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Students' English Achievement

CHAPTER IV

FINDINGS AND DISCUSSION

This chapter consists of two parts. The first part is the findings of the research and the second part is the discussion of the findings. The findings are described based on the line of research questions which are outlined in problem statement part. In the discussion part, arguments and interpretation of the findings are elaborated in detail.

A. Findings

The findings of the research describe about the students’ beliefs concerning language learning, the students’ language learning strategies that are frequently used, the students’ English achievement and the correlation among the students’ beliefs about language learning, language learning strategies used, and the English achievement.

1. The students’ beliefs concerning language learning
This section deals with the description of the results’ analysis for the first research question in this research. These results present the students’ beliefs about language learning. The BALLI was used to examine the students’ beliefs about language learning. Therefore, descriptive statistics were computed on the students’ responses to the BALLI items. Table 4.1 to table 4.5 illustrates the five major areas of the BALLI using Horwitz’s (1987) originally grouping: foreign language aptitude, difficulty of language learning, the nature of language learning, learning and communication strategies, motivation and expectations. Since the BALLI does not produce a composite score of the students’ responses, overall frequency (%) on each item, means score, and standard deviations were computed.
a. Beliefs about foreign language aptitude
BALLI items in this category aim to understand whether the students believe in the existence of specialized abilities regarding foreign language learning and beliefs about the characteristics or features of successful and unsuccessful language learners. Regarding to the first major area, foreign language aptitude that is presented in table 4.1, it shows that students reported somewhat similar opinions. Items 2, 6, 10, 16 and 33 address the concept of special abilities for language learning. Meanwhile, items 1, 11, 19 and 30 address the characteristics of potentially successful language learners.  
Table  4.1 
Beliefs about Foreign Language Aptitude Reported by Percentage for Students at SMA Negeri 1 Sinjai

	No
	Statements
	Total Disagree
	Undecided
	Total Agree

	
	
	N
	%
	N
	%
	N
	%

	1.
	It is easier for children than adults to learn a foreign language 
	5
	7.8 %
	18
	28.1%
	41
	64.1%

	2.
	Some people have a special ability for learning foreign languages
	4
	6.3%
	2
	3.1%
	58
	90.6%

	6.
	People from my country are good at learning foreign languages
	12
	18.8%
	43
	67.1%
	9
	14.1%

	10.
	It is easier for someone who already speaks a foreign language to learn another one
	6
	9.4%
	32
	50%
	26
	40.6%

	11.
	People who are good at mathematics or science are not good at learning foreign languages
	47
	73.4%
	25
	23.4%
	2
	3.1%

	16.
	I have a special ability for learning foreign languages
	10
	15.6%
	37
	57.8%
	17
	26.6%

	19.
	Women are better than men at learning foreign languages
	27
	42.2%
	29
	45.3%
	8
	12.5%

	30.
	People who speak more than one language are very intelligent
	0
	0%
	12
	18.8%
	52
	81.2%

	33.
	Everyone can  learn to speak a foreign language
	3
	4.7%
	8
	12.5%
	53
	82.8%


In general, the students endorsed the concept that there was such a thing as foreign language aptitude. As shown in table 4.1, the vast majority of the students as respondents in this research (90.6%) agreed with the statement that “some people have a special ability for learning foreign languages.” Less than seven percent did not support this concept. With the belief about the special ability for language learning, 40.6% students agreed that people who already knew one foreign language could learn another one without much difficulty, whereas a small number of students (9.4%) did not endorse this statement. 
Even though most students reported believing that foreign language aptitude existed, the majority of the respondents (82.8%) agreed that everyone could learn a foreign language. In other words, the students believed that the special ability for language learning was a gift but not a universal requirement for language learning. Also, the students did not associate second language learning ability with intelligence. The responses to the statement “people who speak more than one language are intelligent” were endorsed by agree scale, where the majority of the students (81.2%) agreed with this statement. 
Related to their own potential in learning a foreign language, the students were relatively difficult to determine their own potential about themselves. The majority (57.8%) of the students was stated neutral about the statement “I have a special ability for learning foreign language”. 15.6% of the students did not repot believing that they had a special ability for learning foreign languages. Nevertheless, 26.6% of the students agreed to this statement.In regard to the statement “People from my country are good at learning foreign languages,” the majority of the students (67.1%) were neutral to this statement and the other 18.8% disagreed with this statement. Meanwhile, 14.1% of the students agreed with the statement. 
The other items in the category of beliefs about foreign language aptitude concern some individual characteristics, such as gender, age and subject interest that some people believe can affect success in language learning. The responses to the items in this group were divided. The majority of the students reported believing in the effect of age, but not of subject interest, and there was no consensus in beliefs about the effect of gender. 64.1% of the students endorsed the statement “It is easier for children than adults to learn a foreign language,” whereas more than half of the respondents or 73.4% did not agree that statement “People who are good at mathematics or science are not good at learning foreign languages.” About the effect of gender on language learning, the responses to the statement “Women are better than men at learning foreign languages” were equally spread in disagree and neutral. About 42.2% of the students disagreed, another 45.3% neutral and 12.5% agreed. 
In brief, most of the students as respondents in this research reported believing in the existence of a special ability for language learning. However, the students thought that average ability was adequate for language learning. Finally, the one characteristic that most respondents believed affecting language learning was age; they agreed that young learners can learn a foreign language more easily than adult learners. 

b. Beliefs about difficulty of language learning
The second major area of BALLI items concern beliefs about the difficulty of language learning, particularly in learning English as a foreign language. Table 4.2 and 4.3 presents the result of the BALLI items in this area. Items 3 and 4 address the relative difficulty of languages. Item 15 concerns to the time requirement for mastering English. Item 5 surveys student expectations for their own success in learning English. Items 25 and 34 assess the relative difficulty of different language skills. 
Table 4.2 Beliefs about Difficulty of Language learning Reported by Percentage for Students at SMA Negeri 1 Sinjai (Likert-Scale Items)
	No
	Statements
	Total Disagree
	Undecided
	Total Agree

	
	
