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Abstract

Students who are unable to speak fluently and efficiently are not always due to a lack of language
proficiency, a lack of motivation, or a lack of interest. Rather than that, it may be that they are
suffering from anxiety, which not only impairs students' performance but also inhibits students' efforts
to improve their ability to speak. The purpose of this study was to ascertain EFL teachers' perceptions
on effective strategies for reducing students' anxiety when learning to speak English. The data were
collected through online interview utilizing the zoom application. The participants in this study were
six EFL teachers, one male and five females, each with a unique teaching experience. The findings of
this study indicate that: (1) the causes of students' anxiety can come from both students and teachers;
(2) the primary effect of anxiety in learning to speak English is that students' performances do not
improve; and (3) in order to minimize students' anxiety in learning to speak English, teachers believe
they must be able to make the teaching and learning process more pleasant and attractive for the
students.
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A. INTRODUCTION

Anxiety has developed into a significant issue for humans (MacLeod, 1988). It can have
a variety of effects on people, including their feelings, their thoughts, their actions, and their
behavior (Reiss, 1986). As a result, individuals are incapable of doing adequately since
something is interfering with their brain. Additionally, Herman (1975) states that anxiety has
been identified as a significant affective element influencing second or foreign language
learning.

Students who struggle to communicate fluently and effectively are not always due to a
lack of language proficiency, a lack of motivation, or a lack of interest. Rather than that, it
could be because they are anxious. There are enormous researchers outside Indonesia have
researched about Foreign Language Anxiety that are (J. M. Dewaele, 2018, 2020; Lee, 2020;
Presbitero, 2020; Ramirez-Castafieda, 2020; Shirvan, 2021; Smet, 2018, 2018; Zhang, 2019).
Their research has consistently revealed that anxiety can impede foreign language production
and achievement.

Anxiety is not only capable of impairing students' performance; it is also capable of
impeding students' efforts to improve their ability to speak (Maclintyre and Gardner, 1991,
Field, 2005). Given the potential negative consequences of EFL students' language anxiety,
it is critical for EFL teachers to identify and understand some of the reasons why students
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feel anxious when asked to speak English, as students may experience anxiety for a variety
of reasons. By identifying the causes of EFL students' anxiety, it is hoped that teachers will
become more aware of their students' language difficulties and will implement appropriate
strategies, provide valuable feedback, and perform their roles as a teacher more effectively,
thereby reducing EFL students' anxiety and allowing them to perform better both inside and
outside of the classroom.

Based on the data found in the previous studies, the majority of students struggle with
speaking. One of the difficulties is that students are constantly anxious whenever they wish
to speak in front of their peers or teachers. This could be due to a variety of factors, including
the fact that their teacher corrects every mistake made by their students, the students' lack of
ability to communicate effectively, or most likely the classroom environment (Young, 1991;
Horwitz, 2008). Thus, the researcher intends to elicit information about the issues that
contribute to students' anxiety while learning to speak English, the effects of anxiety on
students, and strategies for reducing students' anxiety in learning to speak English through
interviews with the EFL teachers.

B. METHOD

This study used qualitative descriptive method. The researcher provided the description
of teachers’ perceptions on the causes of the students’ anxiety, the effect of anxiety to the
students, and the effective ways to minimize the students’ anxiety in learning to speak
English.

The participants in this study were six EFL teachers, one male and five females with
varying levels of teaching experience. They are all graduates of the State University of
Makassar's English Education Program. All the teachers teach in different schools: two in
junior high, two in senior high, and two in a private English course.

The procedures of collecting data were as follows:

1.  The researcher provided three analytical questions
2. The researcher interviewed the EFL teachers by using zoom application for about 15 —

30 minutes.

3. The researcher analyzed the results of interview through coding and then categorized
them based on their similarity.

4.  The data was then compiled in the form of paragraphs, interpreted, and compared to
data found by other researchers or expert to see the weaknesses and the strengths of
this study.

C. RESULT AND DISCUSSION
1. Result
In this study, the participants were asked three analytical questions used to find out
their perceptions on the issues related to students’ anxiety as well as their strategies for
reducing it when teaching speaking in the class. The result of interview with the six teachers
will be elaborated as follows:
a. The causes of students’ anxiety in learning to speak English

The first analytical question was asked to find out the teachers’ perceptions on the

causes of students’ anxiety in learning to speak English. The results of interview with the
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EFL teachers indicated that there are many factors which can be considered as the causes of
students’ anxiety in learning English. The sources of factors are divided into two: the first
one comes from the students and the second one comes from the teachers themselves. The
factors from each source then are analyzed in the following descriptions.

