
 



 ii 

 

 
  



 
 
 

Teaching English As A Foreign Language 
Constructivist  In TEFL Classroom: 

A Reflective Based Model 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Nirwana Darwis 
Baso Jabu 
Sultan Baa 

  

 

  



 ii 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

 iii  

 
Teaching	English	As	A	Foreign	Language	

Constructivist		In	TEFL	Classroom:	
A	Reflective	Based	Model	

	

	
	
	
	
	
	
	
	
	

Nirwana	Darwis	
Baso	Jabu	
Sultan	Baa	

	

	

	

	

	

	

	

Publisher	Yayasan	Nurfalah	

 
 



 iv 

Teaching	English	As	A	Foreign	Language		
Constructivist		In	TEFL	Classroom:		
A	Reflective	Based	Model	
	
	
Writer:				
Nirwana	Darwis	
Baso	Jabu	
Sultan	Baa	

	
Editor:			
Suriani	Nur	
	
Lay	out:		
Muh.	Nizar	Shohib	
	
Publisher:				
Yayasan	Nurfalah	
	
Jl.	Pendidikan		No.	2.	Parangbanoa	Pallangga.Gowa.	
Jl.	Dr.	Wahidin	Sudiro	Husodo.	Bumi	Mahkota	II	Blok	A	No.	6.	
Watampone.	Bone		Sulawesi		Selatan		
	
	
All	 rights	 reserved.	 No	 part	 of	 this	 book	 may	 	 be	 reprinted	 or	
reproduced	 or	 utilised	 	 in	 any	 form	 or	 by	 any	 	 electronic,		
mechanical,	 or	 other	 means,	 including	 photocopying,	 and	
recording	or	any	information		storage	or	retrieval	system,		without	
permission	in	writing	from	the	publisher.		
	

ISBN:	978-623-94912-2-2 

First	Published		2023	



 

 v  

Preface 
Warm welcome to Teaching English As A Foreign 
Language  
Constructivist  In TEFL Classroom:  A Reflective 
Based Model. This book is develop to help the students to 
maintain their competence in teaching English, otherwise the 
students would be more creative in managing English clasess 
and think of the suitable activities for their future students. 
As the future of EFL teachers, especially in teaching English 
for the students in Indonesia the cetury, constructivist 
teaching will be exposed to a wide range of teaching English 
appropriate ways is part of their capasity building as a 
professional EFL teacher in future.  

Therefore, in this book, the students will learn and experiece 
about the teacher  ad learners especially teacher roles, learning 
style, and teacher-centered and the learner centered activities. 
There are various activities given in this book. The task will 
be in both  written and spoken forms. Wish you all the best. 

 

Makassar,  Januari  2023 

                             
 

Nirwana Darwis 
                                                                       Baso Jabu 

                            Sultan Baa 
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Eliciting 
Ask students about what they know about the 

teacher and the teacher roles. 
 
 

 

 

 

 

 

 

 
 
Peer discussion 

1. Look at the picture and discuss with your 
friend/partner the different of the teacher roles. 

2. Provide an activity that showing one of the teacher 
roles. 

 

 

 

Unit 1      Teacher Roles 

Activities: 
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Peer discussion 

1. Look at the picture discuss with you’re 
your friend/partner the different of the 
teacher roles.  

2. Provide an activity that showing one of 
the teacher roles. 

Picture 1. 
 

 

 

 

 

Picture 2 

 

 

 

 

Picture 3 
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Matching Task 
1. Ask to the students matching up the description of the 

teacher role. 

Planner (……) 

Diagnostician (……) 
Informer (……) 
Resource (……) 

Parent/friend (……) 

Manager (……) 
Involver (……) 
Monitor (……) 

 

a. Gives the learners detailed information about the 
language or about an activity 

b. Prepares and thinks through the lesson in detail 
before teaching it so that it has variety and there are 
appropriate activities for the different learners in 
class 

c. Organizes the learning spaces, makes sure 
everything in the classroom is running smoothly 
and sets up rules and routines for behavior 

d. Makes sure all the learners are taking part in the 
activities 

e. Comforts learners when they are upset or unhappy 
f. Is able to recognize the cause of learners’ difficulties 
g. Can be used by the learners for help and advice 
h. Goes around the classroom during individual, pair, 

and group work activities, checking learning. 
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2. Discuss the following situations with your partner 
and decide what the role of the teacher is in each 
situation. 

