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Abstract 

In response to the demand for higher education institutions to internationalize their campuses and 
strengthen their students' global collaboration, Sekolah Tinggi Ilmu Farmasi (STIFA) Makassar has made 
English language proficiency a requirement for graduation. The evidence is bypassing the TOEFL test held by 
universities. This study aims to analyze the students' learning styles and expectations for studying English in 
TOEFL class and the students' difficulties. This study was conducted at one of the Pharmacy campuses in 
Central Indonesia, Makassar, South of Sulawesi, namely the Sekolah Tinggi Ilmu Farmasi (STIFA) Makassar 
with 62 people as a population. While using purposive sampling, there were 20 people chosen as a sample. 
From this research, we found that 60% of students prefer the auditory learning style and 100% of students 
expect the teacher to teach combines in English and Indonesian, gives many exercises, and provides new 
vocabulary in every meeting. In addition, 65 % of students select Structure and Written Expression as the 
most challenging skill in TOEFL class. 

Keywords: Students' need analysis, TOEFL preparation class 

INTRODUCTION 

The needs of the world community for the mastery of English increasingly showed a 

rapid increase. Even in some countries, English is used as a second language after the 

national language (Himawati, 2018). The most frequently put forward is that English is a 

global or international language and is considered the only means of unifying the nation. 

English is needed both in mastering communication technology and interacting 
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directly(Handayani, 2016). In many Asian countries, English has long been seen as a critical 

tool and a good reason for national development and globalization, including Indonesia. 

Indonesia introduces English as a compulsory subject in kindergarten, elementary school, 

junior high school, senior high school, and university(Farida et al., 2020). Students must 

complete this subject to develop their abilities, as English has become a requirement in 

many sectors of life. In this context, the promotion of English has increased the demand for 

ESP courses (Choi, 2021), and ESP courses cannot separate from the need for English. 

The need for ESP responds to the demand for higher education institutions to 

internationalize their campuses and strengthen their students' global collaboration. As part 

of ESP, English for Medical or Pharmacy is covered at Sekolah Tinggi IlmuFarmasi (STIFA) 

Makassar curriculum. STIFA Makassar has made English language skills a prerequisite for 

graduation for students with passing evidence is on the TOEFL test held by universities. For 

students who do not meet the English proficiency standard set by STIFA. To support TOEFL 

test scores, STIFA offers a TOEFL subject compulsory for students to take to finish the 

curriculum. The aim is to encourage students to learn and enrich themselves with English 

language skills as TOEFL is required for students seeking admission to universities in 

English-speaking nations the TOEFL class becomes a prerequisite that students must 

follow.  

As the needs of vocational students and general students are different, the lecturer 

must present learning materials following the needs of students. Teaching materials must 

be submitted as effectively as possible to achieve learning objectives in the shortest 

possible time. So, this research is done to conduct a need analysis to see learners' strengths, 

weaknesses, learning style, and what the learners expect from the teacher in the classroom. 

Needs analysis, also known as needs assessment, is a set of actions carried out by 

individuals or a group of individuals to identify areas that require improvement (Jordan, 

1997). This analysis supplies analytical and disciplined techniques for gathering data and 

making decisions based on that data. So this job is completed before any action is taken 

( W a t k i n s  e t  a l . ,  2 0 1 2 ) . Needs analysis answers the question of how educators or 

practitioners design effective curriculum(Akyel & Ozek, 2010). In addition, Long speculates 

that it is critical to do a thorough needs analysis in foreign and second language acquisition 

(Long,2015). It is the prerequisite for effective course design (Berwick, 1996). In other 

words, teaching a language without first understanding the demands of the pupils would 

result in inefficiency. In addition, needs analysis is a means to get trustworthy information 

about what children need to learn  (Grier, 2005). While Brown (1995) demonstrates how 

needs analysis is carried out to satisfy learning objectives, construct learning resources, 

and plan teaching tactics(Sulistyani, 2018). So, Needs analysis examines what learners 

already know and what they need to know(Macalister & Nation, 2019). 

