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Abstract

The paper aims to depict lecturers’ experiences on the professional development programs in three
polytechnics. The study used a qualitative descriptive study employing nine lecturers of English teaching
in three different polytechnics. The study finds that lecturers believe that professional development
programs as a means for them to improve their knowledge, skills, and expertise. Also, lecturers encounter
that professional development programs are not offered equally for lecturers rather than depends on the
policy of the top managerial levels. Professional development programs are mostly offered inside the
campus for a shorter period rather than offered by external agents that take a longer time. The study
recommends that professional development in polytechnics should be done systematically, periodically,
and intensively so that lecturers of English in polytechnics can enhance their skills, improve their
knowledge, and share their expertise. Further, professional development programs should involve different
relevant stakeholders so that they can bring in different expertise and a variety of skills and knowledge so
that lecturers of English can fully update with the modern trend of technology. Consequently, they can
apply the updated skills and knowledge in their teaching to improve the quality of polytechnic output.
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Background

Professional development (PD) is one of the important issues for lecturers in vocational
education. The recent research suggests that the majority of lecturers need longer and sustainable
professgal programs (Wati, 2011). The model is believed to be one of the effective ways to
improve'dasic English knowledge as the most important aspect of being effective English lecturers.

Professional development of English lecturers in Indonesian polytechnics has become the
central issue nowadays especially concerning the lack of many trained and knowledgeable English
lecturers who teach vocational polytechnics. The professional development programs through
short workshops, a short period of teacher training, and in-site training have failed to improve the
quality of English lecturers. The research concluded that there are some serious problems in term
of improving lecturers’ quality in Indonesia; a) unbalanced educational training programs from
elementary school level to high school level; b) ineffectiveness of training; ¢) different concept of
what lecturers got from training is different with what they applied in the class (Wati, 2011;
Yuwono, 2005). Besides, many of the English lecturers who teach in primary schools do not
graduate from English Education therefore they are less trained to teach English (Rosmaladewi,
2000) and bring little impact on quality teaching and learning (Widodo et al, 2009).

The professional development of English lecturers in the Indonesian polytechnic context
has been significantly under-researched, particularly in the polytechnic area. Up until now, there
has been very little in-depth research that explicates the professional programs in the polytechnics,
how they are implemented, and what model of evaluation can be used. Some research, however,
has been done on other subjects such as Science and Technology in New Zealand (Cowie et al,
2008) and Mathematics in Indonesia (Marsigit, 2007).

Therefore, this research aims to provide the experience of professional development
programs for English lecturers in Indonesian polytechnics. This research contributes to
understanding the lecturer’s perceptions of professional development and their implications on
teaching and learning. This research is significant for policymakers, university and training
associations as trainers, and partnership of lecturers on their perceptions and ways to improve basic
knowledge of English lecturers.

Concept of professional development
According to Moller and Pankake (cited in Zepeda, 2011, p. xxii):

Professional learning models are tools to be used, but the real learning happens in the cycle

of conversations, actions, evaluation, and new actions that are supported through

intentional leadership that gently pressures and nurtures lecturers. This inquiry process

must be organizationally embedded rather than externally imposed to build lecturers’
knowledge and skills or increase human capital, within the institutional social networks
Moller and Pankake are emphasizing on the importance of professional development as

the on-going process that is done perpetually on a systematic basis either weekly or

monthly programs.

Several researchers have explored professional development (Bolman & Deal, 2017;

@esimone, 2011; Ferman, 2002; Knowlton, Fogleman, Reichsman, & De Oliveira, 2015;

eibowitz, Bozalek, Van Schalkwyk, & Winberg, 2015; Zepeda, 2011). Leibowitz et al. (2015),

for example, investigated the access to professional development involving 18 lecturers from eight

South African universities. They found that lecturers whqskave regular access to PD gain greater

benefits in terms of knowledge updates and greater impacts®on the quality of teaching and learning.
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The theoretical framework of the study igmodel for sustainable professional development
in an international context (Elliott et al, 1998) which includes designed model, implementation, and
evaluation of the programs. Bymes (2007) proposed five aspects for sustainable lecturers professional
development programs: 1) the major objective is to understand systems and the integration of
ecology, economics, and societal frameworks that influence lecturers’ practices; 2) the program
creates teams to solve 'real-life' problems; 3) participants also play an active part in managing
problems relating to their teaching practices; 4) participants also interviewed educational
stakeholders; 5) another objective is to improve English language proficiency for all participants
by speaking, reading, angawriting English throughout the program.

