroom performance of first-year 

students.  

Multicultural backgorund is another factor affecting students’ participation in the 

classroom. University classroom in Indonesian consists of multicultural students who come 

from different regions, ethnic, and language. Collier and Powell (1990) argue for the 

importance of differentiating between issues of ethnicity in the classroom and issues of culture. 

The freshmen students are difficlut to collaborate in the first time, it is because they do not 

know each other.  They are hesitate to speak and to come foward to perform the task. 

Mittelmeier et.al (2018) highlighted that cross-cultural group work can be challenging and has 

hinted at potential social tensions. For the first time, the students looked individualistics. Even 

one of them has idea, she/he just keep in mind. They still need time to know the background 

and character each other as well as Moore and Hampton (2015); Van den Bossche et.al. (2006) 

who state placing students into groups with peers from other countries does not immediately 

lead to productive collaboration. However, by the time put them work in group could minimize 

challenging between them. It was running in the next meeting. They were more confidance to 

speak. 

Besides, scoring motivation is also affected students’ participation. It is similar to 

Hamzaoui-Elachachi & Graia (2014) who stated that motivation is often used as a key factor 

which determines the rate of success. It is the way to engage thier actively participation. In 

certain situation, the lecturer did not give the same score for all members in the group, but the 

students’ participation in group discussion is evaluated individually. The score given based on 

their contribution of group presentation in terms of presenting the topics and answering the 

questions from the floor. The lecturer expected the discussion is not handled or dominated by 

one student. Even the students work in group, their score is individually. In fact, the students 

are active to give contribution in discussion. The lecturer did not also focus on students’ 

participation in presenting the materials but also consider the students’ competence during the 

class discussion.  

 

Conclusion and Pedagogical Implications 

Having explored instructional communication within empirical, interpretative, and 

critical perspective, it was founds there are some of forms of students participation in 

instructional setting, and it showed several factors affectted their participation. The lecturers 

perceived that students participation is one of lecture indicators. The students participation in 
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the class is a common requirement of many universities courses. This particular result asserted 

that EFL lecturers were aware of their role to engage the student participate actively in the 

classroom. This study, however, has not touched the form of students participation in 

instructional technology. It is then recomended to the further researcher to use the results of 

this research as reference for the next research and and to conduct the similar research in 

instructional technology area. Regardless of those findings, this study has contributed 

significantly to the efforts of creating effective classroom interaction, which must become high 

concerns for English language and teaching practitioners.  

 

References 

Abdullah, M. Y., Bakar, N. R., & Mahbob, M. H. (2011). The dynamics of student participation 

in classroom : observation on level and forms of participation. Procedia-Social and 

Behaviour Sciences, 59(2012), 61–70. http://doi.org/10.1016/j.sbspro.2012.09.246 

Al-Ahmad, S. & Al-Jarrah, R. S. (2015). The impact of direct corrective feedback type on the 

linguistic accuracy of  EFL students’ writing. Asian EFL Journal, 17(2). 

Alizadeh, M., Parmelee, D., Overman, I., & AlJasem, M. (2019). Preparing learners for 

learning in the engaged learning classroom. MedEdPublish, 8. 

Bartley, K., Dimenäs, J., & Hallnäs, H. (2010). Student participation in higher education–A 

question of governance and power. Nordic Studies in Education, 30(03), 150-164 

Bean, J. C.& Peterson, D. (1998). Grading Classroom Participation. New Directions For 

Teaching and Learning Journal, 1998(74), 33-4-. 

Boniecki, K. A., & Moore, S. (2003). Breaking the silence: Using a token economy to reinforce 

classroom participation. Teaching of Psychology, 30(3), 224-227. 

Boyle, J. T., & Nicol, D. J. (2003). Using classroom communication systems to support 

interaction and discussion in large class settings. ALT-J, 11(3), 43-57. 

Collier, M. J., & Powell, R. (1990). Ethnicity, instructional communication and classroom 

systems. Communication Quarterly, 38(4), 334-349. 

Creswell, J. W. (2014). Research Design: Qualitative, Quantitative, and Mixed Methods 

Approaches (4th Ed). United States: SAGE Publications, Inc. 

Daddi, H. (2016). Teacher's effort to develop thier students' equal participation in English 

speaking class. TEFLIN Proceeding. Book 3. Surabaya: Universitas Adi PGRI Adi 

Buana 

Dallimore, E.J, Hertenstein, J.H, & Platt, M.B. (2010). Class participation in accounting 

courses: Factors that affect student comfort and learning. Issues in Accounting 

http://doi.org/10.1016/j.sbspro.2012.09.246


 
 

38 
 

Education, 25(4), 613–629. 

Dancer, D., & Kamvounias, P. (2005). Student involvement in assessment: A project designed 

to assess class participation fairly and reliably. Assessment & Evaluation in Higher 

Education, 30(4), 445-454. 

Diwanji, P., Hinkelmann, K., & Witschel, H. F. (2018). Enhance Classroom Preparation for 

Flipped Classroom using AI and Analytics. ICEIS(1), 477-483. 