To determine the students' needs, learning style is always included. Learning style is 

a way for mastering, processing, and remembering new and challenging material (Porter et 
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al., 2004). As the abilities and personalities of each person are unique (Astri & Wahab, 

2018), people receive and process data in various ways, depending on their presumptive 

and sensory strengths. Learning Styles may be thought of as a collection of unique 

behaviors grouped into a single concept. (Alonso, 2000). Then Gregorc (1979) said that 

most individuals learn easier in some subjects and under specific situations than others 

because learners experience varying comfort levels, ranging from pleasure to agony, 

depending on the situation(Rasyid & Amin, 1992). As Kolb points out, each learning style 

highlights individual variations based on preferences for distinct periods of the learning 

cycle (Ignacio et al., n.d.). Furthermore, Dunn and Dunn in Potter and Hernacki (2004, p. 

114) recognize three primary learning styles known as perceptual learning styles: (1) 

Visual learners, students who learn through vision; (2) Auditory learners, students who 

learn through hearing; and (3) Tactile or Kinesthetic learners learn by moving, applying, 

and feeling. As a result, learning style refers to how people capture and store new 

information, facts, and abilities that might affect their behavior; it also refers to the 

activities that people engage in in a learning environment, which can vary from person to 

person. 

Another way to provide students with their needs, as stated by Diamond (1999), is 

to encourage the student to be an active participant rather than a passive observer in their 

classes(Duckett & Tatarkowski, 2005). Teachersplayacrucialrole in fulfilling students' 

needs through the teacher's teaching style(Rosenshine, 2012). In their study,Xu 

andZhang (2021) noted that effective teaching tactics might be expressed in various 

ways, including teaching conduct, teacher skills, and teacher convictions. In this case, 

effective teaching is defined as the capacity to improve student achievement (Xu & 

Zhang, 2021). Hence, teaching methods are one of the things that teachers get 

concerned about when trying to attain their teaching objectives in their 

classrooms(Zulfian et al., 2019). 
In conducting this study, the researchers approach students as non-native speakers 

and non-English participants. They are in the 8th semester. They are a diverse group of 

people ranging in age from late teens to thirties. Motivation on the system is mainly the 

same; the students' principle aims to improve their chances of achieving the 

required/desired TOEFL exam scores to graduate and receive a bachelor's degree from 

their university. TOEFLis a mandatory requirementbeforegraduating fromthat university. 

As a result, students' expectations and motivation are high. Generally, classes are lively, 

with a high level of passionate student participation. On the other hand, students usually 

have busy day responsibilities, and as a result, they are generallytired when they arrive at 

class and may find it difficult to concentrate. There is a wide variety of learning styles 

available; however, students are rarely aware of the strategies available to them or the 

significance of these techniques. 
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Based on the authors' provisionalhypothesis, students from pharmaceutical high 

school and school science backgrounds contain practice elementsas theyalways dealwith 

laboratories. Hence, the authorsindicatethatthey are morelikelyto be tactilelearners,etc. 

From theauthors' hypothesis, they try to find the learning style and the need of each 

student to design and deliver the appropriate method in the teaching process in the TOEFL 

classroom so the study's objective can be reached. In other words, to make instruction 

successful, instructors must conduct a needs analysis before beginning to work with the 

learners. A needs analysis will provide the instructor with each learner's strengths, 

weaknesses, learning style, and expectations from the teacher in the classroom. By 

knowing the learning style, the author can decide the best method in the school. In 

addition, knowledge about students' expectations will lead the instructor to fulfill the 

students' needs, and it is instrumental in creating a lesson plan. Furthermore, knowledge 

about students' difficulties will lead the instructor to decide the number of meetings for 

every part of skills in TOEFL preparation. It can emphasize the essential and emergent 

skills that the students need.  

Based on the background described previously, this study attempts to address the 

following three research questions are 1) What are the students' learning styles? 2) what is 

the student's expectation for studying English in TOEFL class? And 3) what are the 

students' difficulties in learning TOEFL? The findings help the instructors realize that the 

TOEFL class and students' individual needs must be considered while providing 

suggestions for improving the uniqueness and efficacy of TOEFL classes. 