Shulman (1987)%pointed out that it is the subject matter knowledge and the associated
pedagogical content knowledge that holds real challenges for lecturers who must learn about an
innovation and somehow convert their new knowledge into a pedagogical form. He also identifies
the disequilibrium that is caused to all teacher professional knowledge by the introduction of new
ideas and changes in beliefs and practices.

There are several kinds of research on lecturers' professional development @t emerged
during the last decade as generic guides for teacher change processes. For example,“Sparks and
Loucks-Horsley (089) suggest five models that are useful for accomplishing the goals of staff
development, and*Cook and Rasmussen (1994) designed the effective professional development
model for identifying, understanding, planning, carrying out, and evaluating change.

Meyers and Salter (2007) idexged elements of sustainable professional development as
follows: a) flexibility; b) modularized*tinits of study; c) combination of self-directed/paced and
collaborative elements; d) utilize online tools; ¢) reduction of isolation; f) relevance to immediate
work; g) task-based learning.

Elliot, Macpherson, and McLaughlin (2005) urged that while there is increasing interest in
the professional development of all educators there is no one approach that seems gg have been
outstandingly successful. Borko (2004) claimed that approaches are generally iragmented,
intellectually superficial, and do not take into account what we know about how lecturers learn.

Reviewing these studies above highlights the lack of research literature concerning
professional development in Indonesia polytechnics. This research seeks to explore lecturers'
perceptions concerning professional development within the polytechnic settings.

Research Design

To address the research aims the research adopted a qualitative case study approach (Gall,
2005). Theorists define that case study offers the study of the phenomenon in its natural context
(Gall, 2005; Yin, 1994). The phenomenon in the research is sustainable professional development
programs for English lecturers.

Research instruments

The main instrument for this research is a semi-structured interview. This type of interview
allows flexibility for the researcher to add some necessary questions to respondents (Gay et al,
2006). It allows the researchers to create more important chances to stimulate some important
additional questions. All interview questions have been tested to other English lecturers to avoid
misunderstanding (Gall, 2005) and to improve the claggy of the questions (Yin, 1994). This process
assists the improvement of the validity and credibility®0f the research questions.
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Participants of the research

The participants of the study are nine lecturers from three different polytechnics. These
lecturers are very experienced academic staff who have taught at the polytechnics for more than
five years. All lecturers graduated from masters’ background, most of them English departments
and the rests are from non-English masters ‘graduates. 60% of the participants are female lecturers.
Two of them graduates from overseas.

Data analysis

Data analysis for this research used a thematic data analysis approach (Gay et al, 2006).
Thematic data analysis allows researchers to generate key themes and categories from participants’
extracts by reading the whole transcripts of the interviews. Several previous researchers have used
such types of thematic data analysis approach ( ayadi & Abduh, 2020; Abduh & Rosmaladewi,
2019; Azis, Hasiara, & Abduh, 2020; Basri, Abduh, & Hudriati, 2018).

Findings

Polytechnic A

Professional development aims to develop staff skills both academic and non-academic
skills (Desimone, 2011). In this study, researchers describe professional academic and non-
academic skills in professional development programs. A manager in Polytechnic A acknowledged
the importance of professional development:

We have intensive training programs for lecturers organized by campus and others to

improve English lecturers’ skills and knowledge. The training programs include in-house

English training, upgrading English knowledge, and improving English conversation skills

(L4)

The manager in Polytechnic A confirms that professional development programs can be
short and long-term programs. A manager: “We work together with several institutions for pieces
of training and it can be a private institution” (LB). Also, ahead of the department stated: “we
organize several important professional development ams such seminars, conferences,
workshops and in-house training (LB). The Polytechnic A®Support the professional development
of English lecturers teaching in the polytechnic.

Despite these training development programs offered, lecturers are selected carefully to
continue their further studies. Perhaps one of the reasons, as one lecturer stated: “it is hard to gain
support for continuing the study here since English lecturers are not the priority ones” (LC). For
this reason, “I have to find my way to continue my further study at masters’ level” (LC).

She further commented that: “It is not a surprise that every lecturer of English teaching in
Polytechnic is not the priority and the main focus of the polytechnic. It is just a secondary one”
(LC). As a consequence, it is hard for English lecturers to be promoted to high-level positions at
the managerial level. The other implication is that lecturers of English have limited access to the
key important access and less priority.