1. Before the lesson, Pak Yunus thinks about the best way 
to help his students learn vocabulary and phrases related 
to making arrangements. 

2. Bu Sinta organizes her students into groups to discuss 
answers to the homework. She makes sure disruptive 
learners are separated from each other. 

3. Bu Diah shows her learners when to use the pas 
continuous. 

4. Pak Dullah goes around the class and checks all learners 
are on task. He also helps one or two learners who are 
having difficulty. 

5. Pak Heru realizes one of his students can’t do the activity 
he has set because her eyesight is bad and she can’t see 
the board. 

6. Bu Susi gives a short informal vocabulary test at the end 
of week and makes a note for everyone’s scores in her 
record book. 

7. Pak Imran gives his learners five different sentences 
using the word suggest and asks his learners to 
work out rules for using this verb. 

 
 

a. Which roles do you think are most important in the 

classroom? Why? 
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b. Which roles is the most difficult? Why? 

c. Which role do you take on most often? Why? 

 
 

 
d. Which role do you think you should take on more 

often? Why? 

e. How does thinking about our various roles in the 

class help us when teaching 

- Feedback 
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Suggested Material: 

Kinds of Teacher and Teacher Roles 

The conventional image of a schoolroom for many 

people is the teacher standing at the front of the class 

‘teaching’ and the students sitting in rows listening. This 

teaching style is often based on the assumption that the 

teacher is the ‘knower’ and has the task of passing over this 

knowledge to the students. It is sometimes characterized as 

‘jug and mug’ – the knowledge being poured from one 

receptacle into another empty one. This probably done 

mainly by the teacher explanations with occasional 

questions to or from the learners. There seems to be an 

assumption that having something explained or 

demonstrated to learner will lead to learning. After these 

explanations, the students will often do some practice 

exercises to test whether they have understood what they 

have been told. Throughout the lesson the teacher keeps 

control of the subject matter, make decisions about what 

work is needed and orchestrates what the students do. In 

this classroom the teacher probably does most of the talking 

and is by far the most active person. 



 8 
 

Many of us are familiar with this kind of situation, 

having seen it from the student’s point of view over many 

years when we were school children in school classrooms. 

We have all been through hundreds of hours of observation 

of teachers at work and this has probably left a strong image 

of what teaching is and how it should be done. 

In many circumstances teacher lecture or 

explanation may be an efficient method of informing a large 

number of people about a topic. However, if our own 

educational experience has mainly been of this approach 

then it is worth pausing for a minute and questioning 

whether this is indeed the most effective or efficient teaching 

method. Whereas most teachers will need to be good 

‘explainers’ at various points in their lessons, a teaching 

approach based solely or mainly on this technique can be 

problematic. 

Furthermore, Scrievener explained three kinds of 

teachers are: 

a. The explainer 

Many teachers know their subject matter very 

well, but have limited knowledge of teaching 

methodology. This kind of teacher relies mainly on 
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‘explaining’ or ‘lecturing’ as a way of conveying 

information to the students. Done with style or 

enthusiasm or wit or imagination this teacher’s lessons 

can be very entertaining, interesting and informative. 

The students are listening, perhaps occasionally 

answering questions and perhaps making notes, but 

are mostly not being personally involved or 

challenged. The learners often get practice by doing 

individual exercises after one phase of the lecture has 

finished.  

b. The involver 

This teacher also knows the subject matter that is 

being dealt with. (In our case this is essentially the 

English language and how it works.) However, she or 

he is also familiar with teaching methodology; this 

teacher is able to use appropriate teaching and 

organizational procedures and techniques to help 

his/her students learn about the subject matter. 

‘Teacher explanation’ may be one of these techniques, 

but in his/her case it is only one option among many 

that he/she has at his/her disposal. This teacher is 

trying to involve the students actively and puts a great 
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deal of effort into finding appropriate and interesting 

activities that will do this, while still retaining clear 

control over the classroom and what happens in it. 

c. The enabler 

Essentially teaching is about working with other 

human beings. This teacher knows about the subject 

matter and about methodology, but also has an 

awareness of how individuals and groups are thinking 

and feeling within his/her class. He/she actively 

responds to this in his/her planning and working 

methods and in building effective working 

relationships and a good classroom atmosphere. 

His/her own personality and attitude are an active 

encouragement to learning. 