METHOD 

This study was conducted at one of the Pharmacy campuses in Indonesia, Makassar, 

South of Sulawesi, namely the Sekolah Tinggi Ilmu Farmasi (STIFA) Makassar. The College 

actively promotes English language education to internationalize its campus and improve 

the skills of its students. In pursuing this goal, the campus requires students to take TOEFL 

classes as a medium in passing the TOEFL test as the TOEFL is a prerequisite to getting the 

best career in the future. The TOEFL course is a 24-hour program:  four and a half hours a 

week. The TOEFL Preparation course has run numerous times but never has a written 

curriculum and relies on a more organic curriculum, based on a coursebook and the 

instructors' decision on content. 

The population of this study amounted to 62 people consisting of 21 people in each 

class A and class C and 20 people in class B. Meanwhile, the samples selected in this study 

were all students in class B who were selected purposively. The consideration for choosing 

this sample is class B has the lowest score from the average accumulated results on the 

TOEFL pre-test score. 

The data in this study were collected using two types of questionnaires; First, 

consisting of 24 question items from Barsch's LSI to identify student learning styles 

(Barsch Learning Style Inventory, Scoring Procedures, and Explanations, n.d.). It was 
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categorized on three scales: often, sometimes, and rarely. Second, the questionnaire to find 

out students' expectations and weaknesses and students' difficulties (in terms of Reading, 

Structure and Written Expression, and Listening comprehension) (ETS, 2015a, 2015b; Ling 

et al., 2014; Phillips, 2003). After that, the researchers used quantitative methods with 

descriptive analysis to analyze the students'questionnaire results. We calculated through 

Excel to look for the students' answer percentages in analyzing the data. 

FINDING AND DISCUSSION 

According to the questionnaire, most pharmacy students at STIFA Makassar believe 

that the TOEFL course is essential and positively affects their academic and professional 

development. In studying in the TOEFL class, they also have a learning style that they like. 

This learning style is an incentive for them to take TOEFL classes with enthusiasm and 

passion. Based on the questionnaire given to students in measuring their learning style, the 

percentage obtained is shown in figure 1. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Questionnaire type 1 (Learning Style Identification) 

 

Learning Style Identification is based on scoring procedures by Barch (Appendix 2). 

From the table classification, we can see the class consists of 12 students with auditory 

learning style (60 %), four students with Visual learning style (20 %), and only one student 

with tactile learning style (5 %). In addition, it is also found that there are some students 

with a combination of learning styles. Two students (10 %) are classified as Auditory-

Tactile learning style because they have identical scores in those two types. There is also 1 

Visual-Auditory learner (5%) because he has similar visual and auditory statements scores. 

Based on the finding above, the author should combine the teaching method to cover all of 

the learning styles in the classroom, and also, she should be creative to make students not 

bored and sleepy in the classroom. When students get knowledge in their preferred 
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learning style, they can quickly process and retain it. This is primarily connected to Felder 

and Solomon's (2001) Dunn and Dunn learning style approach, which identified learning 

techniques in four dimensions: sensing/intuitive, visual/verbal, active/reflective, and 

sequential/global. When materials are built with this learning style in mind, learners' 

interests and processes may be considered, making it easier for instructors to use adaptive 

teaching approaches. (Felder & Solomon, 2001). For example, a learning style's "sensing/ 

intuitive" dimension can influence innovation (Graf et al., 2007).  

In addition, for the type 2 questionnaire, we also compiled to see students' 

expectations of the instructor's teaching style. The research results can later become 

suggestions for instructors regarding what to do during the TOEFL course process. To see 

the research results on student expectations, we present them in figure 2 below. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. Questionnaire type 2 (The Most Difficult Skill) 

 