Polytechnic B

In this polytechnic, lecturers have similaerinions on the issue of professional
development programs. One of the English lecturers claimed that there are much support for the
professional development programs for lecturers of English: “we provide chances for English
lecturers to grow and participate at any professional development programs (HA). This lecturer
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further commented:gopportunities are everywhere, it depends on them to take it or not take it”
(HA). This indicates*professional development (PD) programs are offered both inside and outside
the campus.

However, the other lecturers view PD has become an important issue for English lecturers
in the polytechnic. For example, very few lecturers of English gain middle or high-level position
are at managerial levels and there are few or even limited opportunities for lecturers of English to
grow:

For longer training such as one or two weeks of training, it is very difficult to get

permission from the top-level manager to join the PD programs especially for the

programs held outside the institution (HB).
The other issue is that lecturers of English are considered as a second class academic community
where they are given less priority at any PD activities: “we are not number one, but the last” (HB).
As a consequence of putting English lecturers as seggnd priority is that they have no confidence
in teaching and less enthusiasm to promote English aﬂle of the important international languages
to be mastered by students and lecturers have no obligation to improve their competencies:

I have no obligation to fully engage and improve my English as it is not required and not

as important as other subjects in this institution (HC).

The implication for this is that not many lecturers of English can fully participate in at any
academic promotion because they are limited by the qualification and competence.

Polytechnic C

Professional development (PD) at this polytechnic has become an important issue for
lecturers of English. PD has mostly been given and offered by international internal programs.
For example, short training and short academic development programs are offered and delivered
through on-site pieces of training. One lecturer stated: “there are few opportunities done at a
campus, but are very limited for outside ones” (IC). The other English lecturer participant stated:
“there is no guarantee for us to be able to join training outside campus” (IA). Even though lecturers
of English have received a special grant to join it, it still requires approval from a top level
manager. One participant said: “many of us have received a scholarship for PD but the institution
required us to stay due to a limited number of English lecturers” (IB). The issue of PD here is to
plan and organize longer PD so that lecturers of English can fully engage and participate in the
programs. Consequently, they can improve their skills and knowledge in English.

Discussion

From the findings, it appears that professional development aims to improve the knowledge
and skills of lecturers (Desimone, 2011) so that they can perform at the highest possible level they
can perform. PD in these three polytechnics is a way of developing a high level of human resources
so that these people can be an asset and human capital for the organization (Bolman & Deal, 2003),
provide opportunities for collaborative work among lecturers (Rosmaladewi & Abduh, 2017) and
open up intercultural understanding (Abduh & Rosmaladewi, 2018). Also, the implementation of
short training, longer pieces of training, intensive and non-intensive PD programs aims to equip
lecturers as Knowlton, Fogleman, Reichman, and de Oliveira (2015) described as providing
different kinds of knowledge and accessing a variety of different expertise. Consequently,
lecturers can meet the demand and requirements of the current trend in the science and technology
sector.

It seems that these polytechnics needed to have professional development for acﬂemic
staff since it is one of the ways to update lecturers’ knowledge and skills. This can impact*on the

318



Vol. 4, No. 2, 2020 Rosmaladewi, Abduh & Basri

improvement of teaching and learning quality. The high-quality teaching can impact on the high-
quality output. High-quality output can impact the accessibility of works and the opportunity to
utilize their skills and expertise in the workplace effectively.

There are several important reasons why PD is till fundamental for lecturers in
polytechnics: a) they can update their knowledge and skills so that they can perform the best quality
of teaching; b) they can update the current trend of technologies so that they can use them for
teaching, and c) they open up the opportunities to grow themselves personally and professionally.

Conclusion

Despite three polytechnics above views professional development as challenging issues,
lecturers believe that PD is seen as one the important alternative medium for skill and knowledge
development. There are a variety of opportunities for lecturers to participate in PD. The English
lecturers are encouraged to improve their knowledge and skills in their efforts and programs
without distracting the teaching and learning process occurring in the three polytechnics. These
lecturers as non-specialized lecturers in these vocational polytechnics also reported limited
opportunities to grow professionally and considered themselves as second class citizens.

It is recommended that further research and studies on a larger sample and involving many
polytechnics is important to be carried out because it can provide a comprehensive understanding
of the PD issues in polytechnics. Studies that involve many stakeholders in polytechnics can
provide different perspectives of PD and provide insights on the ways and mechanisms of PD
occurring in polytechnics.