	N
	%
	N
	%
	N
	%

	3.
	Some languages are easier to learn than others
	6
	9.4%
	27
	42.2%
	31
	48.4%

	5
	I believe that I will learn to speak English very well
	0
	0%
	6
	9.4%
	58
	90.6%

	25.
	It is easier to speak than understand a foreign language
	10
	15.6%
	31
	48.4%
	23
	36%

	34.
	It is easier to read and write English than to speak and understand it
	10
	15.6%
	19
	29.7%
	35
	54.7%


As shown in table 4.2, almost half of the students (48.4%) agreed that some languages were easier to learn than other. In response to item 5, the majority of the students was very optimistic and showed a high level of self-confidence in learning English and explained that they would learn that language, particularly learning speak English, was very well as seen by 90.6% of the students agreed to the statement “I believe that I will learn to speak English” very well. Besides, none of the students disagreed with the statement. For the items addressing the relative difficulty of language skills, the responses were varied. About half of students (54.7%) agreed that reading and writing English were easier than speaking and understanding English. With regard to response to item 25, half of the students (48.4%) reported responding neutral with the statement “It is easier to speak than understand a foreign language, while only 36% of the students agreed. Moreover,only 10% of the students disagreed with the ideas to the items 25 and 34. 
Table 4.3
Beliefs about Difficulty of Language learning Reported by Percentage for Students at SMA Negeri 1 Sinjai (Multiple Choice Items)

	No.
	Statements
	Responses

	
	
	N
	%

	4.
	English is:    1.  a   very difficult language
	2
	3.1

	
	                     2.  a difficult language
	23
	35.9

	
	                     3.  a language of medium difficulty
	35
	54.7

	
	                     4.  an easy language
	4
	6.3

	
	                     5.   a very easy language
	0
	0

	15.
	If someone spent one hour a day learning a language, how long would it take them to speak the language very well?
	
	

	
	                     1.   less than a year
	12
	18.8

	
	
         2.   1-2 years
	25
	39.1

	
	
         3.   3-5 years
	14
	21.9

	
	
         4.   5-10 years
	6
	9.4

	
	                     5.  you can’t learn a language in 1 hour a day
	7
	10.9


In regard to response of the difficulty of English, the target language, which is showed in table 4.3, half of the students (54.7%) rated it as “a language of medium difficulty. 35.9% of the students believed that English was “a difficult language”, meanwhile, 3.1% of the students believed that English was “a very difficult language”. Besides, 6.3% of the students believed that English was “an easy language and none of the students rated English as “a very easy language.” 
In response to the question about time commitment for English learning, the students had different opinion. The majority of the students (39.1%) reported believing that it would take a person one to two years of studying English one hour a day to be able to speak English well. 21.9% of the students believed that it would take “3-5 years”. Meanwhile, 18.8% of the students believed that it would take “less than a year”. Besides, 10.9% of the students reported believing that no one can learn to speak English well if he or she only spent one hour a day learning it. 9.4% of the students believed that it would take 5 to 10 years of studying English if someone spent one hour a day to be able to speak it well. 
Briefly, the results from the BALLI item in the area of the difficulty of language learning revealed that majority of the students at SMA Negeri 1 Sinjai reported believing that different languages had different relative difficulty levels and they viewed English, their target language, as a language of medium difficulty that they could master. About the relative difficulty of language skills, a majority of the students reported believing that some language skills were easier than others. 
c. Beliefs about the nature of language learning
In the third area, the statements in the BALLI address a broad range of the issue related to the nature of language learning. The responses of the BALLI items in this area are presented in table 4.4.  Items 8 (‘know about English-speaking cultures”) and 12 (“learn in English-speaking country”) concern the role of cultural contact and language immersion in language learning. Item 27 determines if the learners view language learning as different from other types of learning while items 17 (vocabulary), 23 (grammar), and 28 (translation) concern to the learner’s conception of the focus of the language learning task. 
Table 4.4 Beliefs about the Nature of Language Learning Reported by Percentage for Students at SMA Negeri 1 Sinjai
	No
	Statements
	Total Disagree
	Undecided
	Total Agree

	
	
	N
	%
	N
	%
	N
	%

	8.
	It is important to know about English-speaking cultures in order to speak English
	11
	17.2%
	37
	57.8%
	16
	25%

	12.
	It is best to learn English in an English-speaking country
	13
	20.3%
	4
	6.3%
	47
	73.4%

	17.
	The most important part of learning a foreign language is learning vocabulary words
	0
	0%
	3
	4.7%
	61
	95.3%

	23.
	The most important part of learning a foreign language is learning the grammar
	2
	3.1%
	0
	0%
	62
	96.9%

	27. 
	Learning a foreign language is different than learning other academic subjects
	3
	4.7%
	10
	15.6%
	51
	79.7%

	28.
	The most important part of learning English is learning how to translate from my native language to English or from English to my native language
	0
	0%
	11
	17.2%
	53
	82.8%


In regard to the role of the target language culture, as shown in table 4.4, most students (57.8%) reported stating undecided opinion about the statement “It is important to know about English-speaking cultures in order to speak English.” Then, 25% of the students reported believing that learning about the cultures of English-speaking people was necessary in learning English. Meanwhile, 17.2% of the students disagreed with this statement. Differently, the concept about language immersion was not endorsed as fully. Even though, 73.4% of the students agreed that the best way to learn English in an English speaking country or in the country which English was used in daily life, meanwhile 20.3% of the students disagreed with this statement. 
In responses to the items 17 and 22, the results showed that the majority of the students reported believing that vocabulary (95.3% of students) and grammar (96.9% of students) were the most important part in learning English. Less than five percent of the students disagreed with these two concepts. The next item in the area of the nature of language learning concerned to the perception of English in relation to other academic subjects. The majority of the students (79.7%) reported believing that learning English was different withlearning other subjects, 4.7% of the students disagreed with this concept, and 15.6% of the students were neutral. The last was item 28, which showed that 82.8% of the students believed that translation was an important part of learning English which was learning how to translate from their native language to English or from English to their native language. 17.2% of the students were neutral about this statement. Moreover, none of the students disagreed with this statement. 
In short, most of the students at SMA Negeri 1 Sinjai reported believing that learning vocabulary, grammar, and translation were important for English learners, but they did not have a consensus about the cultural knowledge was important for English learners. They also believed that the best place to learn English was to be in an English-speaking country. Lastly, the students believed that the nature of English learning in comparison to other academic subjects was different. 
d. Beliefs about learning and communication strategies
The fourth area of BALLI items deals with issues about the process of learning a language and the practice of spontaneous communication strategies in the classroom.Items 18 (repeat and practice) and 26 (tapes) refer to learning strategies, while items 7 (excellent pronunciation), 9 (correct), 13 (practicing with native speakers), 14 (guess), 21 (timid), and 22 (mistakes) concern to communication strategies. The responses to these items in this area are presented in table 4.5. 
Table 4.5 Beliefs about Learning and Communication Strategies Reported by Percentage for Students at SMA Negeri 1 Sinjai