Based on the data above, the author finds that no one (0 %) agrees if the teacher or 

the instructor uses 100 % English in the classroom. Furthermore, they 100% agree if the 

teacher combines English and Indonesian. Then, 100 % of students agree if the teacher 

gives many exercises. Next, 90 % of students suggest the teacher explain new grammar 

points before practicing. In addition, all the students agree if the teacher gives new 

vocabulary in every meeting. This information can guide the teacher to create a creative 

lesson plan so the classroom can be alive. This is also a direction to the instructor to 

consider students' perception of teaching style and how L1 plays a vital role in class. This 

viewpoint is also more humanistic, accepting that L1 contributes to a greater depth and 

breadth of thinking and information acquisition and acknowledging the local language's 

importance (Yavuz, 2012).  
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Cabrillana& Mayan (2018) also analyze the impact of teaching approaches from 

both the teacher's and students' perspectives to accomplish better the material's goal. They 

found the relationship is different depending on whether they use the teacher’s or the 

students’ perspective. Relying on the teacher’s reports leads to conclude that the teaching 

style is not related to achievement. Alternatively, relying on the students ‘reports brings 

the conclusion to higher achievement (Cabrillana& Mayan, 2018). It is strengthened that 

students' perspectives for their expectations play a critical role to achieve learning goals  

The three items on the TOEFL skill are presented in a questionnaire, namely 

Reading, Structure and Written Expression, and Listening skills. Another questionnaire in 

type 2 was also collected information related to students' difficulties in working on or 

understanding the TOEFL skill. The research results obtained in this questionnaire are 

obtained as in figure 3 below. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3. Questionnaire type 2 (The Most Difficult Skill) 

 

This chart shows that 15 % of respondents choose reading as the most challenging 

daily skill. Then, 65 % of students select Structure and Written Expression as the most 

challenging skill. Furthermore, 20 % of students choose Listening as the most challenging 

skill daily. In his early study, Nuur also argues that the structure and written expression 

segment might become more difficult because the technique for answering questions in 

this area needs test takers to be familiar with English grammar concerns (Tangkelangi, 

2020). Besides that, the aim of the author to collect the data about "the most difficult skill 

from the respondent" is to see theskillthat should beprioritizedin teachingTOEFL 

preparation. From this data, the author can divide how many meetings for the Reading part 

and how many sessions for the Structure and Written Expression Part and listening parts. 

In addition, it is also helpful in creating a Syllabus for TOEFL Preparation. Based on the 
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finding above, the author will provide many hours on the Structure and Written Expression 

because 13 out of 20 students choose that part as the most difficult one. 

In students' difficulties, we were looking for their effort in every skill of TOEFL. We 

gave them a questionnaire to see which skills made it difficult for students to take the test. 

As in reading skill, the writer prepared five skill items in the questionnaire, namely: 1) 

Understanding the main point of the passage; 2) Skimming and Scanning; 3) Guessing 

unknown words in a text; 4) Understanding text organization; and 5) Reading speed. The 

results of the study are shown in figure 4 below. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4. Questionnaire type 2 (Students' Difficulties Reading Skill) 

 

Based on the data above, the author finds that 10 % of the total respondents often 

have difficulties understanding the main point of the text, and 90 % state that they 

sometimes have problems in that part. Then, 10 % of the total respondents stated that they 

often have difficulties in skimming and scanning, and 90 % sometimes have issues in that 

part. Furthermore, for problems in guessing unknown words in a text, 10 % choose 'very 

often,' and 90 % prefer 'sometimes.'Next, 95% of the total respondent states that sometimes 

they have difficulties understanding text organization and reading speed. Meanwhile, only 

5 % of the total respondents said they often have problems in those two parts. According to 

Iftanti's (2012) study, most EFL students who do not have a regular reading habit will have 

difficulty comprehending literature since reading comprehension requires familiarity with 

the topic to urge students to read it (Nurjanah, 2018). Besides that, compelling reading is 

considered a formidable talent to acquire (Jayanti, 2016). 