Qonﬂicting interest
The authors declare that there is no conflict of interest in this work

Funding acknowledgment
No funding was received for this work.

References

Abduh, A., & Rosmaladewi, R. (2019). Language Policy, Identity, and Bilingual Education in
Indonesia: A Historical Overview. XLinguae, 12(1), 219-227. Retrieved from
http://xlinguae.eu/2019 12 01 17.html

Abduh, A., & Rosmaladewi, R. (2018). Promoting Intercultural Competence in Bilingual
Programs in Indonesia. SAGE Open, 8(3), 1-7. https://doi.org/10.1177/2158244018788616

Azis, M., Hasiara, L. O., & Abduh, A. (2020). Relationship between Lecturers > Competences
and Student Academic Achievement in Indonesian Public Universities. Talent Development
& Excellence, 12(1), 1825-1832.

Basri, M., Abduh, A., & Hudriati, A. (2018). Writing and Lexical Development of Indonesian
Bilingual Children Studying in Australian Primary Schools. Asian EFL Journa, 20(12),
241-257.

Bymes, L., (2007). Swiss International lecturers programs in good practices in education for

sustainable development: teacher education institution. Paris: UNESCO.

Borko, H. (2004) Professional development and teacher learning: Mapping the terrain.

FEducational Researcher, 33, 8, 3-15.
Bolman, L. G., & Deal, T. E. (2017). Reframing organizations: Artistry, choice, and leadership.
New jersey: John Wiley & Sons.

319



Vol. 4, No. 2, 2020 International Journal of Language Education

Cook, C., and Rasmussen, C. (1994). Framework for designing effective professional
development: Change-based inquiry process. Oak Brook, IL: North Central Regional
Educational Laboratory.

Cowie, B., Moreland, J., Jones, A., & Otrel-Class, K. (2008). The Classroom InSiTE Project:
Understanding classroom interactions to enhance teaching and learning in science and
technology in Years 1-8. Wellingtandon: Teaching & Learning Research Initiative.
Available: www.tlri.org.nz.

Desimone, L. M. (2011). A primer on effective professional development. Phidelta kappan, 92(6),

68-71.

Elliott, R., Lucas, B., Stewart, E., and Burke, C. (1998). Authenticating a model for sustainable
professional development in an international context. International Journal of Educational
Development, 18 (2), 119-131.

Elliott, B., Macpherson, 1., and McLangliughlin, J. (2005). Empowering curriculum thinkers and
transforming curriculum sites: a need for a hand-in-hand approach. Paper presented
National Curriculum Reform Conference July 13t — 15t 2005 ‘Sustainable curriculum
development — the PNG curriculum reform experience’ PNG.

Ferman, T. (2002). Academic professional development practice: what lecturers find valuable. The

International Journal for Academic Development, 7(2), 146-158.

Gall, J.P., Gall, M.D., & Borg, W. R. (2005). Applying educational research: a practical guide.
Boston: Pearson Education Inc.

Gay, L.R., Mills, G.E., & Airasian, P. (2006). Educational research: competencies for analysis
and applications. Ohio: Pearson Merrill Prentice Hall.

Jayadi, K., & Abduh, A. (2020). Current Changes in Digital Anthropology and Literacy in

Higher Education. International Journal of Innovation, Creativity and Change., 11(1), 482—
489.

Knowlton, S., Fogleman, J., Reichsman, F., & de Oliveira, G. (2015). Higher Education Faculty
Collaboration With K—12 Lecturers as a Professional Development Experience for Faculty.
Journal of College Science Teaching, 44(4), 46-51.

Leibowitz, B., Bozalek, V., van Schalkwyk, S., & Winberg, C. (2015). Institutional context
matters: the professional development of academics as lecturers in South African higher
education. Higher Education, 69(2), 315-330.

Marsigit. (2007). Mathematics deachers’ professional development through Lesson Study in
Indonesia. Eurasia Journal of Mathematics, Science & Technology Education, 2007, 3(2),
141-144

Meyers, W. & Salter, D. (2007). E-teaching professional development: Designing a sustainable
program for multi location lecturers. In ICT: Providing choices for learners and learning.
Proceedings ascilite Singapore 2007.
http://www.ascilite.org.au/conferences/singapore(7/procs/meyersposter.pdf.