	No
	Statements
	Total Disagree
	Undecided
	Total Agree

	
	
	N
	%
	N
	%
	N
	%

	7.
	It is important to speak English with an excellent pronunciation
	0
	0%
	0
	0%
	64
	100%

	9.
	You shouldn’t say anything in English until you can say it correctly
	39
	70%
	7
	10.9%
	18
	28.1%

	13.
	I enjoy practicing English with the native English speakers I meet
	2
	3.1%
	18
	28.1%
	44
	68.8%

	14.
	It’s o.k. to guess if you don’t know a word in English
	11
	17.2%
	21
	32.8%
	32
	50%

	18.
	It is important to repeat and practice a lot
	0
	0%
	1
	1.6%
	63
	98.4%

	21.
	I feel timid speaking English with other people
	43
	67.2%
	14
	21.9%
	7
	10.9%

	22.
	If beginning students are permitted to make errors in English, it will be difficult for them to speak correctly later on
	20
	31.2%
	14
	21.9%
	30
	46.9%

	26.
	It is important to practice with cassettes or tapes
	4
	6.3%
	11
	17.2%
	49
	76.5%


As shown in table 4.5, the responses to the items concerning communication strategies showed contrasting opinion. Even though, the students agreed with some basic concepts of the communicative approach, they were still concerned about accuracy and lacked confidence in using English. Half of the students (50%) endorsed the use of guessing as a communication strategy and disapproved of the statement “You shouldn’t say anything in English until you can say it correctly”, 70% of the students disagreed; whereas,the result showed that a large number of students endorsed of “accuracy” and “immediate correction”. The students unanimously or 100% of the students agreed that it was important to speak English with a correct or excellent pronunciation, and almost half of the students (46.9%) agreed that students’ errors should not be ignored in order to prevent fossilization. In regard to their confidence in using English, more than half of the students (67.2%) did not think that they were timid speaking English, but only 10.9% of them did. 
In reference to traditional learning strategies, the students unanimously endorsed the concept of practice. Almost all students (98.4%) agreed that it was important for English learners to repeat and practice a lot. In response to a particular kind of practicing, most students (76.5% of the students) reported believing that students should practice English with cassettes or tapes. Regardless of the overwhelming agreement about the important of practice, 68.8% of the students endorsed the statement “I enjoy practicing English with the native English speakers I meet.” Only 3.1% of the students confessed that they did not like practicing English with an English speaker. Meanwhile, almost thirty percent (28.1%) of the students responded with undecided scale; they neither supported nor disapproved of the concept. 
In summary, the results of the BALLI items concerning learning and communication strategies showed that the students at SMA Negeri 1 Sinjai in the present research reported having some beliefs that facilitate the concept of “English learning for communication”, such as practicing, learning about cultures, and using communication strategies. Yet, some students were concerned about accuracy, which may inhibit them from using English.  
e. Beliefs about motivation and expectations

The last area of beliefs about language learning in the BALLI concern students’ motivations and expectations in learning English. Table 4.6 presents the results of the BALLI items in this area. Item 31 concerns to individual expectations about learning English. Item 20 concerns to the importance of English learning for people, particularly for the students’ country. Moreover, items 24, 29, and 32 concern to individual motivation in learning English.
Table 4.6 
Beliefs about Motivation and Expectations Reported by Percentage for Students at SMA Negeri 1 Sinjai

	No
	Statements
	Total Disagree
	Undecided
	Total Agree

	
	
	N
	%
	N
	%
	N
	%

	20.
	People in my country feel that it is important to speak English
	2
	3.1%
	25
	39.1%
	37
	57.8%

	24.
	I would like to learn English so that I can get to know native English speakers better and their cultures
	0
	0%
	14
	21.9%
	50
	78.1%

	29.
	If I learn English very well, I will have better opportunities for a good job
	1
	1.6%
	6
	9.4%
	57
	89%

	31.
	I want to learn to speak English well
	0
	0%
	1
	1.6%
	63
	98.4%

	32.
	I would like to have friends who speak English as a native language
	2
	3.1%
	9
	14.1%
	53
	82.8%


Based on the result in table 4.6, a large number of the students agreed to all BALLI statements in this area, which indicated that the students reported believing that learning English was important and they wanted to do well in English for both integrative and instrumental reasons. Specifically, almost all students (98.4%) agreed with the statement5, “I want to learn to speak English well” and the majority of the students (57.8%) agreed that learning English was important for the people in their country. In regard to the reasons why they wanted to learn English, the majority of the students responded that it was because of integrative motivation that is they wanted to have friends who speak English as a native language with 82.8% of the students agreed and learn about English so that they can get to know native English speakers better and their cultures with 78.1% of the students agreed. Besides, as well as instrumental motivation, the majority of the students (89%) believed that English was important for getting a good job opportunity. 
Briefly, most of the students in this research reported believing that learning a foreign language; particularly learning English was important and had become a necessity because learning English had become a key factor which helps to cope with the requirements of globalization. However, the students thought that accuracy of English were necessary tool that might determines their instrumental and integrative motivation that were getting a good future careers or job, having friends who speak English and getting to know native English speakers better and their cultures. 
To assess the students’ general beliefs about language learning, especially learning English, statistical descriptive analysis was conducted which analyzed mean score and standard deviation in order to measure the five-Likert mean of students rating. According to Likert scale, the 5 score represents high level of agreement and 1 score indicates high degree of disagreement. To make result more understandable, Daif-Allah (2012:25) mentions that mean analysis was categorized into 4 parts representinglevels of the students’ beliefs, such as 1.00 – 1.99 indicates weak beliefs, 2.00 – 2.99 points to neutral belief, 3.00 – 3.99 shows strong belief, and 4.00 – 5.00 illustrates very strong beliefs. Table 4.7 presents the overall result of analysis of students’ general beliefs about language learning, particularly English language learning. 
Table  4.7 
The Descriptive Statistics (Mean Score and Standard Deviation) of the Students’ General Beliefs about Language Learning at SMA Negeri 1 Sinjai
	No.
	Area of BALLI
	Mean
	SD
	Degree of Beliefs