While the difficulties in the section structure and written Expression, we collected 

data on four criteria: 1) Understanding about passive voice; 2) Understanding Part Speech; 

Students’ Difficulties
Reading Skill

0%
10%
20%
30%
40%
50%
60%
70%
80%
90%

100%

Very Often

Sometimes

Never



 
http://e-journal.hamzanwadi.ac.id/index.php/veles/index Vol. 6, No.1; 2022 
 

 
9 

 

3) Subject-Verb Agreement; 4) and Place of Subject, Verb, and Object. The results of the 

study are presented in figure 5 below. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5. Questionnaire type 2 (Students' Difficulties Structure and Written Skill) 

 

Based on data above, 25 % of students from the entire population state that they 

very often have difficulties understanding passive voice, and 70% state 'sometimes' and 5 

% state 'never' have problems in that part. Furthermore, 10 % choose 'very often,' 85% 

prefer 'sometimes,' and 5% choose 'never' for difficulties in understanding part of speech 

in English. Then for understanding subject-verb agreement, 25% of the total respondent 

choose very often, and 75 % state that they sometimes experience difficulties in that part. 

In addition, about understanding the place of subject, verb, and object, some respondents 

also have problems on that part. 40 % state 'very often' and 60 % state 'sometimes. This is 

also related to other research findings of nursing students that students also struggled with 

the structure and written expressions sections, which was one of the main reasons for their 

inability to pass the test(Handayani, 2019). That is why as instructors, these data indicate 

that we should focus our efforts on this. Other than that,a study carried out by Hambali 

(2008, pp. 84-85) revealed that recognizing verbs, identifying the correct word order of 

subject and verb in a noun phrase, and identifying words with origin and function are all 

issues with part two of the ITP test(Ananda, 2016). 

The last questionnaire was related to students' difficulties in the listening section. In 

this section, we examine the four skill items in listening: 1) Trouble in understanding 

lengthy conversation; 2) Trouble in understanding the subject of talk; 3) Trouble in 

understanding the speedy conversation, and 4) Trouble taking practical notes. The results 

of the study can be seen in figure 6 below. 
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Figure 6. Questionnaire type 2 (Students' Difficulties Listening Skill) 

 

Based on the data above, 10 % of the total respondents stated that they very often 

have trouble understanding lengthy conversations, and 90 % state that sometimes they 

have a problem in that part. Then, 10 percent state that they often have difficulty 

understanding the subject of talk, and 90 % state that sometimes they have trouble in that 

part. Furthermore, 25 % of the total respondents stated that they often have difficulty 

understanding the speedy conversation, and 70 % choose 'sometimes.' There are 5 % of the 

total respondent who says that they never have trouble in that part. In addition, 5 % of the 

total respondents stated that they often have difficulty taking practical notes, and 95 % said 

that sometimes they have trouble in that part. Based on the data about students' problems 

above, the author can emphasize the essential and emergent skills that the students need. 

The above information will also be beneficial in arranging the coursebook students' course. 

As noted, one of the challenges in comprehending spoken English, aside from needing to 

become acclimated to hearing spoken English, is a lack of appropriate knowledge of English 

grammar (Fitria, 2021). Thus, knowing and understanding grammar in English is one 

indicator of mastering English skills. This is equally important in listening skills in the 

TOEFL test component, considering that all sentences are presented in the correct sentence 

structure and grammatically intact. This is confirmed by Purnaning (2014) thatall 

sentences in this section use a grammatically correct sentence and usually in the form of a 

complete punishment (Purnaning et al., 2014). 

CONCLUSION  

Based on the data obtained in this study, 60% of students tend to have an auditory 

learning style. Furthermore, in terms of students' expectations in learning the TOEFL, 
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100% of students agree if the teacher combines English and Indonesian, provides a lot of 

practice, and offers new vocabulary in every meeting. And regarding the difficulty skill 

question, 65% of students chose Structure and Written Expression as the most challenging 

skill. 

Instructors need to conduct a needs analysis and know learning styles and students' 

expectations. Therefore, the instructor can give the appropriate method in the class. By 

being aware of learning techniques, conducting needs analysis, and learning the learning 

styles, instructors can optimize the classroom and take full advantage of learners' strengths 

and knowledge. Students can also maximize learning opportunities, optimize techniques 

and skills that should be emphasized, and get the most benefits from the classroom and 

education programs. 