The anxiety which comes from the students in learning English can be caused by six
factors, as follows:

e A fear of making mistakes

Most participants agree that a fear of making mistakes can cause the students to feel
anxious in speaking class. The teachers realized that their students were reluctant to share
their ideas in speaking class because they did not want their teachers to correct their mistakes.

One of the typical answers was:

T4 :“Based on my experience, the students felt anxiety because they were afraid of making
mistakes and also they were shy to share their ideas”

e Low self-confidence

The second common answers stated by the teachers is low self-confidence. The
teachers believe that students who feel anxious when speaking English class were caused by
the students did not believe in their own ability as the result they were not confident when
they were asked to speak in the class.

The typical answers were:

T1 :“..., also low self-confidence should be considered as the causes of students’ anxiety
in learning English.”

T6 :“..., besides the students had low self-confidence toward their own ability. ”

e Lack of vocabulary

Some teachers also believe that lack of vocabulary could raise the students’ anxiety in
speaking. One of the comments was:

T2 :“The anxiety in learning to speak English experienced by the students could be caused
by lack of vocabulary.”

e Bad perspectives toward the lesson

Another causes of anxiety according to the teacher was the students’ perspective toward
the lesson. If their perspective is bad, it would automatically affect their attitude which then
lead them to feel anxious in the class.

T5 : “I believe that all people have certain attitudes in learning something, whatever the
lesson is, the problem is it could be during the learning process, they have
experienced a bad thing and it turned their attitude which automatically affected their
perceptions toward the lesson.”

e A fear of judging by the others

Another factor causing the students to feel anxious in a speaking class is that they are
afraid of being judged by their classmates and teachers. This often made the students have
no willingness to speak in the class. The comment was:

T3 :“... Besides, they also have a fear of judging by their friends or even their teacher

which made them hesitate to participate in any speaking activities in the class.”

e Having no interest and motivation to learn

The last factor considered as the factor of anxiety in the speaking class was students’
interest and motivations. The teachers believe that the students who do not have interest and

26 Maret 2022, Amuntai, Indonesia 12



Proceedings STAI RAKHA Amuntai
The 1st National Conference on English Education (1st NCED) 2022

motivation to learn can lead them to feel anxious especially when they are asked to speak in

the class. The comment was:

TS5 : “Isaw many types of students but those who look anxious in the speaking class were

often caused because they have no interest and motivation in the English class. ”

The anxiety which comes from the teachers in learning English can be caused by four
factors, as follows:

e The teaching method does not meet the students’ demand

One of'the causes of anxiety derived from the teacher according to teachers’ perceptions
was the teaching method which does not meet the students” demand.

TS :“...the teaching method should also be considered as the causes of students’ anxiety.
It was not caused by the teachers who cannot teach the students but sometimes their
teaching method does not meet of students’ demand.”

e Bad attitudes

Bad attitude is also considered as the causes of students’ anxiety. Some teachers often
intimidate the students in the class which make the students feel uncomfortable. As the result,
the students feel anxious whenever they are asked to speak because they cannot enjoy the
learning. One of the comments was:

T1 : “students’ anxiety can also increase if the teachers cannot show a good attitude, for

instance, teachers who often intimidate the students that makes the students feel

uncomfortable during the learning process, to teachers.”

e Cannot perform a good role

Some participants also believe that teachers who cannot perform a good role in the class
would also lead the students to feel anxious in the learning process. Motivating and giving
some inspirations to the students during the learning process are believed to be able to make
the students enjoy the activities in the class so they would not feel too anxious especially
when they are to speak. One of the comments was:

T2 : “For me, anxiety might also raise if the teachers cannot perform a good role in the

class, for example, they never try to give motivation and inspirations to their students.”

e The teaching materials are beyond the students’ ability

Some participants also mentioned that teaching materials which are too hard for the
students’ level can also cause them to feel anxious. This then can make them feel depressed
and even cannot think very well. One of the comments was:

T4 @ “I think giving materials which are too hard for the students level can also raise the

students’ anxiety. They would suddenly feel tense or depressed and even cannot think very

well.”

b. The effects of students’ anxiety in learning to speak English

The second analytical question was asked to find out the teachers’ perceptions on the
effects of students’ anxiety in learning to speak English. The results indicated that there were
not significant differences of the effects of anxiety experienced by the EFL students. The
main effect of students’ anxiety found in this study is the students’ performances were not
improved. However, there are four factors that contribute to students' inability to improve
their performance as a result of their anxiety:
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e The students cannot enjoy the speaking activities
The first effect of anxiety found in this study was the students cannot enjoy the activities

in the class, this include speaking activities. The typical comment was:

T1 :“Based on my experience, the effect of anxiety to the students was they could not enjoy

and feel comfortable when they are learning English.”

e The students have no interest in learning and to develop their ability in speaking
The second effect of anxiety was the students have no interest in learning so their

English-speaking abilities cannot be developed. The typical comments were:

T2 : “The effect of anxiety to the students was they did not want to develop their ability in
learning to speak English.”