Rosmaladewi. (2000) Teaching English in primary schools: A case study in Makassar. Sl
Unpublished thesis. Universitas Negeri Makassar: Makassar.

Rosmaladewi, R., & Abduh, A. (2017). Collaborative Teaching Cultures of English Lecturers in
Indonesian Polytechnics. International Journal of Language Education, 01(01), 20-28.
Retrieved from http://ojs.unm.ac.id/index.php/ijole/article/view/2868

Shulman, L. S. (1987). Knowledge and teaching: Foundations of the new reform. Harvard
Educational Review, 57 (1), 1-22.

320


http://www.tlri.org.nz/
http://www.sciencedirect.com/science/journal/07380593
http://www.sciencedirect.com/science/journal/07380593

Vol. 4, No. 2, 2020 Rosmaladewi, Abduh & Basri

Sparks, D., & Loucks-Horsley, S. (1989). Five models of staff development for lecturers. Journal
of Staff Development, 10(4), 40-57.

Wati, H. (2011). The effectiveness of Indonesian English lecturers training programs in improving
confidence and Motivation. International Journal of Instruction. 4 (1), 79-104.

Widodo, A., Riandi & Hana., M. N. (2009). Dual mode in-service training: An alternative model
for lecturers professional development (PD) in Indonesia. Proceedings of the third
International Seminar on Science Education, Bandung, 17 October 2009.

Yin, R. K. (1994). Case study research: design and method. Second Edition. California: Sage
Publication.

Yuwono, G. (2005). English Language Teaching in Decentralised Indonesia: Voices from The
Less Privileged Schools. Paper presented at AARE 2005 International Education Research
Conference.

Zepeda, S. J. (2011). Professional development: what works. New York: Routledge.

321



Z'l—_l turnitin Similarity Report ID: 0id:30123:15706234

® 8% Overall Similarity
Top sources found in the following databases:

* 5% Internet database » 4% Publications database

» Crossref database » Crossref Posted Content database
* 3% Submitted Works database

TOP SOURCES

The sources with the highest number of matches within the submission. Overlapping sources will not be
displayed.

Barnett, Michael, Meredith Houle, Sheron L. Mark, Daphne Minner, Lind...

1%
Crossref
ro.uow.edu.au <1%
Internet
nepjol.info <1%
Internet
Laureate Higher Education Group on 2015-11-23 <1%
o
Submitted works
eprints.unm.ac.id <1%
Internet
eyeoneducation.com <1%
Internet
Robert G. Elliott, Keith B. Lucas, Donald E. Stewart, Clarence M. Burke. ... <1%
(o]
Crossref
Fahd Al Malihi, Joza. "Saudi EFL Teachers’ Readiness and Perceptions ... <1%
(o]

Crossref

Sources overview


https://doi.org/10.1007/978-90-481-3931-6_2
https://ro.uow.edu.au/asdpapers/339
https://www.nepjol.info/index.php/JNS/article/download/12865/10430
http://eprints.unm.ac.id/21693/1/JURNAL%20IJOLE.pdf
http://www.eyeoneducation.com/excerpts/7086-0%20Professional%20Development.pdf
https://doi.org/10.1016/S0738-0593(97)00038-2
http://dx.doi.org/10.5539/elt.v8n2p86

Z'l—_l turnitin Similarity Report ID: 0id:30123:15706234

° Nana Priajana. "CONTINUING PROFESSIONAL DEVELOPMENT ACTIVI... <1%
(o]
Crossref
@ Macquarie University on 2021-05-24 <1%
(o]
Submitted works
@ mediatum.ub.tum.de <1%
Internet
@ Widener University on 2021-02-18 <1%
(o]
Submitted works
@ ascilite.org <1%
Internet
@ asian-efl-journal.com <1%
Internet
G ojs.unm.ac.id <1%
Internet
@ Melanie Skead. "What's next? Experiences of a formal course for acad... <1%
(o]

Crossref

Sources overview


https://doi.org/10.24235/eltecho.v2i1.1592
https://mediatum.ub.tum.de/doc/1220173/1220173.pdf
https://www.ascilite.org/conferences/hobart11/downloads/ProceedingsV3.pdf
https://www.asian-efl-journal.com/wp-content/uploads/AEJ-VOL.25-ISSUE-5.2-OCTOBER-2019.pdf
https://www.ojs.unm.ac.id/ijole/article/view/15264/0
https://doi.org/10.1080/07294360.2017.1359500