Considering all this, researchers strongly encourage other studies in future research 

to involve large samples or populations so that research findings can be more objective and 

applied to a broader context. Not only that, butthe researcher also suggests further 

measuring the academic needs of students in the TOEFL class. More specific information 

refers to operations in the form of strategies or special tips in working on TOEFL questions. 

ACKNOWLEDGMENTS  

The researchers would like to acknowledge all the participants, Pharmacy students 

Sekolah Tinggi Ilmu Farmasi (STIFA) Makassar, for their kindness in giving their time to 

participate in this study regarding this topic. We hope this brief research will become 

supplementary knowledge or additional reference for further research. 

REFERENCES 

Akyel., S. A., & Ozek., Y. (2010). A language needs analysis research at an English medium 

university in Turkey. Procedia Social and Behavioral Sciences, 2(2), 969– 975. 

Alonso, C. M. (2000). Aprendizaje y ordenador. Publidisa. 

Ananda, R. (2016). Problems With Section Two ITP TOEFL Test. Studies in English 

Language and Education, 3(1), 35–49. https://doi.org/10.24815/SIELE.V3I1.3387 

Astri, Z., & Wahab, I. (2018). The Effect Of Reading Teaching Material For Different 

Learning Styles In Improving Students’ Reading Comprehension. Jurnal Bahasa Lingua 

Scientia, 10(2), 215–230. https://doi.org/https://doi.org/10.21274/ls.v10i2.1251 

Barsch Learning Style Inventory, Scoring Procedures, and Explanations. (n.d.). 

Berwick, S. (1996). Needs assessment in language programming: from theory to practice. 

Cambridge University Press. 

Duckett, I., & Tatarkowski, M. (2005). Practical strategies for learning and teaching on 

vocational programss. Learning and Skills Development Agency. 

ETS. (2015a). TOEFL® PBT test content and structure. Educational Testing Service. 

ETS. (2015b). Understanding your TOEFL® PBT test scores. Educational Testing Service. 

Farida, U., Nurung, J., Misnawati, M., Yusriadi, Y., Tamsah, H., Anwar, A., & Heryati, Y. (2020). 



 
http://e-journal.hamzanwadi.ac.id/index.php/veles/index Vol. 6, No.1; 2022 
 

 
12 

 

Warmer And Filler In Increasing Students Vocabulary Mastery. Psychology and 

Education, 57(8), 763–772. 

Felder, R. M., & Solomon, B. A. (2001). Index of learning styles. Retrieved. 

Fitria, T. N. (2021). An Analysis of the Students’ Difficulties of TOEFL Prediction Test of 

Listening Section. ENGLISHFRANCA : Academic Journal of English Language and 

Education, 5(1), 95–110. 

Graf, S., Viola, S. R., Leo, T., & Kinshuk. (2007). In-depth analysis of the FeldereSilverman 

learning style dimensions. Journal of Research on Technology in Education, 40(1), 79–

93. 

Grier, A. S. (2005). Integrating needs assessment into career and technical curriculum 

development. Journal of Industrial Teacher Education, 32(1), 59–66. 

Handayani, F. (2019). Structure and Written Expression Section on Paper-Based TOEFL : 

Perceived Difficulties by Nursing Students of Poltekes Solok, West Sumatera. JURNAL 

EDUCATIVE: Journal of Educational Studies, 4(2), 135–149. 

Handayani, S. (2016). Pentingnya Kemampuan Berbahasa Inggris Sebagai Dalam 

Menyongsong ASEAN COMMUNITY 2015. Litera Jurnal Ikatan Sarjana Pendidikan 

Indonesia (ISPI) Jawa Tengah, 3(1), 102–106. 

Hidalgo-Cabrillana, A., & Lopez-Mayan, C. (2018). Teaching styles and achievement: 

Student and teacher perspectives. Economics of Education Review, 67, 184–206. 

https://doi.org/10.1016/J.ECONEDUREV.2018.10.009 

Himawati, U. (2018). English Role as International Language in Education on University 

Level. Jurnal Edulingua, 5(1), 25–30. 

https://doi.org/https://doi.org/10.34001/edulingua.v5i1.821 

Ignacio, J., Parra, M., Toledo Martínez, E., Martínez Pérez, P., Luis, J., Gó, R., Ferná Ndez 

Santiago, R., Ló Pez Useros, A., Carlos, J., Palazuelos, M., & Carlos Rodríguez Sanjuá, J. 