Elam, S. M., Rose, L. C., & Gallup, A. M. (1996). The 28th annual Phi Delta Kappa/Gallup 

poll of the public's attitudes toward the public schools. Phi Delta Kappan, 78(1), 41. 

Fassinger, P. A. (2000). How classes influence students' participation in college 

classrooms. The Journal of Classroom Interaction, 38-47. 

Hamzaoui-Elachachi, H. & Graia, W. B. (2014). Motivation in the ESP Classroom: The Case 

of Algerian Biomedical Engineering students. Asian ESP Journal, 10(1). 

Heyman, J.E, & Sailors, J.J. (2011). Peer assessment of class participation: applying peer 

nomination to overcome rating inflation. Assessment & Evaluation in Higher 

Education, 36(5), 605–618. 

Kaplan, A., Gheen, M., & Midgley, C. (2002). Classroom goal structure and student disruptive 

behaviour. British Journal of Psychology, 72, 191–211. 

Lee, M. W. (2014). Will communicative language teaching work? Teachers’ perceptions 

toward the new educational reform in South Korea. Indonesian Journal of Applied 

Linguistics, 3(2), 1-17. 

Mahmud, M. (2017). Communicative styles of English students at the State University of 

Makassar. Gema Online Journal of Language Studies, 17(1), 223–238. 

Matsuda, S., & Gobel, P. (2004). Anxiety and predictors of performance in the foreign 

language classroom. System, 32(1), 21-36. 

Mittelmeier, J., Rienties, B., Tempelaar, D., & Whitelock, D. (2018). Overcoming cross-

cultural group work tensions: mixed student perspectives on the role of social 

relationships. Higher Education, 75(1), 149-166.  

Moore, P., & Hampton, G. (2015). ‘It’s a bit of a generalisation, but…’: participant 

perspectives on intercultural group assessment in higher education. Assessment & 

Evaluation in Higher Education, 40(3), 390-406. 

Mottet, T. P., & Beebe, S. A.  Mottet, T. P. 2009. Foundations of Instructional Communication. 

In T. P. Mottet, V. P. Richmond, & J. C. McCroskey (Eds.), Handbook of instructional 

communication: Rhetorical and relational perspectives (Ch. 1). Boston, MA: Allyn & 

Bacon. 



 
 

39 
 

Nunn, R., Brandt, C., & Deveci, T. (2016). Project-based learning as a holistic learning 

framework: Integrating 10 principles of critical reasoning and argumentation. Asian 

Journal of English for Specific Purposes, 12(2), 9-53. 

Nussbaum, J. F., & Friedrich, G. (2005). Instructional/developmental communication: Current 

theory, research, and future trends. Journal of Communication, 55(3), 578-593. 

Pols, J., & Hoogsteyns, M. (2016). Shaping the subject of incontinence. Relating experience to 

knowledge. ALTER-European Journal of Disability Research/Revue Européenne de 

Recherche sur le Handicap, 10(1), 40-53. 

Preiss R.W. & Wheeless,L.R. 2014. Perspective on Instructional Communication's Historical 

Path to the Future. Communication and Education, 63(4). 

Ramsden, P., & Moses, I. (1992). Associations between research and teaching in Australian 

higher education. Higher Education, 23(3), 273-295. 

Richmond, V. P., & Frymier, A. B. (2010). Communication Education and Instructional 

Development in J. W. Chesebro (Ed.). A century of transformation: Studies of the 

100th anniversary of the Eastern Communication Association (pp. 310–328). New 

York, NY: Oxford. 

Richmond, V. P., McCroskey, J. C., & McCroskey, L. L. (2009). Organizational 

communication for survival: Making work. Work, 4. 

Rissanen, A. (2018). Student engagement in large classroom: The effect on grades, attendance 

and student experiences in an undergraduate biology course. Canadian Journal of 

Science, Mathematics and Technology Education, 18(2), 136-153. 

Satriani, I., Emilia, E., & Gunawan, H. (2012). Contextual teaching and learning approach to 

teaching writing. Indonesian Journal of Applied Linguistics, 2(1), 10-22. 

Tsoi, J. C.L. (2013). Bestriding Boundaries: Towards Talk Authenticity in the Undergraduate 

Business Communication Classroom. Asian EFL Journal, 15(4). 

Van den Bossche, P., Gijselaers, W. H., Segers, M., & Kirschner, P. A. (2006). Social and 

cognitive factors driving teamwork in collaborative learning environments: Team 

learning beliefs and behaviors. Small group research, 37(5), 490-521 

Vandrick, S. (2000). Language, Culture, Class, Gender, and Class Participation. TESOL 

Annual International Convention, Vancouver, Canada. 

Waldeck, J.H, Kearney, P., & Plax, T. G. (2001). Instructional and developmental 

communication theory and research in the 1990s: Extending the agenda for the 21st 

century. In Communication yearbook. Vol. 24. Edited by William B. Gudykunst, 207–

229. Newbury Park, CA: SAGE. 



 
 

40 
 

Zaremba, S. B., & Dunn, D. S. (2004). Assessing class participation through self-evaluation: 

Method and measure. Teaching of Psychology, 31(3), 191-193. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