This kind of teacher is confident enough to share 

control with the learners, or to hand it over entirely to 

them. Decisions made in his/her classroom may often 

be shared or negotiated. In many cases he/she takes 

his/her lead from the students; seeing his/herself as 

someone whose job is to create the conditions that 

enable the students to learn for themselves. Sometimes 

this will involve his/her in less traditional ‘teaching’; 
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he/she may become a ‘guide’ or a ‘controller’ or a 

‘resource of information when needed’. Sometimes, 

when the class is working well under its own steam, 

when a lot of autonomous learning is going on, she 

may be hardly visible. 

These three descriptions of teachers are, of course, 

very broadly painted. There is no way to categorize all 

teaching under three headings. Many teachers will find 

elements of each category that are true for them, or that they 

move between categories depending on the day and the class 

and the aims of a lesson. However, this simple categorization 

may help us to reflect on what kind of teaching we have 

mostly experienced in our life so far and may also help us to 

clarify what kind of teacher we see ourselves as being now 

or in future. 

Based on the kinds of teacher above, there are some 

teacher roles in the classroom: 

a. Planner: the teacher prepares and thinks through the 

lesson in detail before teaching it so that it has 

variety and there are appropriate activities for the 

different learners in the class. 
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b. Informer: The teacher gives the learners detailed 

information about the language or about an activity. 

c. Manager: The teacher organizes the learning space, 

makes sure everything in the classroom is running 

smoothly and sets up rules and routines for 

behaviour. 

d. Monitor: The teacher goes around the class during 

individual, pair and group wok activities. 

e. Involver: The teacher makes sure all the learners are 

taking part in the activities. 

f. Parent/Friend: The teacher comforts learners when 

they are upset or unhappy. 

g. Diagnostician: The teacher is able to recognize the 

cause of the learners’ difficulties. 

h. Resource: The teacher can be used by the learners for 

help and advice. 

Every teacher changes roles during a lesson. These 

roles will be appropriate to the type of lesson, activities, 

lesson aims and the level and age of the learners. At different 

times we may, for example, act as a planner, an informer, a 

manager, a parent or friend, or a monitor. For example, 

when learners are doing a role-play, one role we have is to 
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make sure that they are doing what we want them to do. 

This is called monitoring. When we present new language 

to the class, our role is to inform and explain to our learners. 

There are certain roles that we usually use at certain stages 

of the lesson. For example, we are planners before the lesson 

and may be monitors during group work and pair work 

activities. Sometimes we take on more than one role at the 

same time. For example, we might monitor and explain if a 

pair of learners having problems with an activity; we 

monitor to see how well they are doing and we explain to 

help them do better. There are various names for different 

roles of the teacher. The ones above are very common. 

Furthermore Sprat explained that the correct 

choice of appropriate teacher roles will help our lessons run 

more smoothly and will make learning and teaching more 

effective. So, our roles change at different stages of our 

teaching: 

 

a. Before the lesson 

Ø suitable for the learners and for the learning 

purpose. 
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Ø We are also diagnosticians of our learners’ 

problem. 

b. During the lesson 

Ø When we are presenting new language or new 

vocabulary to the learners, we are informers. 

Ø When we are setting up activities, we are 

managers. 

Ø When learners are doing activities, we are 

monitors, diagnosticians, managers and a 

resource. 

Ø Sometimes a parent or a friend. 

c. After the lesson 

Ø When we think about how successful the lesson 

was, what the learners understood and were 

able to do and what they had problem with, we 

are diagnosticians and planners. We look at our 

scheme of work to check if the next lesson is 

appropriately planned. 
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Memorization Game 
Ø Provide 4 or 5 envelopes that contain 20 stationary 

items in each envelopes. 

Ø Divide students into 4 or 5 groups 

Ø Give the envelopes to each groups 

Ø Ask students to memorize all the items in the envelope 

in 5 minutes 

 

Group Discussion 

Ø Introduce that the previous activity is done to show 

their style in learning 

Ø Ask students to discuss about “what they know about 

the learning style” in groups 

  

Unit 2      Learning Style 

Activities: 
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Feedback 
Provide Feedback by giving the matching task to be 

completed. 
 

Visual 

 

 Learns best through working 

alone 

Auditory 

 

 Learns best through working 

with others 

Kinesthetic 

 

 Learns best through hearing 

Group/Social 

 

 Learns best through seeing 

Individual 

 

 Learns best through using 

the body 

Impulsive  Learns best when learners 

respond immediately 

Reflective  Learns best when learners are 

given time to consider 

choices 
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Group Investigation 
 
Ø Ask students to analyze and elaborate their learning 

style and their learning strategy preference 

individually 

Ø Ask students to make a 45 minutes lesson which cover 

4 or 5 learning style in groups. 