T4 : “The effect of anxiety to the students in learning to speak English based on my
experiences were the students became lazy to learn, they did nothing in the classroom,
and even did not care of the activities prepared for them.”

e The students cannot concentrate and focus on the lesson

The third effect was students are unable to concentrate and pay attention to the lesson
which then affected their performance in the class. One of the comments was:

T5 :“Anxiety affected the students in many ways such as the students cannot focus on their
study because there was a fear of making mistakes, a fear of missing pronunciation.
It was like there was an obstacle that blocked them to be developed and understood
the lesson. The students became passive in the class and the worst was they turned to
hate English very much.”

e The students have no bravery to speak English in front of the others

The last effect of anxiety found in this study was the students turned to have a fear of
speaking in front of their classmates. They preferred to remain silent rather than participating
in the speaking activities prepared by their teacher.

T6 : “The effects of anxiety were the students preferred to keep silent than making mistakes
which can make them get laughed by their classmates. The students who do not have
self-confidence usually do cheating, copy their friends’ assignments, and tend to be
passive such as they feel afraid of asking or sharing their opinion.”

c. Reducing students’ anxiety in learning to speak English.

The last question was asked to find the effective strategies done by the teachers in
reducing students’ anxiety especially when learning to speak English in the class. The data
found in this study indicated that to be able to minimize the students’ anxiety, the teachers
should be able to make the teaching and learning process more enjoyable and interesting for
the students. Thus, there are some suggested strategies which can be applied in the EFL
classroom to reduce the students’ anxiety based on the result of interview with the six
teachers, as follows:

e Using games

The first activity suggested by the teachers as the participants in this study is to use
games as media of teaching speaking. Applying this activity will not only be fun and
enjoyable, but also can help the students to reduce their anxiety. The typical comment was:
T1 : “Based on my experience, to reduce the students’ anxiety we can use games to make

them enjoy the lesson.”
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e Applying cooperative learning (pair or group work)

The second activity was to apply cooperative learning that is by asking the students to
speak with their pair or group. As they need only to speak with the people they will work
with, the students then feel more comfortable to speak so their anxiety can be reduced
significantly. Some of the responds were:

T1 :“We can also make cooperative learning such as by applying pair or group activities.
For me, that’s really helpful to reduce the students’ anxiety.”

T3 : “To reduce the anxiety of the students based on my experiences, we can create an
interesting or fun teaching, divided the students into some groups is one of the
strategies that can be applied in a class because they can practice to speak English
with their group first before perform in front of all their classmates.”

e Applying various styles of learning

The third suggestions that was found effective by the teachers to reduce students’
anxiety was to applying various styles of learning. Many teachers apply the same method
every time they teach English which make the students feel bored and lose their interest to
learn. One of the comments was:

TS5 : “For me, being a creative teacher is very needed to reduce the students’ anxiety, we
need to prepare different teaching styles which interest them to learn. Based on my
experiences, those strategies can help me reduce the students’ anxiety.

e Making a joke
Some teachers also believe that making a joke is an effective strategy to reduce

students’ anxiety in speaking class. This strategy can attract their attention and make them

laugh, as the result, they will enjoy the activities prepared by their teacher. Some of the
comments were:

T2 :“Itry to make them love learning English such as giving games, or sometimes | make
a joke in a class so that they do not feel bored and interest to learn English over and
over again.”

TS : “For me, of the effective ways to reduce the students’ anxiety is by telling them a joke.
| believe that creating a fun environment can help them to be more relax so they will
be more willing to participate in the class.”

e Preparing material which is based on the students’ speaking level ability

The next strategy suggested by the participants in this study was to prepare material
which is based on the students’ speaking level ability. Most teachers believe that if the
material is too hard for their students’ level, then it will increase their anxiety because they
will suddenly feel depressed and unable to follow the activity in the class. One of the
comments was:

T2 :“When starting the class, do not ever try to give the students a difficult material, but
try to start the lesson by giving a fun activity which can make them addicted in
learning English.”

e Be more friendly

Showing a friendliness is also believed as an effective strategy in reducing students’
anxiety. If teachers always intimidate the students (for example by showing a fierce
expression), it then will increase students’ anxiety because they will be afraid of their teacher
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and as the result, they will feel reluctant to participate in the speaking class. One of the

comments was:

T2 . “Try to show your friendly face because the students will not enjoy the English class
if their teachers show a fierce face. They will be afraid of us and as the result, they
will not have interest to participate actively in any activities in the class.”

e Telling a motivational and inspiring story

The last strategy suggested by the participants in this study was to tell motivational and
inspiring story. This could be by telling the students that making mistakes is not a crime in
the process of learning a language, instead, it can be a lesson for them to study harder. One
of the typical responds was:

T6 . | always motivate my students to develop their ability. My favorite quote to
motivate them is “Don’t be afraid or shy of making mistake because it is the process
of learning, if you are afraid making mistakes, you will never learn from your
mistakes”,

2. Discussion

In this part, the researcher discussed what has been elaborated in the results to be
compared with the previous theories related to anxiety. The researcher also discussed the
weaknesses and the strengths from each analytical question.

a. The causes of students’ anxiety in learning to speak English

In this study, the researcher analyzed the causes of students’ anxiety in learning to
speak English based on the EFL teachers’ perspectives. The data showed that, the factors
caused the students feeling anxious in learning to speak English come from two sources, the
first one comes from the students and the second one comes from the teachers themselves.

The data found by the researcher were not far different from Hall’s theory. Hall (2019)
states that there are three sources of foreign language anxiety, he outlines them into three
categories that is: sources associated with the learner, the teacher, and the institution.

The difference between the theories provided by Li (2020) from the data found by the
researcher is the researcher did not categorize the source of some causes into institution while
Young states that all materials provided in EFL curriculum which are beyond of students’
level of ability can trigger the anxiety of the students in learning to speak English. Therefore,
the institution can be considered as the source of anxiety in learning English.

In addition, Hall (2019) also claims that a spontaneous activity or examination can
increase the students’ anxiety. Thus, it is better for the teacher to tell the students whenever
he or she wants to give both oral and written tests. This factor was not mentioned in the
findings because none of teachers which were interviewed realized that any kind of
spontaneous activities or tests can increase the students’ anxiety. This also became the
weakness of the researcher’s findings.

b. The effects of students’ anxiety in learning to speak English

According to Gkonou (2019) the combination of high levels of anxiety and low self-
rated proficiency creates students with low levels of linguistic self-confidence, which reduces
motivation for study and communication in the second language. Lee (2020) also said that
foreign language anxiety negatively impacts the quality of learning and is a critical factor in
a learner’s success or failure in learning a foreign language.
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By comparing the theories above with the data found by the researcher, the researcher
can conclude that there are not differences between the previous theories from what the
researcher found in an EFL teaching and learning process recently. However, the researcher
stated the main effect of anxiety in learning English that is the students cannot show the
improvement of performances. That means that the learning quality of the students decreased.
The strength of the data described by the researcher is the researcher listed the causes which
affect the decrease of students’ performances.

. Reducing students’ anxiety in learning to speak English.

Anxiety in learning English is one of the problems of many students. It is triggered by
some factors that have been discussed in the prior variable. Therefore, finding some ways
that can help the students minimize their anxiety is a must for every EFL teacher.

The previous theory about some factors which can reduce the anxiety comes from
Worde (2003). She discussed in her research “Students’ Perspectives on Foreign
Language Anxiety” that there are three factors that the students believe can reduce anxiety
as follows:

1. Asense of community.
2.  Pedagogical practices and classroom environment.
3. Role of teacher.

From the data found by the researcher, there are seven things that can be applied by the
EFL teachers to help them reduce their students’ anxiety. However, the researcher then
decided to categorize them into four factors, three of them are the same as the previous
theories and the newest one is the teachers’ attitude. The researcher believes that role of
teacher and teachers’ attitudes are two different things. Showing a good attitude by acting
friendlier in the class can reduce the students’ anxiety because they have no reasons to hate
their teacher. Thus, teachers’ attitude should be considered as the other factor which can help
minimize the students’ anxiety. Finally, it will become the strength of the data collected by
the researcher.

D. CONCLUSION
Based on the EFL teachers’ perspective, the conclusions of this small research are as

follows:

1.  There are many factors which can be considered as the causes of students’ anxiety in
learning English. The sources of factors are divided into two: the first one comes from
the students and the second one comes from the teachers themselves.

2. The main effect of the anxiety in learning English is the students cannot show the
improvement of performances. It showed that there was a decrease of the students’
learning quality as the result of feeling anxiety in learning English.

3. To be able to minimize the students’ anxiety, the teachers should be able to make the
teaching and learning process more enjoyable and interesting for the students.
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