	1.
	Foreign Language Aptitude (FLA)
	3.38
	0.34
	Strong Belief

	2.
	The Difficulty of Language Learning (DLL)
	3.29
	0.38
	Strong Belief

	3.
	The Nature of Language Learning (NLL)
	3.98
	0.37
	Strong Belief

	4.
	Learning and Communication Strategies (LCS)
	3.55
	0.29
	Strong Belief

	5.
	Motivation and Expectations (ME)
	4.21
	0.40
	Very Strong Belief


Based on the result of descriptive statistics analysis in table 4.7, it indicated that the second year students of SMA Negeri 1 Sinjai held various beliefs about language learning. The mean of the students’ general beliefs about learning English illustrated in table 4.7 showed that the students’ beliefs range from degree strong to very strong belief. Among five area or subcategories of BALLI, the beliefs of “Motivation and Expectations” (M = 4.21, SD = 0.40) were the strongest belief followed by “The Nature of Language Learning” (M = 3.98, SD = 0.37), “Learning and Communication Strategies” (M = 3.55, SD = 0.29), “Foreign Language Aptitude” (M = 3.38, SD = 0.34), and “Difficulty of Language Learning” (M = 3.29, SD = 0.38). It means that the students demonstrated a very high level of motivation and expectations about learning language, particularly learning English as a foreign language since this area tops all other four areas. Therefore, this finding reveals that the second year students of SMA Negeri 1 Sinjai believed that the motivation and expectation factors have a great role on their learning process. In other words, they believed that motivation and expectations were the strongest factors influencing the success of their English language learning. Furthermore, developing the students’ motivation and understanding would significantly affect the students’ English language learning. 
2. The students’ language learning strategies that are frequently used
This section deals with the description of the results of analysis for the second research question which presents the students’ language learning strategies that were frequently used by the second year students of SMA Negeri 1 Sinjai in learning English.

In the line with the results of strategy analysis on SILL questionnaire’s items, the responses of the students to each category of strategies are separately classified into three categories, namely high, moderate/medium and low usage. The descriptions of the six strategies are presented as follows:
f. The result of the frequency of memory strategies

Table 4.8 The Frequency of Memory Strategies

	No.
	Category
	Score
	Frequency
	Percentage (%)

	1.
	High
	3.5 – 5.0
	20
	31.2

	2.
	Moderate/medium
	2.5 – 3.4
	33
	51.6

	3.
	Low
	1.0 – 2.4
	11
	17.2

	
	Total
	64
	100


Based on table 4.8, the frequency of memory strategies that were used by the students, presented 20 students (31.2%) classified in high category, 33 students (51.6%) classified in moderate category and 11 students (17.2%) classified in low category. It means that most of the students were classified in moderate category use of memory strategies.  
g. The result of the frequency of cognitive strategies 

Table 4.9 The Frequency of Cognitive Strategies

	No.
	Category
	Score
	Frequency
	Percentage (%)

	1.
	High
	3.5 – 5.0
	14
	21.9

	2.
	Moderate/medium
	2.5 – 3.4
	38
	59.3

	3.
	Low
	1.0 – 2.4
	12
	18.8

	
	Total
	64
	100


As presented in table 4.9, there were 14 students (21.9%) which were classified in high category, 38 students (59.3%) were classified in moderate category, and 12 students (18.8%) were classified in low category. It indicated that the cognitive strategies, which were used by the students at SMA Negeri 1 Sinjai, were various from high to low usage of category which were dominantly in moderate category. 

h. The result of the frequency of compensation strategies

Table 4.10 The Frequency of Compensation Strategies

	No.
	Category
	Score
	Frequency
	Percentage (%)

	1.
	High
	3.5 – 5.0
	9
	14.1

	2.
	Moderate/medium
	2.5 – 3.4
	28
	43.7

	3.
	Low
	1.0 – 2.4
	27
	42.2

	
	Total
	64
	100


Table 4.10 presented the frequency of compensation strategies that were used by the students at SMA Negeri 1 Sinjai. It showed that there were 9 students (14.1%) classified in high category, 28 students (43.7%) classified in moderate category, and 27 students (42.2%) classified in low category. Therefore, it showed that most of the students were classified in moderate and low category used of compensation strategies.
i. The result of the frequency of metacognitive strategies

Table 4.11 The Frequency of Metacognitive Strategies

	No.
	Category
	Score
	Frequency
	Percentage (%)

	1.
	High
	3.5 – 5.0
	35
	54.7

	2.
	Moderate/medium
	2.5 – 3.4
	23
	35.9

	3.
	Low
	1.0 – 2.4
	6
	9.4

	
	Total
	64
	100


Based on the description of the frequency used of metacognitive strategies in table 4.11, it revealed that 35 students (54.7%) were classified in high category, 23 students (35.9%) were classified in moderate category, and 6 students (9.4%) were classified in low category. Hence, most of the students at SMA Negeri 1 Sinjai were dominantly used metacognitive strategies. 
j. The result of the frequency of affective strategies

Table 4.12 The Frequency of Affective Strategies

	No.
	Category
	Score
	Frequency
	Percentage (%)

	1.
	High
	3.5 – 5.0
	12
	18.8

	2.
	Moderate/medium
	2.5 – 3.4
	30
	46.9

	3.
	Low
	1.0 – 2.4
	22
	34.3

	
	Total
	64
	100


The data in table 4.12 showed that the result of the frequency usage of affective strategies that were used by 64 students at SMA Negeri 1 Sinjai. It indicated that the larger number of frequency and percentage of these strategies were in moderate category, where 30 students (46.9%) were classified in this category. Meanwhile, 12 students (18.8%) were classified in high category. Then, 22 students (34.3%) were classified in low category. It means that most of the students were moderate frequently used affective strategies. 
k. The result of the frequency of social strategies

Table 4.13 The Frequency of Social Strategies

	No.
	Category
	Score
	Frequency
	Percentage (%)

	1.
	High
	3.5 – 5.0
	47
	73.4

	2.
	Moderate/medium
	2.5 – 3.4
	16
	25

	3.
	Low
	1.0 – 2.4
	1
	1.6

	
	Total
	64
	100


From the result in table 4.13, it revealed that the frequency of social strategies that were used by the students at SMA Negeri 1 Sinjai were mostly classified in high category, where 47 students (73.4) were classified in this category. Then, 16 students (25%) were classified in moderate category. The last, only 1 student (1.6%) was classified in low category. Therefore, most of the students frequently used social strategies. 
In the line with the results of frequency and percentage use of language learning strategies that were frequently used by the second year students of SMA Negeri 1 Sinjai, the data were also analyzed by using descriptive statistics with SPSS version 20 in order to find out the learning strategies that are frequently used by the students. The data of language learning strategies refers to how frequently the students use learning strategies in learning, particularly learning English. Therefore, the mean, standard deviation (SD), degree, and rank of language learning strategies in general are presented in the following table 4.14.
Table 4.14  The Mean, SD, Degree, Rank of Language Learning Strategies