Ø Ask groups to present their lesson planning using 

projector. 
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Experience Activity 

Provide an activity to show the teacher centered 

activity 

(You could introduce your personal identity on the cards 

and explain that the cards is about your personal identity. 

Ask your students to give question based on the cards 

showing by using Wh-questions) 

 

Provide an activity to show the learner centered 

activity 

(You could ask your students to write number or words 

related to their personal identity and ask them to ask and 

answer in pairs) 

  

Unit 3   TEACHER-CENTERED      

      AND LEARNER -CENTERED 

Activities: 
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Analyzing 
 
Ask students: 

1) What do you think was the purpose of the activity? 

2) How many students got opportunity to speak? 

3) How did you feel when you were 

corrected/answered wrongly? 

4) If you didn’t say anything – why not? 

5) Did you feel interested in the activity? 
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Group work 
 

 

 

 

 

 

 

 

 

 

 



 

 23  



 24 
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Material Adaptation 
 

Ask your students to make activity of learner-
centered and teacher centered in group. 

 
Additional Material or task 
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Self-Reflection  

Ask your students about what they have learnt  
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Brainstorming 
 

Tell your students about the situation where you 

had to make a difficult decision. 

 
Example: 

I have a decision to make. A cousin of mine wants a 

job at the school where I work. But I think he is 

unsuitable as a teacher. He is a quick temper and 

often causes problems with people around him. I also 

know he does not takes teaching seriously; he thinks 

it’s an easy way to spend the day. he likes to sit at the 

front of the class doing very little. He keeps asking 

me to get him a job. He really wants me to 

recommend him to the headmaster. I don’t know 

what to do. What would you do in my situation? 

  

Unit 4   COMMUNICATIVE ACTIVITY 

Activities: 
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Problem Solving 
 

This activity is to demonstrate of a communicative 
activity 

 
Ø Divide the class into groups of there a, b, c…. 

Ø Give each student a card with a kind of problem they 

might have in the school life. 

Ø Ask students to read the card carefully for 2 minutes 

Ø Ask students to tell each other the problem they have 

in other words. 

Ø Ask students to discuss some possible solutions to 

the problems together 

Ø Re-group students according to the text they read 

Ø Ask students to tell each other “what your group 

decided to do about this problem and compare your 

ideas with the students in the other groups 

Ø Whole class discussion. All students discuss to agree 

on the most difficult situation. 
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Reflection in Pair Work 
 
Ask students to analyze the activity has been done: 

1) What did we do first? 

2) What was the purpose of the first task? 

3) What did we do next? 

4) What was the purpose of retelling the problem? 

5) Why ask students to find a solution as a group? 

6) Why give three different texts? 

7) And after that you regrouped. Why? 

8) How was the activity concluded? 
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Group Work 
 
Ø Ask students about the activity has been done “what 

made it communicative” 
 
Some questions for prompting: 

1) Do you need to communicate with your 

classmate to complete the task? 

2) Did you all have the same information/ideas? 

3) Were the topic relevant to your lives? 

4) Was the context clear? 

 

Ø Ask students to discuss the criteria for making 

communicative activities based on the questions above 

 
Feedback 
 

Key answer: 

1) Is there any information gap? 

2) Is there any need to listen to the answer? 

3) What is the context?/is the context clear? 
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Collaborative Task 

 

Ø Divide students into groups 

Ø Ask students to come up with the criteria of making 

communicative activities 

Ø Give students some activities that they need to decide 

whether its communicative or not. 

Ø Ask students to analyse what made communicative, 

how to make it communicative. 

 

Reflection 
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 38 
 

 



 

 39  

   



 40 
 

 

 

 

 

Introduction 

Begin the lesson with projector –Building 

Rapport- . They should do this alone first. Then move 

them into groups and discuss this with their friends. 

 

Experiencing 

Get a bit of feedback- no more than 1-2 minutes 

about the ‘bad’ teachers. 

 

Group work 

In groups get ss to make a list- on their whiteboards- 

of what makes a good teacher. Ask them to make positive 

sentences about all the negative ones they have and to add 

more. 

Eg;  Your teacher used to yell at you- so a good 

teacher would speak to you showing respect. 