(n.d.). Analysis of learning styles in a laparoscopic technical skills course. Implications for 

surgical training §. https://doi.org/10.1016/j.ciresp.2020.11.006 

Jayanti, F. G. (2016). Reading difficulties: comparison on students and teachers’ perception. 

Proceedings of ISELT FBS Universitas Negeri Padang, 4(1), 296–301. 

Jin Choi, L. (2021). Implementing English for Medical Purposes (EMP) in South Korea: 

Nursing students’ ongoing needs analysis ☆ Despite the growing popularity of English 

for Medical Purposes courses for nurses and nursing students in the. Nurse Education 

Today, 104, 104989. https://doi.org/10.1016/j.nedt.2021.104989 

Jordan, R. R. (1997). English for academic purposes: A guide and resource book for teachers. 

Cambridge University Press. 

Ling, G., Powers, D. E., & Adler, R. M. (2014). Do TOEFL iBT® scores reflect improvement in 

English-Language proficiency? Extending the TOEFL iBT validity argument (Research 

Report No. RR-14-09). Educational Testing Service. 

Macalister, J., & Nation, I. S. P. (2019). Language curriculum design. Routledge. 



 
http://e-journal.hamzanwadi.ac.id/index.php/veles/index Vol. 6, No.1; 2022 
 

 
13 

 

Nurjanah, R. L. (2018). The Analysis on Students’ Difficulties in Doing Reading 

Comprehension Final Test. Metathesis: Journal of English Language, Literature, and 

Teaching, 2(2), 253–264. https://doi.org/10.31002/METATHESIS.V2I2.958 

Phillips, D. (2003). Longman preparation course for the TOEFL test. Pearson Longman. 

Porter, D., Bobbi, & Hernacki, M. (2004). Quantum Learning. Mizan Pustaka. 

Purnaning, E. R., Ayuningtyas, A. K., Kridaningtyas, I., & Hudha, N. (2014). Upgrade TOEFL 

Score: Rahasia Melejitkan Skor TOEFL. Cmedia. 

Rasyid, & Amin, M. (1992). Developing Communicative Competence Through Topic of 

Interest and Learning Styles Using the Integrated Skills Approach. Pascasarjana UNHAS. 

Rosenshine, B. (2012). Principles of Instruction: Research-based Strategies that all teachers 

should know. 

Sulistyani, U. N. L. (2018). The Importance of Needs Analysis in a Language Curriculum 

Development: An Evaluation to 2013 Curriculum. UHAMKA International Conference on 

ELT and CALL (UICELL), 143–152. 

https://journal.uhamka.ac.id/index.php/uicell/article/download/2181/748 

Tangkelangi, N. I. (2020). Students’ Competence in the TOEFL Structure and Written 

Expression. IDEAS: Journal on English Language Teaching and Learning, Linguistics and 

Literature, 8(1), 59–66. 

Watkins, R., Meiers, M. W., & Visser, Y. L. (2012). A guide to assessing needs: Essential tools 

for collecting information, making decisions, and achieving development results. The 

World Bank. 

Xu, T., & Zhang, B. (2021). Improving thinking skills in early childhood using effective 

teaching strategies. Aggression and Violent Behavior, 101704. 

https://doi.org/10.1016/J.AVB.2021.101704 

Yavuz, F. (2012). The Attitudes of English Teachers about the Use of L1 in the Teaching of 

L2. Procedia - Social and Behavioral Sciences, 46, 4339–4344. 

https://doi.org/10.1016/J.SBSPRO.2012.06.251 

Zulfian, Z., Sahril, S., & Omolu, F. A. (2019). Teaching Strategies in Freedom Writers Movie. 

Journal of Foreign Language and Educational Research, 1(2). 

https://jurnal.unismuhpalu.ac.id/index.php/JOFLER/article/view/601 

 