	No.
	Strategies
	Mean
	SD
	Degree
	Rank

	1.
	Social
	3.78
	.62
	High
	1

	2.
	Metacognitive
	3.44
	.67
	Medium
	2

	3.
	Memory
	3.06
	.66
	Medium
	3

	4.
	Cognitive
	2.94
	.56
	Medium
	4

	5.
	Affective
	2.85
	.64
	Medium
	5

	6.
	Compensation
	2.63
	.72
	Medium
	6

	7.
	Total Score
	3.13
	.45
	Medium
	


As shown in table 4.14, the result of the descriptive statistics analysis for the total score which respected to overall strategies use (M=3.13) revealed that the second year students of SMA Negeri 1 Sinjai were medium learning strategies users. In other words, the students employed strategies in the process of learning English with medium frequency.Therefore, the students reported having, respectively, high to medium proficiency use of each strategy category with the mean score spread from the highest rank (M=3.78) to the lowest rank (M=2.63). 
Besides, the highest frequently strategy used by the students was social strategies. It revealed that this strategy was also the highest level usage with M=3.78. Hence, social strategies helped students to ask questions, cooperate with others, and become culturally aware. Then, it was followed by metacognitive, memory, cognitive, and affective strategies, while compensation strategies ranked the lowest mean score (M=2.63). Therefore, specifically, it found that all of the students indicated a preference for more social and metacognitive strategies users. 
Referring to these results, the conclusion that can be drawn is the frequently strategies used by the second year students at SMA Negeri 1 Sinjai are social and metacognitive strategies. Social strategies deals with the strategies where the students ask questions, cooperate with others, and become empathize with others. Meanwhile, metacognitivestrategies deal with helping the students to center their learning, to arrange and plan their learning, and to evaluate their learning.  
3. The students’ English achievement
This section describes the students’ English achievement in learning English. The data of the students’ English achievement was obtained from the test which is given by the researcher. The test consisted of two elements, namely listening and reading comprehension. The test consisted of 40 multiple choice items. The students’ English achievement is presented in table 4.15. 
Table 4.15
The Frequency and Percentage of the Students’ English Achievement

	No.
	Classifications
	Scores
	Frequency (F)
	Percentage (%)

	1.
	Excellent
	91 – 100 
	31
	48.4

	2.
	Very Good
	76 – 90 
	19
	29.7

	3.
	Good
	61 – 75 
	4
	6.3

	4.
	Average 
	51 – 60 
	10
	15.6

	5.
	Poor
	26 – 50 
	0
	0

	6.
	Very Poor
	0 – 25 
	0
	0

	Total
	64
	100


The data of the students’ frequency and percentage score of the students’ English achievement based on the test result in table 4.15 revealed that most of the students were categorized in high-achieving achievement category. It was revealed by the range interval score spread in average to excellent category which included 31 students (48.4%) who got excellent classification, 19 students (19.7%) who got very good classification, and 4 students (6.3%) got good classification. Meanwhile, 10 students (15.6%) were in average classification and there was no students got poor and very poor classification. The data of the students’ English achievement is also described in Figure 4.1. 
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Figure 4.1
The Classification and Percentage of the Students’ English Achievement

Besides, the result of the mean score of the students’ English achievement at SMA Negeri 1 Sinjai is presented in table 4. 16.

Table 4.16 The Mean Score and Standard Deviation of the Students’ English Achievement 
	
	Mean Score
	Std. Deviation

	Students’ English Achievement
	85.50
	14.51


As shown in table 4.16, the mean score of the students’ English achievement was 85.50 and the standard deviation was 14.51 which categorized in very good category. In other words, the English achievement of the second year students at SMA Negeri 1 Sinjai based on the result of the test was classified in high or good achievement category.In fact, this result indicated that the students were categorized as high-achieving in learning English based on the test result.
4. The correlation among the students’ beliefs about language learning, language learning strategies used, and the English achievement
This section describes about the analysis of correlation among the second year students’ beliefs about language learning, language learning strategies, and the English achievement at SMA Negeri 1 Sinjai. To know whether among the there variables have significant correlation, the researcher used SPSS 20 version for windows which applied partial correlation analysis formula. Table 4.17 shows the correlation among the three variables, i.e., beliefs about language learning, language learning strategies used, and the English achievement. In this section, the correlation coefficient is represented by “r” ranges from less than +/- .35 which means a low significant correlation, between +/- .35 and +/- .65 means a moderate significant correlation, and above +/- .65 means a high significant correlation (Gay, et al., 2006: 194). Besides, the researcher compared the calculation of Sig. or p with alpha α= 0.05 in order to conclude the hypothesis testing. If the calculation is smaller than alpha α= 0.05, it means that H0 is rejected and H1 is accepted. Meanwhile, If the calculation is bigger than alpha α= 0.05, it means that H0 is accepted and H1 is rejected. The correlation analysis using IBM SPSS version 20.0 showed in the table 4.17.
Table 4.17
The Anova Result of Multiple Among Beliefs about Language Learning, Language Learning Strategies and English Achievement 

	ANOVA

	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	206.266
	2
	103.133
	.482
	.620b

	
	Residual
	13058.480
	61
	214.073
	
	

	
	Total
	13264.746
	63
	
	
	

	a. Dependent Variable: Achievement

	b. Predictors: (Constant), BALLI, SILL


Table 4.17 showed the Anova result of multiple regression analysis among beliefs about language learning, language learning strategies and English Achievement. It revealed that score of the Fcount = 0.482.  Furthermore, to answer the fouth research question, the researcher compared the value of Fcount and F table, or probability values and α= 0.05. It referred to the interpretation if Fcount > Ftable or p < α, it could be concluded that there was correlation. Meanwhile, if Fcount < Ftable or p > α, it means that there is no correlation among those variables. From the result of data analysis, it showed that the value of Fcount = 0.482 was smaller than Ftable= 3.15 (Fcount < Ftable), or p= 0.62 was bigger than α= 0.05 (p >  α). Therefore, the result indicated that the null hypothesis (H1) was rejected or it can be concluded that hypothesis (H0) was accepted. The Anova result in table 4.17 showed the simultaneous correlation between language learning strategies as predictor variable and proficiency level as criterion variable. Meanwhile the next table 4.18 revealed the partial correlation among beliefs about language learning , language learning strategies and English Achievement.
Table 4.18
The Correlation among the Students’ Beliefs about Language Learning, Language Learning Strategies Used and the English Achievement
	Correlations