Unit 5   BUILDING RAPPORT 

Activities: 
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Ok- think of as many other positive statements you 

can that reflect a good teacher. (if you need to you can give 

students hand out. But be careful because there is an 

overload of information here and you really just want short, 

simple, concise sentences.) 

 

Feedback 

Get students to stand up, move around the classroom 

and look at what the other groups have written. Purpose: 

tell them that they need to find at least 1 characteristic of a 

good teacher that they already do/have and one that they 

need to develop. 

 
Group Discussion 
 

Move students into different groups- preferably big 

groups of 5. Get students to share their problems- perhaps 

other students in the group have similar problems. Perhaps 

someone can offer advice.  Monitor and then briefly give 

feedback about one or two problems you heard. Eg As I was 

listening I heard that many of you have problems with 

students doing their homework. Some of you had some good 

advice …Ana suggested… Can anyone else offer any advice? 
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Problem Solving 

 
Problem Solving-but I would keep the whole class 

feedback to a minimum. Eg; if you get feedback from all 

groups tell them that each group has only 30 seconds to give 

feedback (if you have 4 groups this will still take about 20 

minutes!)  Groups then choose the best answer – or perhaps 

you do! You can make this quite interesting for students and 

increase motivation if you give the winning group a ‘gold 

star’ after each case study. The winning group has the most 

stars! NB-  

Don’t forget after each case study to give students 

the solution in the handout- by telling them. This is 

important as students need something concrete. At the end 

give students the handout with the suggested solutions. 

 

Group Presentation 

 

Finish with Stage 8 but use the simplified version. 

  



 

 43  

Material: 
1. Use active learning techniques 

Use relevant, interesting topics and 

tasks that includes the interests of 

your students and their learning 

styles. If students are interested and 

believe that you are trying to find 

topics that interest them, they are less 

likely to feel bored . They will be more 

attentive and they will not misbehave 

as much! 

 

2. Connect on a personal level 

Get to know all of your students, even 

if they are shy or badly behaved. 

Students will respond to you more 

positively if you take an interest in 

them! Say hello to them every day and 

use their names! 

 

3. Use more positives 
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“You catch more flies with honey than 

with vinegar”. This means that if you 

are smiling and positive and if you say 

lots of positive things, then your 

classroom will be a happy, positive 

place and your students will look 

forward to their English lesson! Praise 

your students. Give them gold stars!!!! 

Positivity will motivate your students. 

 

4. Signal nonverbally 

Make eye contact with your students. 

Move closer to your students if they 

are talking privately, ‘hiding’ or falling 

asleep! Raise your hands to get 

students attention or use a small bell- 

something that signals the end of a 

task. Use body language and signals. 

 

5. Listen attentively 

Give students your full attention when 

they are talking to you. Be genuine! 
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Students, like all human beings, know 

if you are really interested in them or 

if you are just pretending! Listen 

carefully to what they have to say and 

respond positively. 

6. Change the method of participation 

Interaction patterns are important for 

classroom management. Groups, pairs 

all help you to move ‘problem’ 

students. In full-class activities use 

‘name sticks’ (sticks that have the 

name of every student on them) Give 

the whole class the question and allow 

‘think’ time. Then take a stick , call out 

that name and ask that student. This is 

very motivating for students!  

 

7. Use good nature humor 

Use humour but be careful that you do 

not offend any of your students! 

Students respond well to a teacher who 

can make them laugh. 
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8. Visibility radar 

Do not focus on just the ‘smarter’ 

students or the ‘bad’ students. Move 

around the room during group 

activities. Keep your eyes on everyone. 

 

9. Discuss negative behavior in private 

You must try and stop negative 

behavior. When a ‘bad’ student does 

something positive- praise them and 

continue to praise them every time 

they do something that is ‘good’.  They 

will then probably do more ‘good’ 

things because they want your 

attention- they want the praise. If you 

are still having problems, ask to speak 

to your student privately.  
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Lesson Experiencing 

Ø Give the students an activity which contain some 

stages of instruction 

Ø Ask students to listen carefully to the instruction 

  

Unit 6   CLASSROOM INSTRUCTIONS 

Activities: 
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Group Work 
Ø In groups, ask students to put in order the instruction 

that has been given on the first activity (giving cards) 

Ø Ask students to how to make a good instruction 
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Feedback 
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Collaborative Assignment 

Students make instruction and practice in groups 
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