	Control Variables
	Achievement
	SILL
	BALL

	-none-a
	Achievement
	Pearson Correlation
	1
	.055
	-.107

	
	
	Sig. (2-tailed)
	
	.664
	.401

	
	
	N
	64
	64
	64

	
	SILL
	Pearson Correlation
	.055
	1
	.387

	
	
	Sig. (2-tailed)
	.664
	
	.001

	
	
	N
	64
	64
	64

	
	BALL
	Pearson Correlation
	-.107
	.387
	1

	
	
	Sig. (2-tailed)
	.401
	.001
	

	
	
	N
	64
	64
	64

	Achievement
	SILL
	Pearson Correlation
	1.000
	.088
	

	
	
	Sig. (2-tailed)
	.
	.491
	

	
	
	N
	0
	64
	

	
	BALL
	Pearson Correlation
	.088
	1.000
	

	
	
	Sig. (2-tailed)
	.491
	.
	

	
	
	N
	64
	0
	

	a. Cells contain zero-order (Pearson) correlations.


Based on the results of Pearson correlation among the three variables in table 4.17, this current research displayed a low and moderate degree of correlation among beliefs about language learning, language learning strategies use, and the English achievement. First, the result of Pearson correlation between beliefs about language learning and English achievement was r = -.107 and the sig. (2-tailed) was .401 which was bigger than α= 0.05. This result indicates that the degree of correlation is low. Therefore, there is no significant correlation between beliefs about language learning and English achievement. 

Second, the result of Pearson correlation between beliefs about language learning and language learning strategies used was r = .387 and the sig. (2-tailed) was .001 which was smaller than α= 0.05. Moreover, the degree of correlation coefficient was moderate. In fact, the result shows that the beliefs about language learning were significantly correlated with language learning strategies, although the correlation coefficient was not high.  

The third is the result of Pearson correlation between language learning strategies used and English achievement. It showed that the Pearson correlation was r = .055 with the sig. (2-tailed) was .664 which was bigger than α= 0.05. This result revealed that the degree correlation coefficient was low. Therefore, there was a low correlation between language learning strategies and English achievement. In other words, there was significant correlation between the students’ language learning strategies used and their English achievement.

The last, the result of partial correlation analysis between the students’ beliefs about language learning strategies and their language learning strategies used simultaneously with their English achievement was r = .088. It implied that the degree correlation was low. Besides, the sig. (2-tailed) was .491 which was bigger than α= 0.05. Then, the result of the hypothesis testing of this research showed that the null hypothesis (H0) was accepted. It means that there was not any significant correlation between beliefs about language learning strategies and language learning strategies used simultaneously with English achievement.
B. Discussion

Using the research questions as a framework, the following section presents the discussion and interpretation of the findings. Each response area offers interpretations of findings based upon the analysis of the data sources (BALLI, SILL, and English Achievement). The findings of this research are then compared with those previous related researches. 
5. The students’ beliefs concerning language learning
In order to find out the students’ beliefs about language learning, the BALLI was used. Five areas of BALLI (Horwitz, 1987) were discussed in the result section of this research: foreign language aptitude, difficulty of language learning, the nature of language learning, learning and communication strategies, and motivation and expectations. 
The first area of the BALLI, “Foreign Language Aptitude”, concerns to the general existence of special ability for language learning and beliefs about the characteristics or features of successful and unsuccessful language learners. In this research, the majority of the students at SMA Negeri 1 Sinjai demonstrated believing in the existence of a special ability was adequate for language learning. Moreover, one of the characteristics that most students believed affecting language learning was age. They argue that a foreign language can be learnt more easily by young learners rather than adult learners. 
The second area, “Difficulty of Language Learning”, concerns the general difficulty of learning a foreign language and the specific difficulty of the learner’s particular target language. This research revealed that the second year students of SMA Negeri 1 Sinjai believed that there was a hierarchy of language difficulty. They reported believing that different languages had different relative difficulty levels. Moreover, they perceived English, their target language, as a language of medium difficulty that could master and some language skills in English were easier than others foreign languages.      
The third area, “The Nature of Language Learning”, concerns a broad range of issues related to the nature of the language learning process. More people believe that learning another language is merely a matter of translating from English or learning grammar rules or vocabulary words (Horwitz, 1987). The sample of this research, in particular, shared some of these opinions about language learning. The majority of the second year students of SMA Negeri 1 Sinjai believed that learning vocabulary, grammar, and translation were important for English learners. Furthermore, they did not have a consensus of the cultural knowledge was important for English learners. They also reported believing the best place to learn English is to be in an English-speaking country. Besides, they demonstrated believing that the nature of English learning was different to other academic subjects. 
The fourth area, “Learning and Communication Strategies”, refers to various strategies learners use to master a second or foreign language. The result showed that the second year students of SMA Negeri 1 Sinjai possessed various thoughts or beliefs about how to learn English. They believed in the use of various types of communication strategies, such as practicing, learning about cultures, and using communication strategies. However, some of the students were concerned about accuracy that may inhibit them from using English. 
The last area, “Motivation and Expectations”, deals with the students’ motivations and expectations associate with the learning of their target language, i.e., learning English. The result indicated that the majority of the second year students at SMA Negeri 1 Sinjai believed that learning English is important and it has become a necessity. They believed that learning English is a crucial factor that helps them to overcome the requirements of globalization. Moreover, they believed that accuracy of English is important factor that might determines their motivation, i.e., instrumental and integrative, in order to get a good future job and careers, having friends who speak English, and get to know native English speakers better and their cultures. 
Therefore, based on the result of descriptive analysis in the previous section of the findings, it reveals that the mean of the students’ beliefs about language learning, particularly learning English at SMA Negeri 1 Sinjai ranges from strong to very strong. The students demonstrated a very high level of motivation and expectations about learning English as a foreign language since this area tops all other four areas with an average weighted mean of 4.21. Therefore, developing students’ motivation and understanding their expectations will significantly affect students’ English language learning. Moreover, the students expressed a strong belief that learning and communication strategies will influence their endeavors to achieve success in the English language learning process. 
Besides, the results also demonstrate strong realistic beliefs about the nature of language learning as the weighted mean of the students’ belief exceeded 3.98 which indicated strong significant belief. However, the students showed strong beliefs that English language learning was a difficult task to accomplish and referring such a belief might challenge their English language learning process. As stated by Horwitz (1987), students’ judgments about the difficulty of language learning are critical to the development of students’ expectations for and commitment to language learning. If they underestimate the difficulty of the task, they are likely to become frustrated when they do not make progress as quickly as they expect. Furthermore, the results of this research reported that the students demonstrated strong belief about the foreign language aptitude. The students generally endorsed the concept of foreign language aptitude or special abilities for language learning. It is congruent with the findings which Horwitz (1987) states that ESL students generally endorse the concept of foreign language aptitude or special abilities for language learning. Besides, the concept of foreign language aptitude can be the source of a negative outlook on language learning. Since a belief that some people are unable or at least less able to learn a second or foreign language can lead to negative expectations by the student, these results about foreign language aptitude are very encouraging (Horwitz, 1987). 
Overall, the results of this research were generally congruent and similar with the previous research findings which were conducted by Daif-Allah (2012) and Li (2010). However, some of prior studies have suggested that possible conflicts may exist in the students’ beliefs, which could weaken claims of robust and valid data linkages. For example, a student who believes that everyone can learn to speak a foreign language may not believe that he/she has foreign language aptitude. Consequentially, he/she might blame his/her failure on his/her talent, not his/her efforts. Thus, teachers and educators should try to help their students clarify such conflicts in their beliefs by encouraging a healthy learning attitude. Moreover, (Horwitz, 1987) mentions that since students beliefs about language learning are often based on limited knowledge and/or experience, the teacher’s most effective course may well be to confront erroneous beliefs with new information.
6. The students’ language learning strategies that are frequently used
As it was mentioned that Oxford (1990) classifies six language learning strategies (LLSs), namely memory, cognitive, compensation, metacognitive, affective, and social strategies. First, memory strategies refer to the techniques which entail the mental processes for storing new information in the memory and for retrieving them when needed. Second, cognitive strategies entail conscious ways of handling the target language, for example, through reasoning or this category relies heavily on the involvement of human brain. Third, compensation strategies enable the students to use new language for either comprehension or production despite limitations in knowledge. Fourth, metacognitive strategies are essential for successful language learning. These strategies enable the students to control their own cognition. Fifth, affective strategies deal with strategies that help the students gain control over their emotions, attitudes, and motivations related to language learning. The last, social strategies deal with actions/strategies that facilitate language learning through interactions with others.
The results of this research show that the language learning strategies used by the students at SMA Negeri 1 Sinjai, as measured by the SILL questionnaire, ranges from high (3.78) to medium (2.63). The use of language learning strategies employed by the students is ranged from most frequent to the least frequent, namely: 1) Social strategies, 2) Metacognitive strategies, 3) Memory strategies, 4) Cognitive Strategies, 5) Affective strategies, and 6) Compensation strategies.  Therefore, the results reveal that among the six categories of language learning strategies, social and metacognitive strategies are the frequently strategies used by the second year students of SMA Negeri 1 Sinjai. Social strategies facilitate the language learning through interactions with others. These strategies cover three sets of strategies, they are asking questions, cooperating with others and empathizing with others. Meanwhile, metacognitive strategies deal with helping the students to center their learning, to arrange and plan their learning, and to evaluate their learning.
As discussed above, the sample of this research used social and metacognitive strategies most frequently, followed by metacognitive strategies. This result is congruent with the results of some previous related finding of the learning language studies or researches, particularly in Indonesia context which were conducted by Weda (2005) and Hamsinah (2014) who found that social strategies was the highest usage or the most frequently strategies used followed by metacognitive strategies. The other similar results were found by Shmais (2003) and Abbasian et al. (2012) which revealed that metacognitive strategies were the most frequently strategies used, meanwhile compensation and affective strategies were the least frequently strategies used.
However, of course, there are many studies or researches which have resulted in different findings from this research.The result of this research is different with the research results that found by Li (2010), Zare (2010), Min (2012), and FatemehZarei (2013). These results revealed that compensation strategies were most popular and frequently strategies used by the respondents. Meanwhile, the least frequently strategies used were affective and social strategies. Therefore, it can be concluded that these results showed the contradictive results with this current research. The distinction of this research and the previous related researches is the respondents and learning context. In this research, the respondent was senior secondary school students, while some of the previous studies are mostly tertiary level students. Furthermore, one possible explanation for the different results or findings found in the researches mentioned previously and many other might be related to the context of learning situation, which could have a strong influence on students’ choice of language learning strategies (Chamot, 2005; Cohen, 1998; and Ghavamnia, et al., 2011).
Besides, some studies or researches argue that the strategies frequently used by proficient language learners in an Asian foreign language context different drastically from those in the North American second language context (Takeuchi and Wakamoto, 2001). The use of different types and numbers of strategies may also depend on the learner and setting in which learning occurs and the language task to be completed, suggesting a need for more studies on different learners in different settings. Some studies have indicated that Asian students showed reluctance to try new learning techniques and did not respond well to strategy training (Ghavamnia, et al., 2011).
7. The students’ English achievement
In order to obtain data about the students’ English achievement, the English scored achieved by the results of the students’ scores based on the achievement test were used. As it was mentioned by Gay, et al. (2006: 128), achievement test measures the current status individuals with respect to proficiency in given areas of knowledge or skill. Standardized achievement tests typically cover a number of different curriculum areas, such as reading, vocabulary, language, and mathematics. Besides, an achievement test is related directly to classroom lessons, units or even a total curriculum. Achievement tests are limited to particular material covered in a curriculum within a particular time frame, and are offered a course has covered the objectives (Brown, 2001: 391). 
In the line with those statements, the English achievement test in this research measures the students’ knowledge or skill in English with respect to the particular material covered in classrooms lesson and curriculum.The English achievement test in this research consists of 40 multiple-choice questions (15 questions for listening comprehension and 35 questions for reading comprehension). This test was generally completed based on the students’ handbook and constructed in basic of the teaching and learning objectives that are mentioned in the syllabus of Curriculum 2013 for secondary school of the second year level.    
Therefore, the students’ English achievement means grades average obtained from the result of English achievement test. With regard to the term English achievement in this research, the classifications of the grade point average obtained into high grade point average (or high-achieving achievement), moderate grade point average (moderate-achieving achievement), and low grade point average (low-achieving achievement) with respect to the six level of score classification, such as ranging from very poor to excellent. The high grade point average deals with the ranging score from good to excellent classification. Meanwhile, the moderate grade point average refers to the score spread of average level, and the low grade point average refers to the ranging score from very poor to poor classification. 
Based on the result in the previous section of findings, it revealed that most of the students’ English achievement was categorized in high grade point average. The range interval score spread in average to excellent category which consists of 48.4% of the students were classified in excellent category, 19.7% of them were in very good classification, and 6.3% of them were in good. Besides, the mean score of the students’ English achievement was 85.50 which categorized in very good category. Therefore, it can be concluded that the students’ English achievement of the second year students at SMA Negeri 1 Sinjai based on the result of the test is classified in high grade point average or high-achieving achievement category.
8. The correlation among the students’ beliefs about language learning, language learning strategies used, and the English achievement
In this research, Pearson r correlation coefficient tests were used to investigate and assess the correlation among the students’ beliefs about language learning, language learning strategies used, and the English achievement. Moreover, the researcher used SPSS 20 version for windows which applied partial correlation analysis formula. In order to test the hypothesis testing, i.e., to know whether the correlation among students’ beliefs about language learning, language learning strategies used, and English achievement are significant or not significant, the researcher mentioned the statements of Gay, et al., (2006:194), who classified three degree of correlation coefficients, such as a low significant correlation (“r” ranges from less than +/- .35), a moderate significant correlation (“r” ranges between +/- .35 and +/- .65), and a high significant correlation (“r” ranges above +/- .65). Besides, in line with this consideration, the researcher also compared the results of significance with alpha α= 0.05 to make conclusion of the correlation in this research. If the calculation is smaller than alpha α= 0.05 (sig. < 0.05), it means that H0 is rejected and H1 is accepted. Meanwhile, If the calculation is bigger than alpha α= 0.05 (sig. > 0.05), it means that H0 is accepted and H1 is rejected.
Based on the previous section of the findings, it showed that the Pearson product-moment correlations between three variables provided some insight into their correlation.In this case, the researcher presents partially or separately and simultaneously about the correlation among the students’ beliefs about language learning, language learning strategies used, and their English achievement. The first is the correlation between the students’ beliefs about language learning and their English achievement. The result of the Pearson product moment correlation showed that coefficients correlation “r” was .107 and the significance (2-tailed) was bigger than α= 0.05 (sig.=.107 > 0.05). Therefore, it indicates that the degree correlation between beliefs about language learning and English achievement was low. In fact, this matter shows that statistically there was not any significant correlation between beliefs about language learning and the English achievement of the second year students at SMA Negeri 1 Sinjai. Furthermore, it can be concluded that in this research, the students’ beliefs about language learning was not statistically significant influence the students’ English achievement. 
The second is the correlation between the beliefs about language learning and language learning strategies. The result of Pearson product moment correlation revealed that the coefficient correlation “r” was .387 and the significance (2-tailed) was .001. It means that the degree correlation was moderate and the significance was smaller than α= 0.05 (.001 < 0.05). Therefore, this result showed that statistically there was any significant correlation between beliefs about language learning and the strategies used of the second year students at SMA Negeri 1 Sinjai. In fact, it can be concluded that the intensity of language learning beliefs that students hold will greatly influence their use of learning strategies in their English learning. The stronger belief they hold, the more strategies they will use. Further, based on this result of this research, the students who endorsed the beliefs of motivation and expectations seemed to use social and metacognitive strategies most often. 
Furthermore, the result of the significant correlation between the students’ beliefs about language learning and their language leaning strategies used in this research is congruent and similar to the result of some previous studies, such as those by Suwanarak (2013), Ghavamnia, et al. (2011), Li (2010). Of course, there are many studies which have resulted in different findings from the aforementioned studies. One possible explanation is assumed for the different context of learning situations and other factors that influence on students’ choice of language learning (Ghavamnia, et al., 2011). Besides, as it was mentioned by Gavriilidou and Psaltou-Joycey (2009: 14-17), there are some factors affecting choice of language learning strategies, namely proficiency level, age, gender, motivation, learning style, field of study/career orientation, culture, beliefs, task requirements, language teaching method and language being learned.
The third is the correlation between language learning strategies used and the English achievement. Referring to the result of Pearson product moment correlation in table 4.17, it reveals that Pearson correlation “r” was .055 and the significance (2-tailed) was .664. This result indicates that the degree of correlation was low and the significance (2-tailed) was bigger than α= 0.05 (or .664 > 0.05). Moreover, this matter showed that there was not any significant correlation between language learning strategies used by the second year students at SMA Negeri 1 Sinjai and their English. In other word, it can be concluded that language learning strategies was not statistically significant influence the students’ English achievement in learning English. Further, the result of this research is congruent or similar with the previous researches which were conducted by Maulina (2013) and Hamsinah (2014), where the result concluded that there was not significant correlation between LLSs used by the students and their English achievement. Of course, this result showed the difference findings with the research found by Aslan in Hamsinah (2014) which found that there was a positive correlation between strategy use and achievement. Besides, NurBiati(2014) also found the similar result which mentioned theta there was a positive correlation between learning strategies and English achievement.    
The last is the correlation between the students’ beliefs about language learning and their language learning strategies used simultaneously with their English achievement. The result of partial correlation analysis in table 4.18 revealed that Pearson correlation coefficient “r” was .088 and the significance (2-tailed) was .491. This result indicates that the degree correlation was low and the significance (2-tailed) was bigger than alpha α= 0.05 (.491 > 0.05).Moreover, this result of the hypothesis testing revealed that the null hypothesis (H0) was accepted. Therefore, this matter showed that statistically there was not any significant correlation between the beliefs about language learning and their language learning strategies used simultaneously with their English achievement of the second year students at SMA Negeri 1 Sinjai. Furthermore, it can be concluded that there was not any significant correlation among the students’ beliefs about language learning, language learning strategies used, and their English achievement. 
In contrast to the results of this research, some studies of the relationship between beliefs about language learning and language learning strategies used simultaneously with the language learning achievement showed a positive relationship. For example, the studies were conducted by Suwanarak (2013) and Ghavamnia, et al. (2011). 
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